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Evaluation Committee Process and Members 
 

Committee Process  
 

In the spring of 2012, Galesburg C.U.S.D. #205 entered into a collaborative 

effort with the Galesburg Education Association to develop a Certified Staff 

evaluation process that would address the mandates of Senate Bill 7 and the 

Performance Evaluation Reform Act (PERA).  The Certified Staff Evaluation 

Committee was formed, and they began their work with the assistance of the 

Consortium for Educational Change (CEC).  After a comprehensive study, the 

committee determined that the newly revised evaluation system would align 

with Charlotte Danielson’s φτυχ &ÒÁÍÅ×ÏÒË ÆÏÒ 4ÅÁÃÈÉÎÇ )ÎÓÔÒÕÍÅÎÔȟ which 

would provide a district-wide language of effective teaching to advance the 

professional practice of the Certified Staff.  The committee was a combination 

of professionals representing a variety of levels.  Representation included 

members of the Galesburg Education Association and District Administration.   

 

2012 Committee Members 

Susan Crawford, Director of KWSED 

Ginny Crowl, Middle School Teacher 

Tom Hawkins, Middle School Assistant 
Principal 

Joan Hoschek, Elementary Principal 

Pam Orwig, Special Education Teacher 

Ashley Shinn, Elementary Teacher 

Russ Ullrich, GEA President and High 
School Teacher 

Diane VanHootegem, Director for Human 
Resources 

 

2013 Committee Members 

Dawn L. Michaud, Director of KWSED 

Teresa Powell, Middle School Teacher 

Tom Hawkins, Middle School Assistant 
Principal 

Joan Hoschek, Elementary Principal 

Teresa Brown-Carlock, Special Education 
Teacher 

Catherine Nichols, Elementary Teacher 

Russ Ullrich, GEA President and High 
School Teacher 

Diane VanHootegem, Director for Human 
Resources
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Section 1: Introduction and Overview of Danielson Framework 
 

Introduction 
 
The Galesburg C.U.S.D. #205 Professional Evaluation Plan currently focuses on 
evidence collected around the four domains of professional skills found in The 
2013 Framework for Teaching Instrument  by Charlotte Danielson (see 
description below). 
 
The Galesburg C.U.S.D. #205 Certified Staff Evaluation Committee recognizes 
the roles that student growth and staff effectiveness play in the evaluation 
process.  The committee reviewed recent legislation enacted in the state of 
Illinois calling for student growth to be included in the Evaluation Plan by 2016.   
 
At this time, student growth is not part of the Galesburg C.U.S.D. #205 
Professional Evaluation Plan.  The Evaluation Committee will re-examine the 
plan after the Illinois State Board of Education has set forth rules, regulations, 
and recommendations surrounding student growth.  

 
Danielson Framework 
 
The 2013 Framework for Teaching Instrument  by Charlotte Danielson is the 
basis for the Galesburg C.U.S.D. #205 Professional Evaluation Plan.  The 
Framework for Teaching is a research-based set of components of instruction 
that are grounded in a constructivist view of learning and teaching. The 
framework is an invaluable tool to be used as the foundation for professional 
conversations among educators as they enhance their skill in the complex task 
of teaching. The framework for teaching is based on the Praxis III: Classroom 
Performance Assessment criteria developed by Educational Testing Service, the 
National Board for Professional Teaching Standards (NBPTS) and is compatible 
with Interstate New Teacher Assessments and Supports Consortium (INTASC) 
standards. The Framework for Teaching  has been validated as a reliable and 
valid measurement tool when measuring teaching practice in both the 2011 
Consortium on Chicago School Research (CCSR) study and 2012 Measuring 
Effective Teaching (MET) study. 
 
The Framework will anchor Galesburg C.U.S.D. #205’s recruitment and hiring, 
mentoring, coaching, professional development and Certified Staff evaluation 
process. The goal is to link all of these activities together to help Certified Staff 
and Evaluators become more thoughtful educators. 
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Section 2: Galesburg C.U.S.D. #205’s Professional Evaluation 
Practice Beliefs and Commitments 

The Galesburg C.U.S.D. #205 0ÒÏÆÅÓÓÉÏÎÁÌ %ÖÁÌÕÁÔÉÏÎ 0ÌÁÎȣ 

1. Supports Certified Staff Members in taking ownership of their 
professional practice as it impacts student growth and influences the 
broader learning community. 

      2.  Provides a collaborative culture that fosters: 

¶ Trust 
¶ Transparency 
¶ Open communication 

¶ A safe, supportive professional learning environment 
 

3. Clearly defines a consistent Framework understood by stakeholders for 
accurately evaluating professionals’ performances through measurable 
and differentiated sources of evidence. 
 

4. Supports a professional learning community that creates high 
expectations for continuous growth and life-long learning. 

 

 

As part of the Professional Evaluation Plan, Galesburg C.U.S.D. #205 
ÃÏÍÍÉÔÓ ÔÏȣ 

 

Professional Development that will: 

¶ Educate and guide stakeholders in the paradigm shift from the previous 
evaluation system to the Framework.  

¶ Create different levels of support for Certified Staff Members. 

¶ Establish Inter-rater reliability among Evaluators. 

¶ Equip Evaluators with the strategies that will foster a supportive 
environment through collaborative, open communication during 
professional conversations. 
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A Culture that will: 

¶ Embed Belief Statements and Commitments into the Galesburg C.U.S.D. 
#205  culture.  

¶ Foster professional dialogue and collaboration within the professional 
learning community. 

¶ Dedicate time and resources for professional growth. 

¶ Empower Certified Staff Members to use innovative methods that will 
challenge students and enhance their learning. 

 

Resources that will: 

¶ Explain the Framework, evaluation process, and all tools as they relate to 
each position. 

¶ Provide a meaningful and manageable timeframe for the implementation 
of the new evaluation process. 

 

A Continuous Learning Process that will: 

¶ Use a variety of data sources to guide reflection and decision-making. 

¶ Develop procedures to review the evaluation process and adapt as 
appropriate. 

¶ Identify Domain areas in need of district-wide professional development 
for Certified Staff Members. 
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Section 3: Standards and Common Themes for Certified Staff  
  

Domain 1 – Demonstrates effective planning 
and preparation for instruction through: 

¶ Knowledge of Content and Pedagogy 
¶ Knowledge of Students 

¶ Setting Instructional Outcomes 

¶ Demonstrating Knowledge of 

Resources 

¶ Designing Coherent Instruction 

¶ Designing Student Assessments 

Domain 2 – Creates an environment 
conducive for learning by: 

¶ Creating an Environment of Respect 
and Rapport 

¶ Establishing a Culture for Learning 

¶ Managing Classroom Procedures  

¶ Managing Student Behavior 

¶ Organizing Physical Space 

 

Domain 4 – Demonstrates professionalism 
by: 

¶ Reflecting on Teaching 

¶ Maintaining Accurate Records 

¶ Communicating with Families 

¶ Participating in a Professional 

Community 

¶ Growing and Developing 

Professionally 

¶ Showing Professionalism 

Domain 3 – Demonstrates effective 
instruction by: 

¶ Communicating with Students 

¶ Using Questioning and Discussion 

Techniques 

¶ Engaging Students in Learning 

¶ Using Assessment in Instruction 

¶ Demonstrating Flexibility and 

Responsiveness 

 

All of the Danielson frameworks are organized around levels of performance that represent 
an educator’s growth and development throughout his/her career. The Danielson model is 
focused on accountability for all aspects of the profession.  Just as educators work to meet 
the needs of each student learner, this Evaluation Plan addresses the needs of each 
category of Certified Staff.   

In addition to the teaching framework, alternate frameworks that are based upon Chapter 
5 Specialist rubrics in Enhancing Professional Practices: A Framework for Teaching  
(Danielson, 2007) are provided for the following categories of Certified Staff (positions not 
otherwise listed will utilize the Framework for Teaching  Instrument):  

¶ Dean 

¶ Fine Arts Coordinator 

¶ Guidance Counselor 

¶ Outreach Worker 

¶ School Nurse 

¶ School Psychologist/Social Worker 

¶ Secondary Library Media Specialist 

¶ Special Education Coordinator 

¶ Speech Pathologist 
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Common Themes Across the Framework 

Equity: 

Certified Staff creates a positive and respectful environment where all students are valued 
and are encouraged to participate.  Galesburg provides opportunities for academic 
achievement for all students. 

Cultural Competence: 

Certified Staff believe students have the ability to learn regardless of cultural background.  
Students and Certified Staff collaborate to develop a safe environment.  Educators respect 
the impact that students’ backgrounds have on readiness to learn, patterns of interaction, 
and behavior in school.  Students’ differences are recognized and valued. 

High Expectations: 

All students are capable of achieving high levels of growth based on their unique 
characteristics.  Certified Staff is committed to helping all students reach their potential.  
Students and Certified Staff share in the educational process and make a commitment to 
excellence. 

Developmental Appropriateness:  

Students’ physical, cognitive and social-emotional development affects how they engage in 
learning.  Certified Staff differentiates questions, strategies and expected outcomes to 
address each student’s level of development. 

Attention to Individual Students:  

Certified Staff designs learning experiences that challenge each student at his or her 
individual level while maintaining established levels of performance.  Embedded in these 
experiences is an awareness of the individual needs of the student, whether the need is 
intellectual, physical, or social-emotional. 

Appropriate Use of Technology: 

Technology is a tool for student growth.  Galesburg C.U.S.D. #205 promotes the use of 
technology to advance the knowledge of students and to foster the professional growth of 
Certified Staff.  Technology provides opportunities for parents and the community to 
become active partners in the growth of students. 

Student Assumption of Responsibility:  

Effective learning requires Certified Staff and students to be highly engaged and invested.  
Certified Staff and students share the responsibility for learning.   
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Section 4: Professional Practice Summative Rating Definitions 

DISTINGUISHED 
(EXCELLENT) 

Professional practice at the Distinguished (Excellent)  level 
consistently demonstrates evidence of extensive knowledge and 
expertise in understanding and implementing the components of the 
Galesburg C.U.S.D. #205 Certified Staff Evaluation Framework and the 
adopted district curriculum. Practice at the Distinguished (Excellent)  
level is demonstrated by exceptional commitment to flexible, 
differentiated and responsive instructional practice as evidenced by high 
levels of student engagement, student-directed learning and student 
growth. There is evidence of extensive and rigorous individualized 
instruction that is developmentally and culturally appropriate. A 
Certified Staff Member at the Distinguished (Excellent)  level provides 
leadership in the school and district and is committed to reflective, 
continuous, professional practice that ensures high levels of student 
learning and student ownership. 

PROFICIENT Professional practice at the Proficient  level demonstrates evidence of 
a thorough knowledge of instructional practices, reflective teaching 
preparation and use of a broad repertoire of strategies and activities as 
described in the Galesburg C.U.S.D. #205 Certified Staff Evaluation 
Framework and the adopted district curriculum. Practice at the 
Proficient level is consistent. Knowledge of instructional practices, 
content, students and resources is demonstrated. A Certified Staff 
Member at the Proficient  level works independently and 
collaboratively to improve his/her professional practice to support and 
promote high levels of student learning. 

NEEDS 
IMPROVEMENT 

Professional practice at the Needs Improvement level demonstrates 
evidence of minimal understanding and/or implementation of the 
Galesburg C.U.S.D. #205’s Certified Staff Evaluation Framework and the 
adopted district curriculum. Practice at the Needs Improvement level is 
inconsistent.  Understanding and implementation of instructional and/or 
professional behaviors are minimal. A Tenured Certified Staff Member 
at the Needs Improvement level requires specific supports and 
interventions to improve individual professional practice to Proficient or 
Distinguished (Excellent) levels of practice.  

UNSATISFACTORY Professional practice at the Unsatisfactory level demonstrates 
evidence of little or no understanding and/or implementation of the 
Galesburg C.U.S.D. #205 Certified Staff Evaluation Framework and the 
adopted district curriculum. Practice at the Unsatisfactory  level is 
harmful. Inadequate and inappropriate instructional and/or 
unprofessional behaviors persist even after intervention(s) and 
support(s) have been provided. A Tenured Certified Staff Member at 
the Unsatisfactory  level must implement specific steps to improve 
his/her professional practice to the Proficient or Distinguished (Excellent) 
level.  
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Section 5: Professional Evaluation Plan Summative Rating System 
OPERATING PRINCIPLES 

 
Summative Ratings in Galesburg C.U.S.D. #205’s Professional Evaluation Plan  
¶ Distinguished (Excellent)  – No more than three components at the Proficient level overall with no 

more than one component at the Proficient level in any one Domain.  The remaining components are 
at the Distinguished (Excellent) level. 

¶ Proficient  – No more than five components at the Needs Improvement level overall with no more 
than two components at the Needs Improvement level in any one Domain. The remaining components 
are at the Proficient or Distinguished (Excellent) levels. 

¶ Needs Improvement ɀ Six or more components rated at the Needs Improvement level with the 
remaining components rated as Proficient or higher.  

¶ Unsatisfactory  - Any component rated Unsatisfactory. 
 
Non-Tenured Certified Staff Contract Renewal - Each Non-Tenured Certified Staff Member will receive a 
final summative rating and a recommendation for renewal or non-renewal of his/her contract. It is 
understood that a Non-Tenured Certified Staff Member in years one and two may receive a final summative 
rating of Needs Improvement as they are emerging towards proficiency. After receiving mentoring and 
coaching supports during years one and two, a Non-Tenured Certified Staff Member in years three and 
four is expected to maintain a final summative rating of Proficient or Distinguished (Excellent).  
 
Tenured Certified Staff are expected to maintain an overall Summative Rating of Proficient or Distinguished 
(Excellent).  If a Tenured Certified Staff Member receives an overall Summative Rating of Needs 
Improvement, a Professional Development Plan (PDP) will be developed.  See PERA 2010, (105 ILCS 5/24A-
5, 2-h, l) for additional information.  A Tenured Certified Staff Member whose performance is not Proficient 
or Distinguished (Excellent) after the completion of a PDP, will be rated Unsatisfactory. 
 
If a Tenured Certified Staff Member exhibits evidence of Unsatisfactory practice at any point in the 
Evaluation process, an overall Summative Evaluation may be conducted during the contractual school year.  
An overall Summative Rating of Unsatisfactory will result in the development of a Remediation Plan in 
accordance with the law. See PERA 2010, (105 ILCS 5/24A-5, 2-i, j, k, l, m) for additional information. 
 
Framework Implementation: 
¶ The Framework will be consistently applied across the certified members of the collective bargaining 

unit  in a manner consistent with the training provided to the Evaluators by the State and consistent 
with the training provided to the Certified Staff. 

¶ Framework descriptors within each cell will be interpreted as a whole and an overall description.   
¶ A rating of “Unsatisfactory” will be given to an individual where evidence indicates that “harm” is 

being done to a student or students as defined in the plan.   
¶ Certified Staff will not be penalized or receive a lower evaluation for anything for which they are 

contractually entitled or obligated to do nor for not doing something for which they are not 
contractually obligated to do or occurs outside the contract day. 
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¶  Section 6: Roles of Evaluators and Certified Staff Members in the 
Evaluation Process 

%ÖÁÌÕÁÔÏÒȭÓ 2ÅÓÐÏÎÓÉÂÉÌÉÔÉÅÓ 

¶ Communicate aligned feedback with Certified Staff around the Framework for 
Teaching or Framework for Specialists. 

¶ Meet with Certified Staff to discuss expectations based on the Framework for 
Teaching or Framework for Specialists  and district/school goals. 

¶ Provide Certified Staff with district and student data to make informed 
decisions. 

¶ Conduct formal and informal observations. 
¶ Communicate with Professional Peers to align support for Certified Staff as 

needed. 
¶ Provide ongoing feedback to Certified Staff regarding Teacher or Specialist 

evidence of practice.  
¶ Conduct summative conference, notify Certified Staff of employment status, and 

facilitate appropriate professional plan for growth and improvement. 
¶ Maintain the integrity of the Evaluation Plan and process. 

 

Certified StaffȾ3ÐÅÃÉÁÌÉÓÔȭÓ 2ÅÓÐÏÎÓÉÂÉÌÉÔÉÅÓ 

¶ Understand and put into practice the Framework for Teaching or Framework 
for Specialists. 

¶ Meet with Evaluator and Professional Peer(s) to ensure adherence to 
Framework for Teaching  or Framework for Specialists . 

¶ Submit evidence of practice to evaluator in a timely manner prior to the 
Summative Rating Process. 

¶ Take personal responsibility for attaining Proficient or Distinguished (Excellent) 
performance. 

¶ Develop and implement a professional plan as defined by the Evaluation Plan. 
¶ Maintain the integrity of the Evaluation Plan and process. 
 

0ÒÏÆÅÓÓÉÏÎÁÌ 0ÅÅÒȭÓ Responsibilities  

¶ Inform Certified Staff of curriculum materials and technology resources. 
¶ Assist Certified Staff or Specialist with Evaluation process documentation. 
¶ Provide professional learning support in the Framework for Teaching  or 

Framework for Specialists . 
¶ Support Certified Staff in the utilization of student data. 
¶ Support implementation of the professional plan. 
¶ Communicate with Evaluator to align support for Certified Staff. 
¶ Maintain the integrity of the Evaluation Plan and process. 
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Evaluator and Professional Peer for the Certified Staff Member – The Evaluator and Professional Peer 
have a vested interest in doing everything possible to help a Certified Staff Member succeed. The graphic 
below outlines the responsibilities and relationship we have established to ensure a system of support for 
Certified Staff Member. 

 

 

 

 

 

 

 

 

 

 

 

 

    

 

 

 

Certified Staff Member 

 

Evaluator 

It is neither the role nor the 
responsibility of the Professional Peer 
to bring concerns to the Evaluator’s 
attention. 

 

Professional Peer meets with Evaluator 
only to learn areas of concern in order 
to support the  Certified Staff Member.  

 

A Professional Peer should not report 
the Certified Staff Member’s progress, 
or lack thereof, to the Evaluator. 

 

 

 

Professional Peer 

Formative, non-evaluative conversations, 
coaching, and support based on: 

¶ Certified Staff Member experiences 
¶ Professional Peer observations 
¶ Evaluator’s documentation and feedback 
¶ Student Learning 

¶ Informal observation process 
¶ Formal observation process 
¶ Pre and post-conference artifacts 
¶ Summative evaluation process and rating 

 

Clarify areas of concern 
that have been discussed 
between the Evaluator 

and Certified Staff 
Member 

 

Update Professional Peer 
of additional  

documentation from 
evaluation cycle 
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Section 7: Definitions of Terms in the Professional Evaluation Plan 
Certified Staff Member - This means “Teacher” as defined by the Article 21 or Article 21B of the School 
Code or the district collective bargaining agreement to be a full-time or part-time professional employee of 
the school district who is required to hold a teaching certificate or a professional educator’s license 
endorsed for a teaching field. 
 

Components – Distinct aspects of a domain as defined by the Framework for Teaching . 
 

Consulting Certified Staff Member – An educational employee as defined in the Educational Labor 
Relations Act who has at least five years of experience as a Certified Staff Member and a reasonable 
familiarity with the assignment of the Certified Staff Member being evaluated, and who received a 
Distinguished (Excellent) rating on his or her most recent evaluation.  The Consulting Certified Staff Member 
is selected by the Evaluator and is used for the purpose of supporting the Certified Staff Member during the 
Remediation Plan. 
 

Documentation – Evidence/information that supports or explains the Certified Staff Members’ work in 
each of the four domains. Evidence may be artifacts, information, and/or observations submitted by a 
certified staff member’s evaluator or the certified staff member for use in determining the certified staff 
member’s summative rating.  
 

Domains of Specialized Practice – Four main areas of effective specialized practice (Planning and 
Preparation, Environment, Delivery of Services, and Professional Responsibilities). 
 

Domains of Teaching Practice – Four main areas of effective teaching practice (Planning and 
Preparation, Classroom Environment, Instruction, and Professional Responsibilities). 
 
 

Mentor – A Certified Staff Member with three or more years of experience in the district with a summative 
rating of Proficient or Distinguished (Excellent) and successfully completed the district level training.  
 

Observation (Formal) – Formal observations will include the following: (1) are announced (2) are a 
minimum of 45 minutes, or complete lesson, or entire class period; (3) include pre-observation and post-
observation conferences; (4) are observations in the Certified Staff Member’s primary areas of 
responsibility  (e.g., variety of class periods and/or content areas, team meetings); (5) done with full 
knowledge of the Certified Staff Member; (6) done in the presence of the Evaluator; and (7) include 
documentation of the observation provided to the Certified Staff Member. 
 

Observation (Informal) – Informal observations will include the following: (1) are unannounced, (2) are 
a minimum of 10 minutes, (3) have no pre-observation conference, (4) have optional post-observation 
conference as requested by the Certified Staff Member or Evaluator or both; (5) are observations in the 
Certified Staff Member’s primary areas of responsibility  (e.g., variety of class periods and/or content areas, 
team meetings); (6) done with full knowledge of the Certified Staff Member; (7) done in the presence of the 
Evaluator; and (8) include documentation of the observation provided to the Certified Staff Member. 
 

Performance Evaluation – Written evaluation of the Certified Staff Member job performance based on 
the ratings earned on each of the components.  According to state requirements, Certified Staff Member 
performance shall be rated as:  Distinguished (Excellent), Proficient, Needs Improvement, or Unsatisfactory. 
 

Performance Evaluation Ratings (Summative) – The final rating of Certified Staff Member using the 
rating levels of Distinguished (Excellent), Proficient, Needs Improvement, or Unsatisfactory, that includes 
consideration of professional practice and when applicable, indicators of student growth under Section 24A-
2.5 of the School Code.  
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Pre-observation Conference – A pre-observation conference must precede a formal observation and 
include (1) a written lesson or unit plan and/or evidence of planning for lesson/activity in advance of the 
conference; (2) input by the Certified Staff Member regarding the focus of observation; and (3) a discussion 
of the lesson/activity to be observed.  The Pre-observation conference may be held virtually if agreed upon 
by both parties for those whose evaluators are located in another district/town.   
 

Post-observation Conference – A post-observation conference must follow a formal observation and 
informal (when requested) and include (1) the Evaluator and the Certified Staff Member discussing the 
evidence collected about the Certified Staff Member’s professional practice; (2) the Evaluator providing 
specific feedback in writing; (3) the Certified Staff Member being given the opportunity to reflect and 
respond to the evidence provided and give additional information/explanation if needed; and (4) 
notification by the Evaluator to the Certified Staff Member if the evidence collected to date may result in a 
component rating of Needs Improvement or Unsatisfactory. 
 

Professional Development Plan (PDP) – A plan for professional development created within 30 school 
days after the completion of an Evaluation resulting in the Needs Improvement rating. The PDP is developed 
by the Evaluator in consultation with a Certified Staff Member based upon areas that need improvement and 
the plan includes supports that the district will provide to address the performance areas identified as 
needing improvement. (see Section 10 and Section 24 A-5) 
 

Professional Peer – A person who provides support to a Certified Staff Member. 
 

Qualified Evaluator – An individual who has completed the pre-qualification process required under 
Section 24A-3 of the School Code of Subpart E, as applicable, and who has successfully passed the State-
developed assessments specified to evaluate Certified Staff.  Each qualified Evaluator shall maintain his/her 
qualification by completing the re-training required under Section 24A-3 of the School Code or Subpart E, as 
applicable. In order for Evaluators, other than administrators, to evaluate certified staff, they too must 
complete the process outlined above, as well as the ability for non-administrators to evaluate certified staff 
must be bargained wit h the GEA.  
 

Remediation Plan – A state-mandated Professional Plan created by the Evaluator and commenced within 
30 days after a Tenured Certified Staff Member has been rated Unsatisfactory on a Summative Evaluation. 
(see Section 11 and Illinois School Code). The Remediation Plan should have deficiencies cited, provided the 
deficiencies are remediable, be implemented in a 90 school day timeframe, provide for a mid-point 
evaluation by the Evaluator that includes within 10 days a written copy of the evaluation ratings, with 
deficiencies and recommendations identified, a final evaluation within 10 days after the conclusion of the 
remediation timeframe where Certified Staff Member must receive a “proficient” or “distinguished” 
(excellent) to be reinstated to regular evaluation cycle. A Consulting Certified Staff Member who is selected 
by the Evaluator and participates in the development of the plan will help support the Certified Staff 
Member wi th the implementation of the remediation plan during the 90 school day period. 
 

Specialist – Persons included in the following categories of Certified Staff:  Dean, Fine Arts Coordinator, 
Guidance Counselor, Outreach Worker, School Nurse, School Psychologist/Social Worker, Secondary Library 
Media Specialist, Special Education Coordinator, and Speech Pathologist. 
 

Student Learning Growth – The achievements a student attains in academics and other areas, usually 
determined on the basis of an academic year. 
 

Written Notification  – Document provided to each Certified Staff Member by the first day of school:  1) 
Rating definitions and the method for determining the ratings, 2) Performance Evaluation rubric that is 
appropriate for Certified Staff Member and 3) the defined process for Certified Staff Member who receives 
ȰÎÅÅÄÓ ÉÍÐÒÏÖÅÍÅÎÔȱ and ȰÕÎÓÁÔÉÓÆÁÃÔÏÒÙȢȱ  
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Section 8: NON-TENURED PROFESSIONAL EVALUATION PLAN CHART: Years 1-4 

EVALUATION TIMELINE FOR YEAR 1 - 4 NON-TENURED 

TIME OF 
YEAR 

PROCESS FORMS  
 

By the first 

student 

attendance day 

¶ Review of the Tenured Staff Professional 

Evaluation Plan Components that include 

the 1) Professional Practice Summative 

Rating Definitions, 2) Operating Principles of 

the Summative Rating, 3) Tenured Process 

Charts, and the 4) Framework Data 

Documentation Form. 

¶ Professional Evaluation Plan 

¶ Framework Data Documentation Form 

1ST Six Weeks of 
School 
 

¶ Review of the District Expectations using the 

Framework Data Documentation Form, 

the Operating Principles and Summative 

Rating Definitions. 

¶ One or more Informal Observations (Post-

Observation Conference by request by either 

Evaluator or Certified Staff Member or both) 

- as needed 

¶ Formal Observation (Pre and Post-

Observation Conference) - as needed 

¶ Framework Data Documentation Form 

¶ Framework Examples of Evidence and Artifacts 

¶ Professional Evaluation Plan 

 

Week Five to 
Winter Break 
 

¶ One or more Informal Observations (Post-

Observation Conference by request by either 

Evaluator or Certified Staff Member or both) 

- as needed 

¶ One or more Formal Observations (Pre and 

Post-Observation Conference) - as needed 

¶  Framework Data Documentation  

¶ Framework Examples of Evidence and Artifacts 

 

After Winter 
Break and 
Before March 
1st 
 
 

¶ Informal Observations (Post-Observation 

Conference by request by either Evaluator 

or Certified Staff Member or both) - as 

needed 

¶ Formal Observation (Pre and Post-

Observation Conference) - as needed 

¶ Summative Evaluation 

¶ Framework Data Documentation 

¶ Framework Examples of Evidence and Artifacts 

¶ Summative Rating  

 

March 1st until 
end of school 
year 

¶ Informal Observations (Post-Observation 

Conference by request by either Evaluator 

or Certified Staff Member or both) - as 

needed 

¶ Framework Data Documentation  

¶ Framework Examples of Evidence and Artifacts 

 

A minimum of three (3) observations shall be required each school year of which two (2) must be formal observations. 
 

Non-Tenured Certified Staff Members must have a rating of “0ÒÏÆÉÃÉÅÎÔȱ or “Distinguished ” in last two years of non-tenured 
status. 
 

Tenure will be determined at the end of the fourth non-tenured year.  Tenure will only be considered for Certified Staff who 
have a summative rating of Ȱ0ÒÏÆÉÃÉÅÎÔȱ or Ȱ$ÉÓÔÉÎÇÕÉÓÈÅÄȱ at the end of the fourth probationary year.  A Non-Tenured 
Certified Staff Member, who has maintained a Ȱ$ÉÓÔÉÎÇÕÉÓÈÅd” rating in the first three years, is eligible for early tenure. 
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Section 9: TENURED PROFESSIONAL EVALUATION PLAN CHART:  

PROFICIENT & DISTINGUISHED 
TIME OF YEAR PROCESS FORMS (SEE APPENDIX) 

By the first student 

attendance day 

¶ Review of the Tenured Certified Staff Professional 

Evaluation Plan Components that include the 1) 

Professional Practice Summative Rating Definitions, 2) 

Operating Principles of the Summative Rating, 3) Tenured 

Process Charts, and the 4) Framework Data Documentation 

Form. 

¶ Professional Evaluation Plan 

¶ Framework Data Documentation  

During Year 1 of a 

two year Process 
¶ Formal Observation (Pre and Post-Observation Conference) or 

Informal Observation (Post-Observation Conference by 
request by either Evaluator or Certified Staff Member or both) 
with one observation required to be formal in a two year 
process;  

¶ If evidence indicates Needs Improvement or Unsatisfactory 
practice in any of the components, the Certified Staff Member 
wil l be notified about specific area(s) of concern using the 
Tenured Component Improvement Notification and a Post-
Observation Conference will be conducted no later than three 
(3) school days after the notification has been sent. 

¶ Additional Formal and/or Info rmal Observations as mutually 
agreed upon the Evaluator and the Certified Staff Member 

¶ Framework Data Documentation  

¶ Framework Examples of Evidence 

and Artifacts 

¶ Professional Development Plan  

¶ Tenured Component 

Improvement Notification 

During Year 2 of the 

two year process 
¶ Formal Observation (Pre and Post-Observation Conference) or 

Informal Observation (Post-Observation Conference by 
request by either Evaluator or Certified Staff Member or both) 
with one observation required to be formal in a two year 
process;  

¶ If evidence indicates Needs Improvement or Unsatisfactory 
practice in any of the components, the teacher will be notified 
about specific area(s) of concern using the Tenured 
Component Improvement Notification and a Post-
Observation Conference will be conducted no later than three 
(3) school days after the notification has been sent. 

¶ Additional Formal and/or Informal Observations as mutually 
agreed upon the Evaluator and the Certified Staff Member 

¶ Framework Data Documentation  

¶ Framework Examples of Evidence 

and Artifacts 

¶ Professional Development Plan  

¶ Tenured Component 

Improvement Notification  

Before March 1st of 

the 2nd year 

¶ Summative Evaluation rating is given to the Certified Staff 

Member to determine Next Steps 

o Overall Rating of Proficient or Distinguished 

(Excellent) – Continuation of the district’s evaluation 

schedule 

o Overall Rating of Needs Improvement  – Professional 

Development Plan   

o Overall Rating of Unsatisfactory – Remediation Plan  

¶  Summative Rating  

Within 15 calendar days 

of receiving Summative 

Evaluation Rating 

¶ If received a “needs improvement” summative rating, filed in 

writing to the Superintendent of Schools 

¶ Official Appeal Process 

Recommendation Form 
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Section 10: TENURED PROFESSIONAL EVALUATION PLAN 
for NEEDS IMPROVEMENT 

TIME OF YEAR PROCESS FORMS (SEE APPENDIX) 

Within 30 school days 

of Certified Staff 

Member receiving an 

Overall Rating of 

Needs Improvement 

¶ Review of the Tenured Staff Professional Evaluation 

Plan Components that include the 1) Professional 

Practice Summative Rating Definitions, 2) Operating 

Principles of the Summative Rating, 3) Role of the 

Consulting Teacher, and the 4) Certified Staff 

Member’s current Framework Data Documentation. 

¶ Develop Professional Development Plan with the 

Certified Staff Member to address components that 

are cited as needing improvement 

¶ Professional Evaluation Plan 

¶ Certified Staff Member’s current 

Framework Data Documentation  

¶ Professional Development Plan  

At the beginning of the 

Professional 

Development Plan  

¶ Communicate the role and responsibilities to Certified 

Staff that will be providing support for Professional 

Development Plan  

¶ Professional Development Plan 

¶ Framework Examples of Evidence 

and Artifacts 

¶  Framework Data Documentation  

By October 15th ¶ Formal Observation (Pre and Post-Observation 

Conference); Review and update Professional 

Development Plan 

¶ Informal Observation (required Post-Observation 

Conference); Review and update Professional 

Development Plan 

¶ Additional Formal and/or Informal Observations as 

mutually agreed upon the Evaluator and the Certified 

Staff Member 

¶ Mid-Plan Meeting between Evaluator and Certified 

Staff Member that reviews the Framework Data 

Documentation and updated progress made 

¶ Framework Data Documentation  

¶ Framework Examples of Evidence 

and Artifacts 

¶ Professional Development Plan  

After October 15th and 

Before December 1st 

¶ Formal Observation (Pre and Post-Observation 

Conference); Review and update Professional 

Development Plan 

¶ Additional Formal and/or Informal Observations as 

mutually agreed upon the Evaluator and the Certified 

Staff Member 

¶ Framework Data Documentation  

¶ Framework Examples of Evidence 

and Artifacts 

¶ Professional Development Plan  

By December 1st ¶ Summative Evaluation is conducted and reviewed 

with the Certified Staff Member to determine Next 

Steps 

o Overall Rating of Proficient or Distinguished 

(Excellent) – Reinstatement to the district’s 

evaluation schedule 

o Second Overall Rating of Needs Improvement 

becomes Unsatisfactory – Remediation Plan   

o Overall Rating of Unsatisfactory – 

Remediation Plan  

¶ Summative Rating  

Within 15 calendar days 

of receiving Summative 

Evaluation Rating 

¶ If received a “needs improvement” summative rating, 

filed in writing to the Superintendent of Schools 

¶ Official Appeal Process 

Recommendation Form 
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SECTION 11: TENURED PROFESSIONAL EVALUATION CHART for 
UNSATISFACTORY 

TIME OF YEAR PROCESS FORMS (SEE APPENDIX) 

Within 30 days of 

Certified Staff 

Member receiving an 

Overall Rating of 

Unsatisfactory 

¶ Review of the Tenured Staff Professional Evaluation 

Plan Components that include the 1) Professional 

Practice Summative Rating Definitions, 2) Operating 

Principles of the Summative Rating, 3) Role of the 

Consulting Certified Staff Member, and the 4) Certified 

Staff Member’s current Framework Data 

Documentation. 

¶ Develop Remediation Plan with the Consulting 

Certified Staff Member to address deficiencies cited, 

provided that the deficiencies are remediable 

¶ Explain and confirm the Remediation Plan with 

Certified Staff Member and the Consulting Certified 

Staff Member 

¶ Professional Evaluation Plan 

¶ Certified Staff Member’s 

current Framework Data 

Documentation  

¶ Remediation Plan 

¶ Framework Examples of 

Evidence and Artifacts 

¶ When appropriate, the 

Certified Staff Member’s 

previous Professional 

Development Plan  

At the beginning of 

the 90 day 

Remediation Plan  

¶ The Certified Staff Member begins the implementation 

of the Remediation Plan with the support of the 

Consulting Certified Staff Member 

¶ Remediation Plan 

Before the midpoint 

of the Remediation 

Plan 

¶ One Formal Observation (Pre-Observation and Post-

Observation Conference) 

¶ One Informal Observation (Post-Observation 

Conference is required) 

¶ Additional Formal and/or Informal Observations as 

mutually agreed upon the Evaluator and the Certified 

Staff Member 

¶ Framework Data 

Documentation  

¶ Framework Examples of 

Evidence and Artifacts 

¶ Remediation Plan 

At the midpoint of 

the Remediation 

Plan 

¶ Summative Evaluation is conducted and reviewed with 

the Certified Staff Member 

¶ Summative Rating  

After the midpoint of 

the Remediation 

Plan 

¶ One Formal Observation (Pre-Observation and Post-

Observation Conference) 

¶ Additional Formal and/or Informal Observations as 

mutually agreed upon the Evaluator and the Certified 

Staff Member 

¶ Framework Data 

Documentation  

¶ Framework Examples of 

Evidence and Artifacts 

¶ Remediation Plan 

At the conclusion of 

the Remediation 

Plan period 

¶ Summative Evaluation is conducted and reviewed with 

the Certified Staff Member to determine Next Steps 

o Overall Rating of Proficient or Distinguished 

(Excellent) – Reinstatement to the district’s 

evaluation schedule 

o Overall Rating of Needs Improvement or 

Unsatisfactory – Recommendation for 

Dismissal (Section 24-12) 

¶ Summative Rating  
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SECTION 12: INFORMAL, FORMAL, AND SUMMATIVE PROCESS 

Informal Observation Process: 
A.  A Pre-Conference is not required for an informal process.   

 
B.  Observations must be made in the classroom/work setting.  
 
C.  Observations must be at least one (1) week apart, unless mutually agreed       

upon by the Evaluator and Certified Staff Member. 
 

D.  Observations will be a minimum of ten (10) minutes. The Certified Staff Member 

will receive a copy of the Framework Data Documentation Form, as filled out 

by the Evaluator, within three (3) school days of the observation. If requested, by 

either the Evaluator or the Certified Staff Member, a Post-Observation 

Conference will occur. 

 

E.  If evidence indicates Needs Improvement or Unsatisfactory practice in any of 

the components, the Certified Staff Member will be notified about specific 

area(s) of concern using the Tenured Component Improvement Notification 

and a Post-Observation Conference will be conducted no later than three (3) 

school days after the notification has been sent.  

 

F.  Observed practices that are harmful will be immediately addressed and            

corrected.  

 

Formal Observation Process: 
A.  The Certified Staff Member will complete the following Pre-Conference steps: 

Electronically document evidence in the Framework Data Documentation 
Form Domain 1 and Domain 4 sections, using the guiding questions to support 
the documentation. Submit the form to the Evaluator no later than three (3) days 
before the Pre-Observation Conference. Reflect upon the following four questions 
that may be used to guide the Pre-Observation Conference: 

  1) What do you want your students to know and be able to do?  
  2) How will you know when they have learned it? 
  3) How will you respond when they don’t learn or already know it? 
  4) Is there anything you would like specifically observed in the lesson? 

 Bring the lesson plan specific to the observation and any additional documents or 
artifacts that reflect your professional practices to the Pre-Observation 
Conference.  A Pre-Observation Conference Form M will be completed by 

certified staff members prior to the Pre-Observation conference. The Pre-
observation conference may be held virtually if agreed upon by both 
parties for those whose evaluators are located in another district/town.  

   
B.  Observations must be for a minimum of forty-five (45) minutes, a complete 

lesson or an entire class period in a classroom/work setting. The Evaluator will 
collect evidence of the observed professional practice. No later than three (3) 
school days after the completed observation, the Evaluator will provide the 
Framework Data Documentation Form to the Certified Staff Member to 
review. Additional evidence may be documented in the Framework Data 
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Documentation Form by the Certified Staff Member and returned to the 
Evaluator no later than three (3) school days after receiving the Framework 
Data Documentation Form from the Evaluator.   

 
C. The Post-Observation Conference will be held through a mutually agreed upon 

date/time but no later than nine (9) school days after each formal observation. 
The Framework Data Documentation Form will be reviewed and may be 
modified based upon additional information and dialogue between the Certified 
Staff Member and the Evaluator. Reflect upon the following five questions that 
may be used to guide the Post-Observation Conference: 

1) What did your students learn from this lesson?  

2) How do you know they have learned it? 

3) Did you alter your instruction based upon your students’ feedback? 

4) If you had the opportunity to teach this lesson to the same group of 

students again, what would you do differently?  Why? 

5) What next steps are you considering?  What support would be helpful in 

taking these next steps? 

Bring additional documents or artifacts that reflect student progress to the Post-
Observation Conference.  A Post-Observation Reflection Form N will be 
completed by certified staff members prior to the Post-Observation conference.  
A Post-Observation conference should be held in person, but may be held 
virtually if agreed upon by both parties. 

 
D. If evidence indicates Needs Improvement or Unsatisfactory practice in any    
    components, the Certified Staff Member will be notified about specific area(s) of     

     concern using the Tenured Component Improvement Notification   
     and will be discussed by the Evaluator and Certified Staff Member during the Post-  

     Observation Conference (see Framework Examples of Evidence and Artifacts). 
 
E.  Certified Staff Members may request the observation be video recorded.  Video 

recordings will be available to the certified staff member. 
 

Summative Rating Process: 
 
A Summative Rating Conference will be conducted when: 

o There is a change in the overall rating from Distinguished/Proficient to Needs 
Improvement or Unsatisfactory  

o The Certified Staff Member is non-tenured  
o The Evaluator or the Certified Staff Member requests a summative rating 

conference. 
 
Each Certified Staff Member will be: 

A.  Provided one (1) copy of the Summative Rating Form  
B.  Given the option to attach comments to the Summative Rating Form 

within nine (9) school days of receiving the Summative Performance 
Evaluation.
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FORM A:  Framework Data Documentation Form for Teaching 
 
Domain 1: Planning and Preparation 

 Unsatisfactory Needs Improvement Proficient Distinguished 

1a: 
Demonstrating 

Knowledge 
of Content 
and 
Pedagogy  
 

In planning and practice, the 
teacher makes content errors or 
does not correct errors made by 
students. The teacher display 
little understanding of 
prerequisite knowledge 
important to student learning of 
the content. The teacher displays 
little or no understanding of the 
range of pedagogical approaches 
suitable to student learning of the 
content. 

The teacher is familiar with the 
important concepts in the discipline 
but displays a lack of awareness of 
how these concepts relate to one 
another. The teacher indicates 
some awareness of prerequisite 
learning, although such knowledge 
may be inaccurate or incomplete. 
The teacher’s plans and practice 
reflect a limited range of 
pedagogical approaches to the 
discipline or to the students. 

The teacher displays solid 

knowledge of the important 

concepts in the discipline and how 
these relate to one another. The 

teacher demonstrates accurate 

understanding of prerequisite 

relationships among topics. The 

teacher’s plans and practice reflect 
familiarity with a wide range of 

effective pedagogical approaches 

in the subject. 
 
 

The teacher displays extensive 
knowledge of the important 
concepts in the discipline and how 
these relate both to one another 
and to other disciplines. The 
teacher demonstrates 
understanding of prerequisite 
relationships among topics and 
concepts and understands the link 
to necessary cognitive structures 
that ensure student understanding. 
The teacher’s plans and practice 
reflect familiarity with  a wide range 
of effective pedagogical approaches 
in the discipline and the ability to 
anticipate student misconceptions. 

Guiding Question: What are the key concepts and their relationship to one another?  

Evidence: 

 

 

 

 

 

 

 

 

 

 

1b: 
Demonstrating 

Knowledge 
of Students 

The teacher displays minimal 

understanding of how students 

learnðknowledge of their varied 

approaches to learning, knowledge 

and skills, special needs, and 

interests and cultural heritagesð

and does not indicate that such 

knowledge is valuable. 

The teacher displays generally 

accurate knowledge of how students 

learn and of their varied approaches 

to learning, knowledge and skills, 

special needs, and interests and 

cultural heritages, yet may apply 

this knowledge not to individual 

students but to the class as a whole. 

The teacher understands the active 

nature of student learning and attains 

information about levels of 

development for groups of students. 

The teacher also purposefully 

acquires knowledge from several 

sources about groups of studentsô 

The teacher understands the 

active nature of student learning 

and acquires information about 

levels of development for 

individual students. The teacher 

also systematically acquires 

knowledge from several sources 
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varied approaches to learning, 

knowledge and skills, special needs, 

and interests and cultural heritages. 

about individual studentsô 

varied approaches to learning, 

knowledge and skills, special 

needs, and interests and cultural 

heritages. 

 

Guiding Question: How did your studentsô interests, prior knowledge, and experiences impact your planning? 

Evidence: 
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1c: Setting 
Instructional 
Outcomes 
 

The outcomes represent low 

expectations for students and lack 

of rigor, and not all of these 

outcomes reflect important 

learning in the discipline. They are 

stated as student activities, rather 

than as outcomes for learning. 

Outcomes reflect only one type of 

learning and only one discipline or 

strand and are suitable for only 

some students. 

 

Outcomes represent moderately high 

expectations and rigor. Some reflect 

important learning in the discipline 

and consist of a combination of 

outcomes and activities. Outcomes 

reflect several types of learning, but 

the teacher has made no effort at 

coordination or integration. 

Outcomes, based on global 

assessments of student learning, are 

suitable for most of the students in the 

class. 

 

Outcomes represent rigorous and 

important learning in the discipline 

and are clear, are written in the form 

of student learning, and suggest 

viable methods of assessment. 

Outcomes reflect several different 

types of learning and opportunities 

for coordination, and they are 

differentiated, in whatever way is 

needed, for different groups of 

students. 

 

All outcomes represent high-level 

learning in the discipline. They are 

clear, are written in the form of 

student learning, and permit viable 

methods of assessment. Outcomes 

reflect several different types of 

learning and, where appropriate, 

represent both coordination and 

integration. Outcomes are 

differentiated, in whatever way is 

needed, for individual students. 

Guiding Question: How did you develop your targets to meet the varying learning needs of your students? 

Evidence: 
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1d: 
Demonstrating 

Knowledge 
of 
Resources 
 

The teacher is unaware of resources 

to assist student learning beyond 

materials provided by the school or 

district, nor is the teacher aware of 

resources for expanding oneôs own 

professional skill. 

The teacher displays some awareness 

of resources beyond those provided 

by the school or district for classroom 

use and for extending oneôs 

professional skill but does not seek to 

expand this knowledge. 

The teacher displays awareness of 

resources beyond those provided by 

the school or district, including those 

on the Internet, for classroom use 

and for extending oneôs professional 

skill, and seeks out such resources. 

 

The teacherôs knowledge of resources 

for classroom use and for extending 

oneôs professional skill is extensive, 

including those available through the 

school or district, in the community, 

through professional organizations 

and universities, and on the Internet. 

 

Guiding Question: How did you determine and expand your knowledge of resources that facilitated studentsô content knowledge?  

Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

1e: 
Designing 
Coherent 
Instruction 
 

Learning activities are poorly 

aligned with the instructional 

outcomes, do not follow an 

organized progression, are not 

designed to engage students in 

active intellectual activity, and have 

unrealistic time allocations. 

Instructional groups are not suitable 

to the activities and offer no 

variety. 

Some of the learning activities and 

materials are aligned with the 

instructional outcomes and represent 

moderate cognitive challenge, but 

with no differentiation for different 

students. Instructional groups 

partially support the activities, with 

some variety. The lesson or unit has a 

recognizable structure; but the 

progression of activities is uneven, 

with only some reasonable time 

allocations. 

Most of the learning activities are 

aligned with the instructional 

outcomes and follow an organized 

progression suitable to groups of 

students. The learning activities have 

reasonable time allocations; they 

represent significant cognitive 

challenges, with some differentiation 

for different groups of students and 

varied use of instructional groups. 

 

The sequence of learning activities 

follows a coherent sequence, is 

aligned to instructional goals, and is 

designed to engage students in high-

level cognitive activity. These are 

appropriately differentiated for 

individual learners. Instructional 

groups are varied appropriately, with 

some opportunity for student choice. 

Guiding Question: What activities and assignments were developed that emphasize thinking and problem-based learning, permit student choice and initiative, and encourage 

depth rather than breadth?  

Evidence:  
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 Unsatisfactory Needs Improvement Proficient Distinguished 

1f: Designing 
Student 
Assessments 
 

Assessment procedures are not 

congruent with instructional 

outcomes and lack criteria by 

which student performance will be 

assessed. The teacher has no plan 

to incorporate formative 

assessment in the lesson or unit. 

Assessment procedures are partially 

congruent with instructional 

outcomes. Assessment criteria and 

standards have been developed, but 

they are not clear. The teacherôs 

approach to using formative 

assessment is rudimentary, including 

only some of the instructional 

outcomes. 

All the instructional outcomes may 

be assessed by the proposed 

assessment plan; assessment 

methodologies may have been 

adapted for groups of students. 

Assessment criteria and standards 

are clear. The teacher has a well-

developed strategy for using 

formative assessment and has 

designed particular approaches to be 

used. 

 

All the instructional outcomes may be 

assessed by the proposed assessment 

plan, with clear criteria for assessing 

student work. The plan contains 

evidence of student contribution to its 

development. Assessment 

methodologies have been adapted for 

individual students as the need has 

arisen. The approach to using 

formative assessment is well designed 

and includes student as well as 

teacher use of the assessment 

information. 

Guiding Question: How did you determine appropriate assessments, both formative and summative, and how will you use the results to plan for future instruction? 

 

Evidence: 
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Domain 2: The Classroom Environment 
 Unsatisfactory Needs Improvement Proficient Distinguished 

2a: Creating 

an 

environment 

of respect 

and rapport  
 
 

Patterns of classroom 

interactions, both between 

teacher and students and among 

students, are mostly negative, 

inappropriate, or insensitive to 

studentsô ages, cultural 

backgrounds, and 

developmental levels. Student 

interactions are characterized by 

sarcasm, put-downs, or conflict. 

The teacher does not deal with 

disrespectful behavior. 

Patterns of classroom interactions, 

both between teacher and students 

and among students, are generally 

appropriate but may reflect 

occasional inconsistencies, 

favoritism, and disregard for 

studentsô ages, cultures, and 

developmental levels. Students 

rarely demonstrate disrespect for 

one another. The teacher attempts 

to respond to disrespectful 

behavior, with uneven results. The 

net result of the interactions is 

neutral, conveying neither warmth 

nor conflict. 

Teacher-student interactions are 

friendly and demonstrate general 

caring and respect. Such interactions 

are appropriate to the ages, cultures, 

and developmental levels of the 

students. Interactions among 

students are generally polite and 

respectful, and students exhibit 

respect for the teacher. The teacher 

responds successfully to 

disrespectful behavior among 

students. The net result of the 

interactions is polite, respectful, and 

businesslike, though students may 

be somewhat cautious about taking 

intellectual risks. 

 

Classroom interactions between 

teacher and students and among 

students are highly respectful, 

reflecting genuine warmth, caring, and 

sensitivity to students as individuals. 

Students exhibit respect for the teacher 

and contribute to high levels of civility 

among all members of the class. The 

net result is an environment where all 

students feel valued and are 

comfortable taking intellectual risks. 

Guiding Question: How do you ensure that interactions within the classroom are respectful and how do you effectively respond to disrespectful 

behavior?  

 

Evidence: 
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2b: 
Establishing a 
culture for 
learning  

The classroom culture is 

characterized by a lack of 

teacher or student commitment 

to learning, and/or little or no 

investment of student energy in 

the task at hand. Hard work and 

the precise use of language are 

not expected or valued. Medium 

to low expectations for student 

achievement are the norm, with 

high expectations for learning 

reserved for only one or two 

students. 

The classroom culture is 

characterized by little commitment to 

learning by the teacher or students. 

The teacher appears to be only ñgoing 

through the motions,ò and students 

indicate that they are interested in the 

completion of a task rather than the 

quality of the work. The teacher 

conveys that student success is the 

result of natural ability rather than 

hard work, and refers only in passing 

to the precise use of language. High 

expectations for learning are reserved 

for those students thought to have a 

natural aptitude for the subject. 

The classroom culture is a place 

where learning is valued by all; high 

expectations for both learning and 

hard work are the norm for students. 

Students understand their role as 

learners and consistently expend 

effort to learn. Classroom interactions 

support learning, hard work, and the 

precise use of language. 

The classroom culture is a cognitively 

busy place, characterized by a shared 

belief in the importance of learning. 

The teacher conveys high expectations 

for learning for all students and insists 

on hard work; students assume 

responsibility for high quality by 

initiating improvements, making 

revisions, adding detail, and/or 

assisting peers in their precise use of 

language. 

Guiding Question: How do you develop a culture of high expectations for learning that promotes high levels of student effort? 

 

Evidence:  
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2c Managing 

Classroom 

Procedures 
 

Much instructional time is lost 

due to inefficient classroom 

routines and procedures. There 

is little or evidence of the 

teacherôs managing instructional 

groups and transitions and/or 

handling of materials and 

supplies effectively. There is 

lit tle evidence that students 

know or follow established 

routines. 

 

Some instructional time is lost due to 

partially effective classroom routines 

and procedures. The teacherôs 

management of instructional groups 

and transitions, or handling of 

materials and supplies, or both, are 

inconsistent, leading to some 

disruption of learning. With regular 

guidance and prompting, students 

follow established routines. 

There is little loss of instructional 

time due to effective classroom 

routines and procedures. The 

teacherôs management of 

instructional groups and transitions, 

or handling of materials and 

supplies, or both, are consistently 

successful. With minimal guidance 

and prompting, students follow 

established classroom routines. 

 

Instructional time is maximized due to 

efficient and seamless classroom 

routines and procedures. Students take 

initiative in the management of 

instructional groups and transitions, 

and/or the handling of materials and 

supplies. Routines are well understood 

and may be initiated by students. 

 

Guiding Question: How do you promote classroom routines and procedures that maximize time for student learning?  

 

Evidence: 
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2d Managing 

Student 

Behavior 
 

There appear to be are no 

established standards of 

conduct, or students challenge 

them. There is little or no 

teacher monitoring of student 

behavior, and response to 

studentsô misbehavior is 

repressive or disrespectful of 

student dignity. 

 

Standards of conduct appear to have 

been established, but their 

implementation is inconsistent. The 

teacher tries, with uneven results, to 

monitor student behavior and respond 

to student misbehavior. 

 

Student behavior is generally 

appropriate. The teacher monitors 

student behavior against established 

standards of conduct. Teacher 

response to student misbehavior is 

consistent, proportionate, and 

respectful to students and is effective. 

Student behavior is entirely 

appropriate. Students take an active 

role in monitoring their own behavior 

and/or that of other students against 

standards of conduct. Teacher 

monitoring of student behavior is 

subtle and preventive. The teacherôs 

response to student misbehavior is 

sensitive to individual student needs 

and respects studentsô dignity 

Guiding Question: What student behavior expectations have been implemented, how are they monitored effectively, and how do you respond to 

positive and negative behavior? 

 

Evidence: 
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2e: Organizing 

physical space 
 

The classroom environment is 

unsafe, or learning is not 

accessible to many. There is 

poor alignment between the 

arrangement of furniture and 

resources, including computer 

technology, and the lesson 

activities. 

The classroom is safe and essential 

learning is accessible to most 

students. The teacher makes modest 

use of physical resources, including 

computer technology. The teacher 

attempts to adjust the classroom 

furniture for a lesson or, if necessary, 

to adjust the lesson to the furniture, 

but with limited effectiveness.. 

 

The classroom is safe, and students 

have equal access to learning 

activities; the teacher ensures that 

the furniture arrangement is 

appropriate to the learning activities 

and uses physical resources, 

including computer technology, 

effectively. 

 

The classroom environment is safe, 

and learning is accessible to all 

students, including those with special 

needs. The teacher makes effective use 

of physical resources, including 

computer technology. The teacher 

ensures that the physical arrangement 

is appropriate to the learning activities. 

Students contribute to the use or 

adaptation of the physical environment 

to advance learning. 

Guiding Question: How are the physical arrangements and use of resources conducive to student learning? 

 

Evidence: 
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Domain 3: Instruction 
 Unsatisfactory Needs Improvement Proficient Distinguished 

3a: 

Communicatin

g with students 
 
 

The instructional purpose of the 

lesson is unclear to students, and the 

directions and procedures are 

confusing. The teacherôs 

explanation of the content contains 

major errors and does not include 

any explanation of strategies 

students might use. The teacherôs 

spoken or written language contains 

errors of grammar or syntax. The 

teacherôs academic vocabulary is 

inappropriate, vague, or used 

incorrectly, leaving students 

confused. 

 

The teacherôs attempt to explain 

the instructional purpose has only 

limited success, and/or directions 

and procedures must be clarified 

after initial student confusion. 

The teacherôs explanation of the 

content may contain minor errors; 

some portions are clear, others 

difficult to follow. The teacherôs 

explanation does not invite 

students to engage intellectually 

or to understand strategies they 

might use when working 

independently. The teacherôs 

spoken language is correct but 

uses vocabulary that is either 

limited or not fully appropriate to 

the studentsô ages or 

backgrounds. The teacher rarely 

takes opportunities to explain 

academic vocabulary. 
 

The instructional purpose of the 

lesson is clearly communicated to 

students, including where it is 

situated within broader learning; 

directions and procedures are 

explained clearly and may be 

modeled. The teacherôs explanation 

of content is scaffolded, clear, and 

accurate and connects with 

studentsô knowledge and 

experience. During the explanation 

of content, the teacher focuses, as 

appropriate, on strategies students 

can use when working 

independently and invites student 

intellectual engagement. The 

teacherôs spoken and written 

language is clear and correct and is 

suitable to studentsô ages and 

interests. The teacherôs use of 

academic vocabulary is precise and 

serves to extend student 

understanding. 

. 

The teacher links the instructional 

purpose of the lesson to the larger 

curriculum; the directions and 

procedures are clear and anticipate 

possible student misunderstanding. The 

teacherôs explanation of content is 

thorough and clear, developing 

conceptual understanding through clear 

scaffolding and connecting with 

studentsô interests. Students contribute 

to extending the content by explaining 

concepts to their classmates and 

suggesting strategies that might be used. 

The teacherôs spoken and written 

language is expressive, and the teacher 

finds opportunities to extend studentsô 

vocabularies, both within the discipline 

and for more general use. Students 

contribute to the correct use of academic 

vocabulary. 

Guiding Question: Were the learning targets clearly stated, vocabulary used appropriately, and did you connect the studentsô background 

knowledge to the new concepts?  

 

Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

3b: Using 
Questioning / 
Prompts and 
Discussion 

The teacherôs questions are of low 

cognitive challenge, with single 

correct responses, and are asked in 

rapid succession. Interaction 

between the teacher and students is 

predominantly recitation style, with 

the teacher mediating all questions 

and answers; the teacher accepts all 

contributions without asking 

students to explain their reasoning. 

Only a few students participate in 

the discussion. 

The teacherôs questions lead 

students through a single path of 

inquiry, with answers seemingly 

determined in advance. 

Alternatively, the teacher attempts 

to ask some questions designed to 

engage students in thinking, but 

only a few students are involved. 

The teacher attempts to engage all 

students in the discussion, to 

encourage them to respond to one 

another, and to explain their 

thinking, with uneven results. 

While the teacher may use some 

low-level questions, he poses 

questions designed to promote 

student thinking and understanding. 

The teacher creates a genuine 

discussion among students, 

providing adequate time for 

students to respond and stepping 

aside when doing so is appropriate. 

The teacher challenges students to 

justify their thinking and 

successfully engages most students 

in the discussion, employing a 

range of strategies to ensure that 

most students are heard. 

 

The teacher uses a variety or series of 

questions or prompts to challenge 

students cognitively, advance high-level 

thinking and discourse, and promote 

metacognition. Students formulate many 

questions, initiate topics, challenge one 

anotherôs thinking, and make unsolicited 

contributions. Students themselves 

ensure that all voices are heard in the 

discussion. 

Guiding Question: How did you facilitate student engagement through the use of questioning that promotes student interaction and discussion? 

 

Evidence: 
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3c: Engaging 

Students in 

Learning 
 

The learning tasks/activities, 

materials, and resources are poorly 

aligned with the instructional 

outcomes, or require only rote 

responses, with only one approach 

possible. The groupings of students 

are unsuitable to the activities. The 

lesson has no clearly defined 

structure, or the pace of the lesson 

is too slow or rushed. 

The learning tasks and activities 

are partially aligned with the 

instructional outcomes but require 

only minimal thinking by students 

and little opportunity for them to 

explain their thinking, allowing 

most students to be passive or 

merely compliant. The groupings 

of students are moderately suitable 

to the activities. The lesson has a 

recognizable structure; however, 

the pacing of the lesson may not 

provide students the time needed 

to be intellectually engaged or may 

be so slow that many the majority 

students have a considerable 

amount of ñdowntime.ò 

The learning tasks and activities 

are fully aligned with the 

instructional outcomes and are 

designed to challenge student 

thinking, inviting students to make 

their thinking visible. This 

technique results in active 

intellectual engagement by most 

with important and challenging 

content and with teacher 

scaffolding to support that 

engagement. The groupings of 

students are suitable to the 

activities. The lesson has a clearly 

defined structure, and the pacing of 

the lesson is appropriate, providing 

most the time needed to be 

intellectually engaged. 

 

Virtually all students are intellectually 

engaged in challenging content through 

well-designed learning tasks and 

activities that require complex thinking 

by students. The teacher provides 

suitable scaffolding and challenges 

students to explain their thinking. There 

is evidence of some student initiation of 

inquiry and student contributions to the 

exploration of important content; 

students may serve as resources for one 

another. The lesson has a clearly defined 

structure, and the pacing of the lesson 

provides students the time needed not 

only to intellectually engage with and 

reflect upon their learning but also to 

consolidate their understanding. 

Guiding Question: Were students intellectually engaged in well-designed, scaffolded learning tasks that promoted higher order thinking? 

 

Evidence: 
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3d: Using 

Assessment in 

Instruction  
 

Students do not appear to be aware 

of the assessment criteria, and there 

is little or no monitoring of student 

learning; feedback is absent or of 

poor quality. Students do not 

engage in self or peer assessment. 

Students appear to be only 

partially aware of the assessment 

criteria, and the teacher monitors 

student learning for the class as a 

whole.  Questions and 

assessments are rarely used to 

diagnose evidence of learning. 

Feedback to students is general 

and few students assess their own 

work. 

Students appear to be aware of the 

assessment criteria, and the teacher 

monitors student learning for 

groups of students.  Questions and 

assessments are regularly used to 

diagnose evidence of learning. 

Teacher feedback to groups of 

students is accurate and specific; 

some students engage in self-

assessment. 

Assessment is fully integrated into 

instruction, through extensive use of 

formative assessment. Students appear 

to be aware of, and there is some 

evidence that they have contributed to, 

the assessment criteria.  Questions and 

assessments are used regularly to 

diagnose evidence of learning by 

individual students. A variety of forms 

of feedback, from both teacher and 

peers, is accurate and specific and 

advances learning. Students self-assess 

and monitor their own progress. The 

teacher successfully differentiates 

instruction to address individual 

studentsô misunderstandings. 

 

Guiding Question: How did you use assessment (teacher, student, peer) to provide feedback, monitor student learning, and guide future 

instruction?  

 

Evidence: 
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3e: 

Demonstrating 

flexibility and 

responsiveness 
 

The teacher ignores studentsô 

appropriate questions; when 

students have difficulty learning, 

the teacher blames them or their 

home environment for their lack of 

success. The teacher makes no 

attempt to adjust the lesson even 

when students donôt understand the 

content. 

The teacher accepts responsibility 

for the success of all students but 

has only a limited repertoire of 

strategies to use. Adjustment of 

the lesson in response to 

assessment is minimal or 

ineffective. 

The teacher successfully 

accommodates studentsô questions 

and interests. Drawing on a broad 

repertoire of strategies, the teacher 

persists in seeking approaches for 

students who have difficulty 

learning. If impromptu measures 

are needed, the teacher makes a 

minor adjustment to the lesson and 

does so smoothly. 

 

The teacher seizes an opportunity 

to enhance learning, building on a 

spontaneous event or studentsô 

interests, or successfully adjusts 

and differentiates instruction to 

address individual student 

misunderstandings. Using an 

extensive repertoire of 

instructional strategies and 

soliciting additional resources 

from the school or community, the 

teacher persists in seeking 

effective approaches for students 

who need help. 

 

Guiding Question: How did you adjust the lesson to enhance understanding, incorporate studentsô interests, and utilize a wide range of 

strategies?  

 

Evidence: 
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Domain 4 Professional Responsibilities 
 Unsatisfactory Needs Improvement Proficient Distinguished 

4a 

Reflecting 

on Teaching 

The teacher does not know whether a 

lesson was effective or achieved its 

instructional outcomes, or the teacher 

profoundly misjudges the success of 

a lesson. The teacher has no 

suggestions for how a lesson could be 

improved. 

The teacher has a generally accurate 

impression of a lessonôs effectiveness 

and the extent to which instructional 

outcomes were met. The teacher 

makes general suggestions about how 

a lesson could be improved. 

 

The teacher makes an accurate 

assessment of a lessonôs 

effectiveness and the extent to 

which it achieved its instructional 

outcomes and can cite general 

references to support the judgment. 

The teacher makes a few specific 

suggestions of what could be tried 

another time the lesson is taught. 

 

The teacher makes a 

thoughtful and accurate 

assessment of a lessonôs 

effectiveness and the extent to 

which it achieved its 

instructional outcomes, citing 

many specific examples from 

the lesson and weighing the 

relative strengths of each. 

Drawing on an extensive 

repertoire of skills, the teacher 

offers specific alternative 

actions, complete with the 

probable success of different 

courses of action. 

 

Guiding Question: Upon reflection, what worked well and how would you improve this lesson or unit of study for the future? 

 
Evidence: 
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4b 
Maintaining 
Accurate 
Records 

The teacherôs system for maintaining 

information on student completion of 

assignments and student progress in 

learning is nonexistent or in disarray. 

The teacherôs records for non-

instructional activities are in disarray, 

the result being errors and confusion. 

The teacherôs system for maintaining 

information on student completion of 

assignments and student progress in 

learning is rudimentary and only 

partially effective. The teacherôs 

records for non-instructional 

activities are adequate but inefficient 

and, unless given frequent oversight 

by the teacher, prone to errors. 

The teacherôs system for 

maintaining information on student 

completion of assignments, student 

progress in learning, and non-

instructional records is fully 

effective. 

 

The teacherôs system for 

maintaining information on 

student completion of 

assignments, student progress 

in learning, and non-

instructional records is fully 

effective. Students contribute 

information and participate in 

maintaining the records. 

 

Guiding Question: What is your process for efficiently and effectively maintaining student records, and how do you utilize multiple 
sources of data to analyze student progress?  
 
Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

4c: 

Communicating 

with Families 

The teacher provides little 

information about the instructional 

program to families; the teacherôs 

communication about studentsô 

progress is minimal. The teacher 

does not respond, or responds 

insensitively, to parental concerns. 

The teacher makes sporadic 

attempts to communicate with 

families about the instructional 

program and about the progress of 

individual students but does not 

attempt to engage families in the 

instructional program. Moreover, 

the communication that does take 

place may not be culturally 

sensitive to those families. 

The teacher provides frequent and 

appropriate information to 

families about the instructional 

program and conveys information 

about individual student progress 

in a culturally sensitive manner. 

The teacher makes some attempts 

to engage families in the 

instructional program. 

 

The teacher communicates 

frequently with families in a 

culturally sensitive manner, 

with students contributing to 

the communication. The 

teacher responds to family 

concerns with professional 

and cultural sensitivity. The 

teacherôs efforts to engage 

families in the instructional 

program are frequent and 

successful. 

 

Guiding Question: How do you communicate with and engage families in the student learning process? 

 
Evidence: 
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4d: Participating 

in a Professional 

Community 
 

The teacherôs relationships with 

colleagues are negative or self-

serving. The teacher avoids 

participation in a professional 

culture of inquiry, resisting 

opportunities to become involved. 

The teacher avoids becoming 

involved in school events or school 

and district projects. 

The teacher maintains cordial 

relationships with colleagues to 

fulfill du ties that the school or 

district requires. The teacher 

participates in the schoolôs culture 

of professional inquiry when 

invited to do so. The teacher 

participates in school events and 

school and district projects when 

specifically asked. 

The teacherôs relationships with 

colleagues are characterized by 

mutual support and cooperation; 

the teacher actively participates in a 

culture of professional inquiry. The 

teacher volunteers to participate in 

school events and in school and 

district projects, making a 

substantial contribution. 

 

The teacherôs relationships 

with colleagues are 

characterized by mutual 

support and cooperation, with 

the teacher taking initiative in 

assuming leadership among 

the faculty. The teacher takes 

a leadership role in promoting 

a culture of professional 

inquiry. The teacher 

volunteers to participate in 

school events and district 

projects, making a substantial 

contribution and assuming a 

leadership role in at least one 

aspect of school or district 

life. 

 

 

Guiding Question: How have you contributed to the professional growth of your colleagues? How have your colleagues contributed to your 

professional growth?  

 
Evidence: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  



Galesburg CUSD # 205 Professional Appraisal Plan         

       

 

Galesburg C.U.S.D. #205 Professional Evaluation Plan 
 

41 

4e: Growing and 
Developing 
Professionally 
 

The teacher engages in no 

professional development activities 

to enhance knowledge or skill. The 

teacher resists feedback on teaching 

performance from either supervisors 

or more experienced colleagues. The 

teacher makes no effort to share 

knowledge with others or to assume 

professional responsibilities. 

The teacher participates to a limited 

extent in professional activities 

when they are convenient. The 

teacher engages in a limited way 

with colleagues and supervisors in 

professional conversation about 

practice, including some feedback 

on teaching performance. The 

teacher finds limited ways to assist 

other teachers and contribute to the 

profession. 

The teacher seeks out 

opportunities for professional 

development to enhance content 

knowledge and pedagogical skill. 

The teacher actively engages with 

colleagues and supervisors in 

professional conversation about 

practice, including feedback about 

practice. The teacher participates 

actively in assisting other 

educators and looks for ways to 

contribute to the profession. 

 

The teacher seeks out 

opportunities for professional 

development and makes a 

systematic effort to conduct 

action research. The teacher 

solicits feedback on practice 

from both supervisors and 

colleagues. The teacher 

initiates important activities 

to contribute to the 

profession. 

 

Guiding Question: What steps are you taking to ensure that you are growing and developing professionally?  

 
Evidence: 
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4f: Showing 
Professionalism 
 

The teacher displays dishonesty in 

interactions with colleagues, 

students, and the public. The teacher 

is not alert to studentsô needs and 

contributes to school practices that 

result in some students being ill 

served by the school. The teacher 

makes decisions and 

recommendations that are based on 

self-serving interests. The teacher 

does not comply with school and 

district regulations. 

The teacher is honest in interactions 

with colleagues, students, and the 

public. The teacherôs attempts to 

serve students are inconsistent, and 

unknowingly contribute to some 

students being ill served by the 

school. The teacherôs decisions and 

recommendations are based on 

limited though genuinely 

professional considerations. The 

teacher must be reminded by 

supervisors about complying with 

school and district regulations. 

The teacher displays high 

standards of honesty, integrity, 

and confidentiality in interactions 

with colleagues, students, and the 

public. The teacher is active in 

serving students, working to 

ensure that all students receive a 

fair opportunity to succeed. The 

teacher maintains an open mind in 

team or departmental decision 

making. The teacher complies 

fully with school and district 

regulations. 

 

The teacher can be counted 

on to hold the highest 

standards of honesty, 

integrity, and confidentiality 

and takes a leadership role 

with colleagues. The teacher 

is highly proactive in serving 

students, seeking out 

resources when needed. The 

teacher makes a concerted 

effort to challenge negative 

attitudes or practices to 

ensure that all students, 

particularly those 

traditionally underserved, are 

honored in the school. The 

teacher takes a leadership role 

in team or departmental 

decision making and helps 

ensure that such decisions are 

based on the highest 

professional standards. The 

teacher complies fully with 

school and district 

regulations, taking a 

leadership role with 

colleagues. 

Guiding Question: Can you provide examples of how you: 

¶ Maintain honesty/integrity? 

¶ Advocate for students? 

¶ Willingly participate in team/dept. decision-making? 

¶ Comply fully with school and district regulations? 

Evidence: 
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Form B: Framework Data Documentation Form for Dean of Students 

Domain 1 - Planning and Preparation 
 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

1a: 
Demonstrates a 
knowledge of 
school climate 
and student 
expectations 

Dean demonstrates little understanding of 

school climate and student expectations. 

Dean demonstrates limited understanding 

of school climate and student 

expectations. 

Dean demonstrates understanding of 

school climate and student expectations. 

Dean demonstrates deep and thorough 

understanding of school climate and 

student expectations and uses that 

knowledge to build positive relationships. 

1b:  

Demonstrates a 

knowledge of 

adolescent 

development and 

behavior 

Dean displays little knowledge of 

adolescent development. 

Dean displays basic knowledge of 

adolescent development. 

Dean displays an accurate understanding 

of the typical developmental 

characteristics of the age group, as well 

as exceptions to the general patterns. 

In addition to accurate knowledge of the 

typical developmental characteristics of 

the age group and exceptions to the 

general patterns, dean applies that 

knowledge to individual students. 

1c:  

Demonstrates a 

knowledge of 

district, state, and 

federal regulations 

and guidelines 

 

Dean demonstrates little knowledge of 

governmental regulations and of 

resources for students available through 

the school or district. 

Dean displays awareness of 

governmental regulations and of 

resources for students available through 

the school or district, but no knowledge of 

resources available more broadly. 

Dean displays awareness of most 

governmental regulations and utilizes 

them in decision making. 

Dean is knowledgeable of government 

regulations and is viewed as a resource 

within the school community. 

1d:  

Demonstrates a  

knowledge of 

progressive 

discipline within 

the school 

discipline code 

 

Dean does not utilize the school discipline 

code when managing student behavior. 

Dean sporadically utilizes the school 

discipline code when managing student 

behavior. 

Dean consistently utilizes the school 

discipline code when managing student 

behavior. 

Dean consistently utilizes the school 

discipline code when managing student 

behavior and collaborates with District 

level personnel when the need arises.   
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1e:  

Demonstrates a 

knowledge of the 

scheduling 

process including 

the development 

of the master 

schedule in the 

student 

management 

software. 

Demonstrates little knowledge of the 

scheduling process and of the student 

management system. 

Demonstrates basic knowledge of the 

scheduling process and of the student 

management system. 

Demonstrates a sound understanding of 

the scheduling process and of the student 

management system. 

Demonstrates a sound understanding of 

the scheduling process and of the student 

management system and uses that 

knowledge to solve problems. 

Evidence: 
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Domain 2 - Environment 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

2a: Creates and 

fosters an 

environment of 

respect and 

rapport 

 

 

Deanôs interactions with stakeholders 

are negative, inappropriate, or 

insensitive to studentsô cultural 

backgrounds and are characterized by 

sarcasm, putdowns, or conflict. 

Deanôs interactions with stakeholders 

are generally appropriate and free from 

conflict but may be characterized by 

occasional displays of insensitivity or 

lack of responsiveness to cultural or 

developmental differences among 

students. 

Deanôs interactions with stakeholders 

are polite and respectful, reflecting 

general warmth and caring, and are 

appropriate to the cultural and 

developmental differences among 

groups of students. 

Deanôs interactions with stakeholders 

are highly respectful, reflecting genuine 

warmth and caring, and are sensitive to 

studentsô cultures and levels of 

development and foster relationships 

based on respect and rapport. 

2b: Supports the 

learning 

environment 

 

 

Dean does not convey a positive attitude 

towards providing support to staff and 

student learning environment. 

Dean communicates the importance of 

supporting the staff and studentsô 

learning environment minimally. 

Dean conveys enthusiasm and positive 

support to staff and students to allow for 

optimal student achievement. 

Dean works to improve support for staff 

and students through knowledge of new 

or best practices to provide high 

expectations for learning of all students. 

2c: Establishes 

and maintains  

procedures within 

the deansô office 

 

 

Deanôs office routines and procedures 

are either nonexistent or inefficient, 

resulting in general confusion. 

Deanôs office routines and procedures 

have been established but function 

sporadically.  Efforts to establish support 

for office personnel are partially 

successful. 

Deanôs office routines and procedures 

have been established and function 

smoothly.  Dean supports office 

personnel in contributing to the success 

of the Deanôs office. 

Deanôs office routines and procedures 

are seamless in their operation.  Dean 

collaborates with office personnel in 

contributing to the success of the Deanôs 

office.  

2d: 

Manages/enforces 

expectations for 

student behavior 

 

 

There is little evidence that standards of 

conduct have been established, and 

there is little monitoring of student 

behavior.  Response to student 

misbehavior is repressive or 

disrespectful of student dignity. 

It appears that the Dean has made an 

effort to establish standards of conduct 

for students and tries to monitor student 

behavior and responds to student 

misbehavior, but these efforts are not 

always successful. 

Standards of conduct appear to be clear 

to students, and the Dean monitors 

student behavior against those 

standards.  Deanôs response to student 

misbehavior is appropriate and 

respectful to students. 

Standards of conduct are clear to 

students.  Deanôs monitoring of student 

behavior is subtle and preventive, and 

response to student misbehavior is 

sensitive to individual student needs. 

2e: 

Provides support 

and assistance to 

the principal and 

assistant 

principal 

Dean fails to work collaboratively with 

the principal and asst. principal and 

struggles in stressful situations. 

Dean sporadically collaborates with the 

principal and asst. principal and 

manages stressful situations 

inconsistently. 

Dean routinely collaborates with the 

principal and asst. principal and 

consistently manages stressful 

situations. 

Dean consistently collaborates with the 

principal and asst. principal and 

independently manages stressful 

situations effectively. 
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Evidence: 
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 Domain 3ï Delivery of Service 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

3a:  

Collaborates with 

teachers 

Dean does not effectively collaborate 

with classroom teachers in an effort to 

enhance the learning environment and 

improve the educational process for 

students. 

Dean inconsistently collaborates with 

classroom teachers in an effort to 

enhance the learning environment and 

improve the education process for 

students. 

Dean collaborates with classroom 

teachers in an effort to enhance the 

learning environment and improve the 

educational process for students. 

Dean initiates collaboration with 

classroom teachers in an effort to 

enhance the learning environment, 

improve the educational process for 

students and locate additional resources 

from inside and outside the school. 

3b:  

Shares 

Information  

Dean does not share appropriate 

information with the school personnel, 

parents, and community agencies 

regarding the needs and concerns of 

students. 

Dean inconsistently shares appropriate 

information with school personnel, 

parents, and community agencies 

regarding the needs and concerns of 

students. 

Dean shares appropriate information 

with the school personnel, parents, and 

community agencies regarding needs 

and concerns of students. 

Dean actively shares appropriate 

information with the school personnel, 

parents, and community agencies 

regarding the needs and concerns of 

students. 

3c:  

Uses appropriate 

Questioning and 

discussion 

techniques 

 

Interaction between Dean and student is 

one-sided with Dean dominating both 

questions and responses.  Student does 

not respond. 

Dean makes some attempt to engage 

students in responses to problem or 

discussion areas. 

Dean/student interactions represent two 

way communication between Dean and 

student which reflects true participation.  

Dean always uses two way 

communication which allows for true 

participation by both student and Dean. 

3d:  

Utilizes  school 

and outside 

resources 

 

 

Dean fails to make use of school related 

resources (other teachers, counselors, 

and administrators) to support the 

student or family in the school setting. 

Dean sometimes refers to school-related 

resources to support the student or 

family in the school setting. 

Dean selects school related resources 

and relates information to student and 

families that need to be supported. 

Dean selects and encourages both 

students and families to use school 

related resources.  These resources are 

always presented in a timely manner 

and are relevant. 

3e:  

Manages 

emergency 

situations 

 

Deanôs ability to manage emergency 

situations is highly ineffective. 

Deanôs ability to manage emergency 

situations is inconsistent. 

Deanôs ability to manage emergency 

situations is appropriate.  Students and 

teachers understand their 

responsibilities in case of emergencies. 

Deanôs ability to manage emergency 

situations is highly effective.  Students 

and teachers understand their 

responsibilities in case of emergencies. 
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3f: Promotes a 

positive climate 

throughout the 

school 

environment  

Dean fails to promote a positive climate. Deanôs efforts to promote a positive 

climate are partially effective. 

Deanôs outlook helps students acquire 

the knowledge and attitudes that help 

ensure a positive learning climate for all 

the school. 

Dean takes an active role in promoting a 

positive learning climate.  Dean shows 

specific examples of a positive climate. 

3g: Demonstrates 

flexibility and 

responsiveness 

Dean fails to demonstrate flexibility and 

responsiveness when confronted with 

evidence of the need for change. 

Dean makes modest changes and has 

limited responses when confronted with 

evidence of the need for change. 

 

Dean shows flexibility when making 

revisions that help improve the school 

climate.  

Dean is continually seeking ways to 

improve student, parent, or teacher 

input. Dean practices excellent listening 

skills and shows promptness and  

flexibility in  responding to parents, 

teachers, etc. 

3h: 

Manages all 

studentsô plans 

including 504 

Plans, and may 

represent the 

administration in 

IEP meetings 

Dean rarely attends 504 meetings and 

rarely ensures accommodations are 

being implemented by teachers and 

staff.  Dean rarely attends necessary 

IEP meetings. 

Dean minimally attends 504 meetings 

and sporadically ensures 

accommodations are being implemented 

by teachers and staff.  Dean minimally 

attends necessary IEP meetings. 

Dean attends 504 meetings promptly 

and generally ensures accommodations 

are being implemented by teachers and 

staff.  Dean regularly attends necessary 

IEP meetings. 

Dean facilitates 504 meetings promptly 

and ensures accommodations are being 

implemented by teachers and staff.  

Dean regularly attends necessary IEP 

meetings. 

3i: 

Collaborates with 

respective teams, 

team leaders, and 

teachers 

regarding school 

matters and 

reports necessary 

information to 

building principal. 

 

Dean does not collaborate effectively in 

the school setting.   

Dean minimally collaborates with 

respective teams, team leaders, and 

teachers regarding school matters and 

rarely reports necessary information to 

the building principal.    

Dean consistently collaborates with 

respective teams, team leaders, and 

teachers regarding school matters and 

consistently reports necessary 

information to the building principal.    

Dean always collaborates with 

respective teams, team leaders, and 

teachers regarding school matters and 

always reports necessary information to 

the building principal. 
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Evidence: 
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Domain 4 - Professional Responsibilities 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

4a:  

Reflecting on practice 

Dean does not reflect on practice, or 

the reflections are inaccurate or self-

serving. 

 

Dean rarely reflects on practice.  Dean is 

moderately accurate and objective but 

does not cite specific examples for 

improvement.  

Deanôs reflection provides an accurate and 

objective description of practice, citing 

specific positive and negative characteristics. 

Dean makes some specific suggestions as to 

how the program might be improved. 

Deanôs reflection is highly 

accurate and perceptive, citing 

specific suggestions for 

improvements.   

4b:  

Preparing and 

submitting reports, 

and maintaining 

records (504ôs, IEPôs) 

 

Dean does not prepare or submit 

reports in a timely manner and fails to 

facilitate meetings. 

Dean rarely prepares or submits reports 

in a timely manner and rarely facilitates 

meetings. 

Dean consistently prepares and submits 

reports in a timely manner and consistently 

facilitates meetings. 

Dean always prepares and 

submits reports in a timely 

manner and always facilitates 

meetings. 

4c:  

Communicating with 

the larger community 

 

Deanôs relationships with parents and 

colleagues are negative or self-

serving, and the Dean avoids being 

involved in school and district events, 

and projects. 

 

Deanôs relationships with parents and 

colleagues are cordial, and the Dean 

participates in school and district events, 

and projects when specifically asked to 

do so. 

 

Dean participates actively in school and 

district events and projects and maintains 

positive and productive relationships with 

parents and colleagues.  

Dean makes a substantial 

contribution to school and district 

events and projects and assumes 

a leadership role with parents and 

colleagues. 

 

4d: 

Enhancement of 

professional 

knowledge 

Dean does not participate in 

professional development activities, 

even when such activities are clearly 

needed for the development of skills. 

 

Deanôs participation in professional 

development activities is limited to those 

that are convenient or are required. 

 

Dean seeks out opportunities for professional 

development based on an individual 

assessment of need.  

 

Dean actively pursues 

professional development 

opportunities and makes a 

substantial contribution to the 

profession through such activities 

as offering workshops to 

colleagues. 

4e:  

Showing 

professionalism, 

including integrity, 

advocacy, and 

maintaining 

confidentiality 

 

Dean displays dishonesty in 

interactions with colleagues, students, 

and the public and violates principles 

of confidentiality.  Dean does not 

advocate for students. 

 

Dean is honest in interactions with 

colleagues, students, and the public, 

plays a moderate advocacy role for 

students, and does not violate norms of 

confidentiality.  Dean rarely advocates 

for students. 

 

Dean displays high standards of honesty, 

integrity, and confidentiality in interactions 

with colleagues, students, and the public and 

advocates for students when needed. 

Dean can be counted on to hold 

the highest standards of honesty, 

integrity, and confidentiality and to 

advocate for students, taking a 

leadership role with colleagues. 

Dean is readily accessible to 

students, colleagues, and the 

public. 
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Evidence: 
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FORM C:  Framework Data Documentation Form for Teacher/Fine Arts Coordinator 
 
Domain 1: Planning and Preparation 

 Unsatisfactory Needs Improvement Proficient Distinguished 

1a: 
Demonstrating 

Knowledge 
of Content 
and 
Pedagogy  
 
 

In planning and practice, the 
teacher makes content errors or 
does not correct errors made by 
students. The teacher display 
little understanding of 
prerequisite knowledge 
important to student learning of 
the content. The teacher displays 
little or no understanding of the 
range of pedagogical approaches 
suitable to student learning of the 
content. 

The teacher is familiar with the 
important concepts in the discipline 
but displays a lack of awareness of 
how these concepts relate to one 
another. The teacher indicates 
some awareness of prerequisite 
learning, although such knowledge 
may be inaccurate or incomplete. 
The teacher’s plans and practice 
reflect a limited range of 
pedagogical approaches to the 
discipline or to the students. 

The teacher displays solid 

knowledge of the important 

concepts in the discipline and how 

these relate to one another. The 
teacher demonstrates accurate 

understanding of prerequisite 

relationships among topics. The 

teacher’s plans and practice reflect 

familiarity with a wide range of 
effective pedagogical approaches 

in the subject. 
 
 

The teacher displays extensive 
knowledge of the important 
concepts in the discipline and how 
these relate both to one another 
and to other disciplines. The 
teacher demonstrates 
understanding of prerequisite 
relationships among topics and 
concepts and understands the link 
to necessary cognitive structures 
that ensure student understanding. 
The teacher’s plans and practice 
reflect familiarity with  a wide range 
of effective pedagogical approaches 
in the discipline and the ability to 
anticipate student misconceptions. 

Guiding Question: What are the key concepts and their relationship to one another?  

Evidence: 

 

 

 

 

 

 

1b: 
Demonstrating 

Knowledge 
of Students 
 

The teacher displays minimal 

understanding of how students 

learnðknowledge of their varied 

approaches to learning, knowledge 

and skills, special needs, and 

interests and cultural heritagesð

and does not indicate that such 

knowledge is valuable. 

The teacher displays generally 

accurate knowledge of how students 

learn and of their varied approaches 

to learning, knowledge and skills, 

special needs, and interests and 

cultural heritages, yet may apply 

this knowledge not to individual 

students but to the class as a whole. 

The teacher understands the active 

nature of student learning and attains 

information about levels of 

development for groups of students. 

The teacher also purposefully 

acquires knowledge from several 

sources about groups of studentsô 

varied approaches to learning, 

knowledge and skills, special needs, 

and interests and cultural heritages. 

The teacher understands the 

active nature of student learning 

and acquires information about 

levels of development for 

individual students. The teacher 

also systematically acquires 

knowledge from several sources 

about individual studentsô 

varied approaches to learning, 

knowledge and skills, special 

needs, and interests and cultural 



Galesburg C.U.S.D. # 205 Professional Appraisal Plan 

Galesburg C.U.S.D. #205 Professional Evaluation Plan 
 

53 

heritages. 

 

Guiding Question: How did your studentsô interests, prior knowledge, and experiences impact your planning? 

Evidence: 

 

 

 

 

 

 

 

1c: Setting 
Instructiona
l Outcomes 
 

The outcomes represent low 

expectations for students and lack 

of rigor, and not all of these 

outcomes reflect important learning 

in the discipline. They are stated as 

student activities, rather than as 

outcomes for learning. Outcomes 

reflect only one type of learning 

and only one discipline or strand 

and are suitable for only some 

students. 

 

Outcomes represent moderately high 

expectations and rigor. Some reflect 

important learning in the discipline 

and consist of a combination of 

outcomes and activities. Outcomes 

reflect several types of learning, but 

the teacher has made no effort at 

coordination or integration. 

Outcomes, based on global 

assessments of student learning, are 

suitable for most of the students in the 

class. 

 

Outcomes represent rigorous and 

important learning in the discipline 

and are clear, are written in the form 

of student learning, and suggest 

viable methods of assessment. 

Outcomes reflect several different 

types of learning and opportunities 

for coordination, and they are 

differentiated, in whatever way is 

needed, for different groups of 

students. 

 

All outcomes represent high-level 

learning in the discipline. They are 

clear, are written in the form of 

student learning, and permit viable 

methods of assessment. Outcomes 

reflect several different types of 

learning and, where appropriate, 

represent both coordination and 

integration. Outcomes are 

differentiated, in whatever way is 

needed, for individual students. 

Guiding Question: How did you develop your targets to meet the varying learning needs of your students? 

Evidence: 
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1d: 
Demonstrating 

Knowledge 
of 
Resources 
 

The teacher is unaware of resources 

to assist student learning beyond 

materials provided by the school or 

district, nor is the teacher aware of 

resources for expanding oneôs own 

professional skill. 

The teacher displays some awareness 

of resources beyond those provided 

by the school or district for classroom 

use and for extending oneôs 

professional skill but does not seek to 

expand this knowledge. 

The teacher displays awareness of 

resources beyond those provided by 

the school or district, including those 

on the Internet, for classroom use 

and for extending oneôs professional 

skill, and seeks out such resources. 

 

The teacherôs knowledge of resources 

for classroom use and for extending 

oneôs professional skill is extensive, 

including those available through the 

school or district, in the community, 

through professional organizations 

and universities, and on the Internet. 

 

Guiding Question: How did you determine and expand your knowledge of resources that facilitated studentsô content knowledge?  

Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

1e: 
Designing 
Coherent 
Instruction 
 

Learning activities are poorly 

aligned with the instructional 

outcomes, do not follow an 

organized progression, are not 

designed to engage students in 

active intellectual activity, and have 

unrealistic time allocations. 

Instructional groups are not suitable 

to the activities and offer no 

variety. 

Some of the learning activities and 

materials are aligned with the 

instructional outcomes and represent 

moderate cognitive challenge, but 

with no differentiation for different 

students. Instructional groups 

partially support the activities, with 

some variety. The lesson or unit has a 

recognizable structure; but the 

progression of activities is uneven, 

with only some reasonable time 

allocations. 

Most of the learning activities are 

aligned with the instructional 

outcomes and follow an organized 

progression suitable to groups of 

students. The learning activities have 

reasonable time allocations; they 

represent significant cognitive 

challenges, with some differentiation 

for different groups of students and 

varied use of instructional groups. 

 

The sequence of learning activities 

follows a coherent sequence, is 

aligned to instructional goals, and is 

designed to engage students in high-

level cognitive activity. These are 

appropriately differentiated for 

individual learners. Instructional 

groups are varied appropriately, with 

some opportunity for student choice. 

Guiding Question: What activities and assignments were developed that emphasize thinking and problem-based learning, permit student choice and initiative, and encourage 

depth rather than breadth?   

Evidence:  

 

 

 

 

 

 

Unsatisfactory Needs Improvement Proficient Distinguished 

1f: 
Designing 
Student 
Assessment
s 
 

Assessment procedures are not 

congruent with instructional 

outcomes and lack criteria by 

which student performance will be 

assessed. The teacher has no plan to 

incorporate formative assessment in 

the lesson or unit. 

Assessment procedures are partially 

congruent with instructional 

outcomes. Assessment criteria and 

standards have been developed, but 

they are not clear. The teacherôs 

approach to using formative 

assessment is rudimentary, including 

only some of the instructional 

outcomes. 

All the instructional outcomes may 

be assessed by the proposed 

assessment plan; assessment 

methodologies may have been 

adapted for groups of students. 

Assessment criteria and standards 

are clear. The teacher has a well-

developed strategy for using 

formative assessment and has 

designed particular approaches to be 

used. 

 

All the instructional outcomes may be 

assessed by the proposed assessment 

plan, with clear criteria for assessing 

student work. The plan contains 

evidence of student contribution to its 

development. Assessment 

methodologies have been adapted for 

individual students as the need has 

arisen. The approach to using 

formative assessment is well designed 

and includes student as well as 

teacher use of the assessment 

information. 

Guiding Question:  How did you determine appropriate assessments, both formative and summative, and how will you use the results to plan for future instruction? 

 

Evidence: 
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Domain 2: The Classroom Environment/Environment 

 Unsatisfactory Needs Improvement Proficient Distinguished 

2a: Creating 

an 

environment 

of respect 

and rapport  
 
 

Patterns of classroom 

interactions, both between 

teacher and students and 

among students, are mostly 

negative, inappropriate, or 

insensitive to studentsô ages, 

cultural backgrounds, and 

developmental levels. 

Student interactions are 

characterized by sarcasm, 

put-downs, or conflict. The 

teacher does not deal with 

disrespectful behavior. 

 

Coordinators interactions with 

stakeholders are also negative 

and inappropriate. 

 

Patterns of classroom interactions, 

both between teacher and students 

and among students, are generally 

appropriate but may reflect 

occasional inconsistencies, 

favoritism, and disregard for 

studentsô ages, cultures, and 

developmental levels. Students 

rarely demonstrate disrespect for 

one another. The teacher attempts 

to respond to disrespectful 

behavior, with uneven results. The 

net result of the interactions is 

neutral, conveying neither warmth 

nor conflict. 
 

Coordinators interactions with 

stakeholders are generally appropriate 

but there may be occasional displays 

of negative or inappropriate behavior. 

Teacher-student interactions are 

friendly and demonstrate general 

caring and respect. Such interactions 

are appropriate to the ages, cultures, 

and developmental levels of the 

students. Interactions among 

students are generally polite and 

respectful, and students exhibit 

respect for the teacher. The teacher 

responds successfully to 

disrespectful behavior among 

students. The net result of the 

interactions is polite, respectful, and 

businesslike, though students may 

be somewhat cautious about taking 

intellectual risks. 

 

Coordinators interactions with 

stakeholders are polite and respectful. 

Classroom interactions between 

teacher and students and among 

students are highly respectful, 

reflecting genuine warmth, caring, and 

sensitivity to students as individuals. 

Students exhibit respect for the teacher 

and contribute to high levels of civility 

among all members of the class. The 

net result is an environment where all 

students feel valued and are 

comfortable taking intellectual risks 
 

Coordinators interactions with stakeholders 

are highly respectful. 

1g:  
Demonstrates 
a knowledge of 
district, state, 
and federal 
regulations and 
guidelines 
 

Coordinator demonstrates little 

knowledge of governmental 

regulations and of resources for 

students available through the school 

or district. 

Coordinator displays awareness of 

governmental regulations and of 

resources for students available 

through the school or district, but no 

knowledge of resources available 

more broadly. 

Coordinator displays awareness of 

most governmental regulations and 

utilizes them in decision making. 

Coordinatorôs knowledge of 

government regulations and is 

viewed as a resource within the 

school community. 

1h: 
Coordinator 
develops 
District-wide 
schedules and 
calendars 

Coordinator does not develop the 

District-wide schedules and 

calendars. 

Coordinator attempts to develop the 

District-wide schedules and 

calendars, but they are incomplete 

and do not work. 

Coordinator develops the District-

wide schedules and calendars that are 

effective in minimizing conflicts. 

Coordinator develops the District-

wide schedules and calendars that are 

effective in minimizing conflicts and 

provides it in a timely and organized 

manner.  Coordinator also provides 

information to outside organizations 

when appropriate and/or necessary. 
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Guiding Question: How do you ensure that interactions within the classroom are respectful and how do you effectively respond to disrespectful 

behavior?   

 

Evidence: 

2b: 
Establishing a 
culture for 
learning  

The classroom culture is 

characterized by a lack of 

teacher or student commitment 

to learning, and/or little or no 

investment of student energy in 

the task at hand. Hard work and 

the precise use of language are 

not expected or valued. Medium 

to low expectations for student 

achievement are the norm, with 

high expectations for learning 

reserved for only one or two 

students. 

The classroom culture is 

characterized by little commitment to 

learning by the teacher or students. 

The teacher appears to be only ñgoing 

through the motions,ò and students 

indicate that they are interested in the 

completion of a task rather than the 

quality of the work. The teacher 

conveys that student success is the 

result of natural ability rather than 

hard work, and refers only in passing 

to the precise use of language. High 

expectations for learning are reserved 

for those students thought to have a 

natural aptitude for the subject. 

The classroom culture is a place 

where learning is valued by all; high 

expectations for both learning and 

hard work are the norm for students. 

Students understand their role as 

learners and consistently expend 

effort to learn. Classroom interactions 

support learning, hard work, and the 

precise use of language. 

The classroom culture is a cognitively 

busy place, characterized by a shared 

belief in the importance of learning. 

The teacher conveys high expectations 

for learning for all students and insists 

on hard work; students assume 

responsibility for high quality by 

initiating improvements, making 

revisions, adding detail, and/or 

assisting peers in their precise use of 

language. 

Guiding Question: How do you develop a culture of high expectations for learning that promotes high levels of student effort? 

 



Galesburg C.U.S.D. # 205 Professional Appraisal Plan 

Galesburg C.U.S.D. #205 Professional Evaluation Plan 
 

58 

Evidence:  
 

 

 

 

 

 

 

 

 

 

 

 

2c  Managing 

Classroom 

Procedures 
 

Much instructional time is lost 

due to inefficient classroom 

routines and procedures. There 

is little or evidence of the 

teacherôs managing instructional 

groups and transitions and/or 

handling of materials and 

supplies effectively. There is 

little evidence that students 

know or follow established 

routines. 

 

Some instructional time is lost due to 

partially effective classroom routines 

and procedures. The teacherôs 

management of instructional groups 

and transitions, or handling of 

materials and supplies, or both, are 

inconsistent, leading to some 

disruption of learning. With regular 

guidance and prompting, students 

follow established routines. 

There is little loss of instructional 

time due to effective classroom 

routines and procedures. The 

teacherôs management of 

instructional groups and transitions, 

or handling of materials and 

supplies, or both, are consistently 

successful. With minimal guidance 

and prompting, students follow 

established classroom routines. 

 

Instructional time is maximized due to 

efficient and seamless classroom 

routines and procedures. Students take 

initiative in the management of 

instructional groups and transitions, 

and/or the handling of materials and 

supplies. Routines are well understood 

and may be initiated by students. 

 

Guiding Question: How do you promote classroom routines and procedures that maximize time for student learning?  

 

Evidence: 
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2d Managing 

Student 

Behavior 
 

There appear to be are no 

established standards of 

conduct, or students challenge 

them. There is little or no 

teacher monitoring of student 

behavior, and response to 

studentsô misbehavior is 

repressive or disrespectful of 

student dignity. 

 

Standards of conduct appear to have 

been established, but their 

implementation is inconsistent. The 

teacher tries, with uneven results, to 

monitor student behavior and respond 

to student misbehavior. 

 

Student behavior is generally 

appropriate. The teacher monitors 

student behavior against established 

standards of conduct. Teacher 

response to student misbehavior is 

consistent, proportionate, and 

respectful to students and is effective. 

Student behavior is entirely 

appropriate. Students take an active 

role in monitoring their own behavior 

and/or that of other students against 

standards of conduct. Teacher 

monitoring of student behavior is 

subtle and preventive. The teacherôs 

response to student misbehavior is 

sensitive to individual student needs 

and respects studentsô dignity 

Guiding Question: What student behavior expectations have been implemented, how are they monitored effectively, and how do you respond to 

positive and negative behavior? 

 

Evidence: 
 

 

 

 

 

 

 

 

 

 

 

 

2e: Organizing 

physical space 
 

The classroom environment is 

unsafe, or learning is not 

accessible to many. There is 

poor alignment between the 

arrangement of furniture and 

resources, including computer 

technology, and the lesson 

activities. 

The classroom is safe and essential 

learning is accessible to most 

students. The teacher makes modest 

use of physical resources, including 

computer technology. The teacher 

attempts to adjust the classroom 

furniture for a lesson or, if necessary, 

to adjust the lesson to the furniture, 

but with limited effectiveness.. 

 

The classroom is safe, and students 

have equal access to learning 

activities; the teacher ensures that 

the furniture arrangement is 

appropriate to the learning activities 

and uses physical resources, 

including computer technology, 

effectively. 

 

The classroom environment is safe, 

and learning is accessible to all 

students, including those with special 

needs. The teacher makes effective use 

of physical resources, including 

computer technology. The teacher 

ensures that the physical arrangement 

is appropriate to the learning activities. 

Students contribute to the use or 

adaptation of the physical environment 

to advance learning. 

Guiding Question: How are the physical arrangements and use of resources conducive to student learning? 

 

Evidence: 
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2f: Supports the 

learning 

environment 

 

 

Coordinator does not convey a positive 

attitude toward providing support to staff 

and student learning environment. 

Coordinator communicates the 

importance of supporting the staff and 

students learning environment minimally. 

Coordinator conveys enthusiasm and 

positive support to staff and students to 

allow for optimal student achievement. 

Coordinator works to improve support for 

staff and students through knowledge of 

new or best practices to provide high 

expectations for learning of all students. 

2g: Establishes 

and maintains  

procedures within 

the coordinatorôs 

office 

 

 

Coordinatorôs office routines and 

procedures are either nonexistent or 

inefficient, resulting in general confusion. 

Coordinatorôs office routine and 

procedures have been established but 

function sporadically.  Efforts to establish 

support for office personnel are partially 

successful. 

Coordinatorôs office routines and 

procedures have been established and 

function smoothly.  Coordinator supports 

office personnel in contributing to the 

success of the Coordinatorôs office. 

Coordinatorôs office routines and 

procedures are seamless in their 

operation.  Coordinator collaborates with 

office personnel in contributing to the 

success of the Coordinatorôs office.  

2h: Coordinator 

develops and 

coordinates 

enrichment 

experiences for 

students district 

wide within the 

parameters of 

budget and 

scheduling 

constraints 

Coordinator does not develop 

enrichment experiences or develops the 

experiences, but does not remain within 

the budgetary and/or scheduling 

constraints. 

Coordinator minimally develops the 

enrichment experiences and 

occasionally goes beyond the budgetary 

and/or scheduling constraints. 

Coordinator develops programming that 

enriches most students within the district 

and meets budgeting and scheduling 

constraints. 

Coordinator develops programming that 

enriches all students within the district 

and meets budgeting and scheduling 

constraints. 
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Domain 3:  Instruction/Delivery of Service 

 Unsatisfactory Needs Improvement Proficient Distinguished 

3a: 

Communicatin

g with students 
 
 

The instructional purpose of the 

lesson is unclear to students, and the 

directions and procedures are 

confusing. The teacherôs 

explanation of the content contains 

major errors and does not include 

any explanation of strategies 

students might use. The teacherôs 

spoken or written language contains 

errors of grammar or syntax. The 

teacherôs academic vocabulary is 

inappropriate, vague, or used 

incorrectly, leaving students 

confused. 

 

The teacherôs attempt to explain 

the instructional purpose has only 

limited success, and/or directions 

and procedures must be clarified 

after initial student confusion. 

The teacherôs explanation of the 

content may contain minor errors; 

some portions are clear, others 

difficult to follow. The teacherôs 

explanation does not invite 

students to engage intellectually 

or to understand strategies they 

might use when working 

independently. The teacherôs 

spoken language is correct but 

uses vocabulary that is either 

limited or not fully appropriate to 

the studentsô ages or 

backgrounds. The teacher rarely 

takes opportunities to explain 

academic vocabulary. 
 

The instructional purpose of the 

lesson is clearly communicated to 

students, including where it is 

situated within broader learning; 

directions and procedures are 

explained clearly and may be 

modeled. The teacherôs explanation 

of content is scaffolded, clear, and 

accurate and connects with 

studentsô knowledge and 

experience. During the explanation 

of content, the teacher focuses, as 

appropriate, on strategies students 

can use when working 

independently and invites student 

intellectual engagement. The 

teacherôs spoken and written 

language is clear and correct and is 

suitable to studentsô ages and 

interests. The teacherôs use of 

academic vocabulary is precise and 

serves to extend student 

understanding. 

. 

The teacher links the instructional 

purpose of the lesson to the larger 

curriculum; the directions and 

procedures are clear and anticipate 

possible student misunderstanding. The 

teacherôs explanation of content is 

thorough and clear, developing 

conceptual understanding through clear 

scaffolding and connecting with 

studentsô interests. Students contribute to 

extending the content by explaining 

concepts to their classmates and 

suggesting strategies that might be used. 

The teacherôs spoken and written 

language is expressive, and the teacher 

finds opportunities to extend studentsô 

vocabularies, both within the discipline 

and for more general use. Students 

contribute to the correct use of academic 

vocabulary. 

Guiding Question:  Were the learning targets clearly stated, vocabulary used appropriately, and did you connect the studentsô background 

knowledge to the new concepts?  

 

Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

3b: Using 
Questioning / 
Prompts and 
Discussion 

The teacherôs questions are of low 

cognitive challenge, with single 

correct responses, and are asked in 

rapid succession. Interaction 

between the teacher and students is 

predominantly recitation style, with 

the teacher mediating all questions 

and answers; the teacher accepts all 

contributions without asking 

students to explain their reasoning. 

Only a few students participate in 

the discussion. 

The teacherôs questions lead 

students through a single path of 

inquiry, with answers seemingly 

determined in advance. 

Alternatively, the teacher attempts 

to ask some questions designed to 

engage students in thinking, but 

only a few students are involved. 

The teacher attempts to engage all 

students in the discussion, to 

encourage them to respond to one 

another, and to explain their 

thinking, with uneven results. 

While the teacher may use some 

low-level questions, he poses 

questions designed to promote 

student thinking and understanding. 

The teacher creates a genuine 

discussion among students, 

providing adequate time for 

students to respond and stepping 

aside when doing so is appropriate. 

The teacher challenges students to 

justify their thinking and 

successfully engages most students 

in the discussion, employing a 

range of strategies to ensure that 

most students are heard. 

 

The teacher uses a variety or series of 

questions or prompts to challenge 

students cognitively, advance high-level 

thinking and discourse, and promote 

metacognition. Students formulate many 

questions, initiate topics, challenge one 

anotherôs thinking, and make unsolicited 

contributions. Students themselves 

ensure that all voices are heard in the 

discussion. 

Guiding Question: How did you facilitate student engagement through the use of questioning that promotes student interaction and discussion? 

 

Evidence: 
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3c: Engaging 

Students in 

Learning 
 

The learning tasks/activities, 

materials, and resources are poorly 

aligned with the instructional 

outcomes, or require only rote 

responses, with only one approach 

possible. The groupings of students 

are unsuitable to the activities. The 

lesson has no clearly defined 

structure, or the pace of the lesson 

is too slow or rushed. 

The learning tasks and activities 

are partially aligned with the 

instructional outcomes but require 

only minimal thinking by students 

and little opportunity for them to 

explain their thinking, allowing 

most students to be passive or 

merely compliant. The groupings 

of students are moderately suitable 

to the activities. The lesson has a 

recognizable structure; however, 

the pacing of the lesson may not 

provide students the time needed 

to be intellectually engaged or may 

be so slow that many the majority 

students have a considerable 

amount of ñdowntime.ò 

The learning tasks and activities 

are fully aligned with the 

instructional outcomes and are 

designed to challenge student 

thinking, inviting students to make 

their thinking visible. This 

technique results in active 

intellectual engagement by most 

with important and challenging 

content and with teacher 

scaffolding to support that 

engagement. The groupings of 

students are suitable to the 

activities. The lesson has a clearly 

defined structure, and the pacing of 

the lesson is appropriate, providing 

most the time needed to be 

intellectually engaged. 

 

Virtually all students are intellectually 

engaged in challenging content through 

well-designed learning tasks and 

activities that require complex thinking 

by students. The teacher provides 

suitable scaffolding and challenges 

students to explain their thinking. There 

is evidence of some student initiation of 

inquiry and student contributions to the 

exploration of important content; 

students may serve as resources for one 

another. The lesson has a clearly defined 

structure, and the pacing of the lesson 

provides students the time needed not 

only to intellectually engage with and 

reflect upon their learning but also to 

consolidate their understanding. 

Guiding Question: Were students intellectually engaged in well-designed, scaffolded learning tasks that promoted higher order thinking? 

 

Evidence: 
 

 

 

 

 

 



         

     

 

Galesburg C.U.S.D. #205 Professional Evaluation Plan 
 

64 

3d: Using 

Assessment in 

Instruction  
 

Students do not appear to be aware 

of the assessment criteria, and there 

is little or no monitoring of student 

learning; feedback is absent or of 

poor quality. Students do not 

engage in self or peer assessment. 

Students appear to be only 

partially aware of the assessment 

criteria, and the teacher monitors 

student learning for the class as a 

whole.  Questions and 

assessments are rarely used to 

diagnose evidence of learning. 

Feedback to students is general 

and few students assess their own 

work.  

Students appear to be aware of the 

assessment criteria, and the teacher 

monitors student learning for 

groups of students.  Questions and 

assessments are regularly used to 

diagnose evidence of learning. 

Teacher feedback to groups of 

students is accurate and specific; 

some students engage in self-

assessment. 

Assessment is fully integrated into 

instruction, through extensive use of 

formative assessment. Students appear 

to be aware of, and there is some 

evidence that they have contributed to, 

the assessment criteria.  Questions and 

assessments are used regularly to 

diagnose evidence of learning by 

individual students. A variety of forms 

of feedback, from both teacher and 

peers, is accurate and specific and 

advances learning. Students self-assess 

and monitor their own progress. The 

teacher successfully differentiates 

instruction to address individual 

studentsô misunderstandings. 

 

Guiding Question: How did you use assessment (teacher, student, peer) to provide feedback, monitor student learning, and guide future 

instruction?    

 

Evidence: 
 

 

 

 

 

 

3e: 

Demonstrating 

flexibility and 

responsiveness 
 

The teacher ignores studentsô 

appropriate questions; when 

students have difficulty learning, 

the teacher blames them or their 

home environment for their lack of 

success. The teacher makes no 

attempt to adjust the lesson even 

when students donôt understand the 

content. 
Coordinator does not effectively 
collaborate with teachers in an effort 
to enhance the learning environment 
and improve the educational process 
for students.  

The teacher accepts responsibility 

for the success of all students but 

has only a limited repertoire of 

strategies to use. Adjustment of 

the lesson in response to 

assessment is minimal or 

ineffective. 
Coordinator inconsistently 
collaborates with teachers in an 
effort to enhance the learning 
environment and improve the 
educational process for students. 

The teacher successfully 

accommodates studentsô questions 

and interests. Drawing on a broad 

repertoire of strategies, the teacher 

persists in seeking approaches for 

students who have difficulty 

learning. If impromptu measures 

are needed, the teacher makes a 

minor adjustment to the lesson and 

does so smoothly. 

 
Coordinator collaborates with teachers 
in an effort to enhance the learning 
environment and improve the 

The teacher seizes an opportunity 

to enhance learning, building on a 

spontaneous event or studentsô 

interests, or successfully adjusts 

and differentiates instruction to 

address individual student 

misunderstandings. Using an 

extensive repertoire of 

instructional strategies and 

soliciting additional resources 

from the school or community, the 

teacher persists in seeking 

effective approaches for students 
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educational process for students. who need help. 

 
Coordinator initiates collaboration with 
teachers in an effort to enhance the 
learning environment and improve the 
educational process for students and locate 
additional resources from inside and 
outside the school.   

Guiding Question:  How did you adjust the lesson to enhance understanding, incorporate studentsô interests, and utilize a wide range of 

strategies?   

 

Evidence: 

 

3f:  

Shares 

Information  

Coordinator does not share appropriate 

information with the school personnel, 

parents, and community agencies 

regarding the needs and concerns of 

students. 

Coordinator inconsistently shares 

appropriate information with school 

personnel, parents, and community 

agencies regarding the needs and 

concerns of students. 

Coordinator shares appropriate 

information with the school personnel, 

parents, and community agencies 

regarding needs and concerns of 

students. 

Coordinator actively shares appropriate 

information with the school personnel, 

parents, and community agencies 

regarding the needs and concerns of 

students. 

3g:  

Utilization of  

school and 

outside resources 

 

 

Coordinator fails to make use of school 

related resources (other teachers, 

counselors, and administrators) to 

support the student or family in the 

school setting. 

Coordinator sometimes refers to school-

related resources to support the student 

or family in the school setting. 

Coordinator selects school related 

resources and relates information to 

student and families that need to be 

supported. 

Coordinator selects and encourages 

both students and families to use school 

related resources.  These resources are 

always presented in a timely manner. 
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  Domain 4 Professional Responsibilities 
 Unsatisfactory Needs Improvement Proficient Distinguished 

4a Reflecting on 

Teaching/Practice 

The teacher does not know whether 

a lesson was effective or achieved 

its instructional outcomes, or the 

teacher profoundly misjudges the 

success of a lesson. The teacher has 

no suggestions for how a lesson 

could be improved. 
 
Coordinator does not reflect on 
practice or the reflections are 
inaccurate or self-serving.  

The teacher has a generally 

accurate impression of a lessonôs 

effectiveness and the extent to 

which instructional outcomes were 

met. The teacher makes general 

suggestions about how a lesson 

could be improved. 
 
Coordinator’s reflection on practice is 
moderately accurate and objective 
without citing specific examples, and 
with only global suggestions as to 
how they might be improved. 

The teacher makes an accurate 

assessment of a lessonôs 

effectiveness and the extent to 

which it achieved its instructional 

outcomes and can cite general 

references to support the 

judgment. The teacher makes a 

few specific suggestions of what 

could be tried another time the 

lesson is taught. 

 
Coordinator’s reflection provides an 
accurate and objective description of 
practice, citing specific positive and 
negative characteristics.  Coordinator 
makes some specific suggestions as 
to how the Fine Arts program might 
be improved. 

The teacher makes a 

thoughtful and accurate 

assessment of a lessonôs 

effectiveness and the extent 

to which it achieved its 

instructional outcomes, citing 

many specific examples from 

the lesson and weighing the 

relative strengths of each. 

Drawing on an extensive 

repertoire of skills, the 

teacher offers specific 

alternative actions, complete 

with the probable success of 

different courses of action. 

 
Coordinator’s reflection is highly  
accurate and perceptive, citing 
specific examples that were not fully 
successful.  Coordinator draws on an 
extensive repertoire to suggest 
alternative strategies. 

Guiding Question:  Upon reflection, what worked well and how would you improve this lesson or unit of study for the future? 

 
Evidence: 
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4b Maintaining 
Accurate 
Records 

The teacherôs system for 

maintaining information on student 

completion of assignments and 

student progress in learning is 

nonexistent or in disarray. The 

teacherôs records for non-

instructional activities are in 

disarray, the result being errors and 

confusion. 
 
Coordinator does not maintain 
accurate records. 
 

The teacherôs system for 

maintaining information on student 

completion of assignments and 

student progress in learning is 

rudimentary and only partially 

effective. The teacherôs records for 

non-instructional activities are 

adequate but inefficient and, unless 

given frequent oversight by the 

teacher, prone to errors. 
Coordinator maintains records but 
they are minimally accurate. 
 

The teacherôs system for 

maintaining information on 

student completion of 

assignments, student progress in 

learning, and non-instructional 

records is fully effective. 

 
Coordinator maintains accurate 
records on an annual basis. 
 

The teacherôs system for 

maintaining information on 

student completion of 

assignments, student progress 

in learning, and non-

instructional records is fully 

effective. Students contribute 

information and participate in 

maintaining the records. 

 
Coordinator maintains accurate 
records on an annual basis and 
presents the information to the 
appropriate parties. 
 

Guiding Question:  What is your process for efficiently and effectively maintaining student records, and how do you utilize m ultiple 
sources of data to analyze student progress?  
 
Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

4c: 

Communicating 

with Families and 

collaborates with 

the larger 

community 

The teacher provides little 

information about the instructional 

program to families; the teacherôs 

communication about studentsô 

progress is minimal. The teacher 

does not respond, or responds 

insensitively, to parental concerns. 

 

Coordinatorôs relationships with parents 

and colleagues are negative or self-

serving, and the coordinator avoids being 

involved in school and district events, and 

projects. 

 

The teacher makes sporadic 

attempts to communicate with 

families about the instructional 

program and about the progress of 

individual students but does not 

attempt to engage families in the 

instructional program. Moreover, 

the communication that does take 

place may not be culturally 

sensitive to those families. 

Coordinatorôs relationships with parents 

and colleagues are cordial, and the 

coordinator participates in school and 

district events, and projects when 

specifically asked to do so. 

 

The teacher provides frequent and 

appropriate information to families 

about the instructional program and 

conveys information about 

individual student progress in a 

culturally sensitive manner. The 

teacher makes some attempts to 

engage families in the instructional 

program. 
Coordinator participates actively in 
school and district events and projects 
and maintains positive and productive 
relationships with parents and 
colleagues and other community 
organizations. 

The teacher communicates 

frequently with families in a 

culturally sensitive manner, 

with students contributing to 

the communication. The 

teacher responds to family 

concerns with professional 

and cultural sensitivity. The 

teacherôs efforts to engage 

families in the instructional 

program are frequent and 

successful. 
 
Coordinator makes a substantial 
contribution to school and district events 
and projects and assumes a leadership 
role with parents and colleagues and 
other community organizations. 

Guiding Question:  How do you communicate with and engage families in the student learning process? 

 
Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

4d: Participating 

in a Professional 

Community 
 

The teacherôs relationships with 

colleagues are negative or self-

serving. The teacher avoids 

participation in a professional 

culture of inquiry, resisting 

opportunities to become involved. 

The teacher avoids becoming 

involved in school events or school 

and district projects. 

The teacher maintains cordial 

relationships with colleagues to 

fulfill duties that the school or 

district requires. The teacher 

participates in the schoolôs culture 

of professional inquiry when 

invited to do so. The teacher 

participates in school events and 

school and district projects when 

specifically asked. 

The teacherôs relationships with 

colleagues are characterized by 

mutual support and cooperation; 

the teacher actively participates in a 

culture of professional inquiry. The 

teacher volunteers to participate in 

school events and in school and 

district projects, making a 

substantial contribution. 

 

The teacherôs relationships 

with colleagues are 

characterized by mutual 

support and cooperation, with 

the teacher taking initiative in 

assuming leadership among 

the faculty. The teacher takes 

a leadership role in promoting 

a culture of professional 

inquiry. The teacher 

volunteers to participate in 

school events and district 

projects, making a substantial 

contribution and assuming a 

leadership role in at least one 

aspect of school or district 

life. 

 

 

Guiding Question: How have you contributed to the professional growth of your colleagues? How have your colleagues contributed to your 

professional growth?  

 
Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

4e: Growing and 
Developing 
Professionally 
 

The teacher/coordinator engages in 

no professional development 

activities to enhance knowledge or 

skill. The teacher/coordinator resists 

feedback on teaching performance 

from either supervisors or more 

experienced colleagues. The 

teacher/coordinator makes no effort 

to share knowledge with others or to 

assume professional responsibilities. 

The teacher/coordinator participates 

to a limited extent in professional 

activities when they are convenient. 

The teacher/coordinator engages in 

a limited way with colleagues and 

supervisors in professional 

conversation about practice, 

including some feedback on 

teaching performance. The 

teacher/coordinator finds limited 

ways to assist other teachers and 

contribute to the profession. 

The teacher/coordinator seeks out 

opportunities for professional 

development to enhance content 

knowledge and pedagogical skill. 

The teacher/coordinator actively 

engages with colleagues and 

supervisors in professional 

conversation about practice, 

including feedback about practice. 

The teacher/coordinator 

participates actively in assisting 

other educators and looks for ways 

to contribute to the profession. 

 

The teacher/coordinator seeks 

out opportunities for 

professional development and 

makes a systematic effort to 

conduct action research. The 

teacher/coordinator solicits 

feedback on practice from 

both supervisors and 

colleagues. The 

teacher/coordinator initiates 

important activities to 

contribute to the profession. 

 

Guiding Question: What steps are you taking to ensure that you are growing and developing professionally?   

 
Evidence: 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

4f: Showing 
Professionalism, 
including 
integrity, 
advocacy, and 
maintaining 
confidentiality 
 

The teacher displays dishonesty in 

interactions with colleagues, 

students, and the public. The teacher 

is not alert to studentsô needs and 

contributes to school practices that 

result in some students being ill 

served by the school. The teacher 

makes decisions and 

recommendations that are based on 

self-serving interests. The teacher 

does not comply with school and 

district regulations. 

Coordinator displays dishonesty in 

interactions with colleagues, students, 

and the public and violates principles of 

confidentiality.  Coordinator does not 

advocate for students and/or the Fine 

Arts program. 

 

The teacher is honest in interactions 

with colleagues, students, and the 

public. The teacherôs attempts to 

serve students are inconsistent, and 

unknowingly contribute to some 

students being ill served by the 

school. The teacherôs decisions and 

recommendations are based on 

limited though genuinely 

professional considerations. The 

teacher must be reminded by 

supervisors about complying with 

school and district regulations. 

Coordinator is honest in interactions with 

colleagues, students, and the public, 

plays a moderate advocacy role for 

students, and does not violate norms of 

confidentiality.  Coordinator rarely 

advocates for students and/or the Fine 

Arts program. 

 

The teacher displays high 

standards of honesty, integrity, 

and confidentiality in interactions 

with colleagues, students, and the 

public. The teacher is active in 

serving students, working to 

ensure that all students receive a 

fair opportunity to succeed. The 

teacher maintains an open mind in 

team or departmental decision 

making. The teacher complies 

fully with school and district 

regulations. 

 

Coordinator displays high standards of 

honesty, integrity, and confidentiality in 

interactions with colleagues, students, 

and the public, and advocates for 

students and the Fine Arts program.  

The teacher can be counted 

on to hold the highest 

standards of honesty, 

integrity, and confidentiality 

and takes a leadership role 

with colleagues. The teacher 

is highly proactive in serving 

students, seeking out 

resources when needed. The 

teacher makes a concerted 

effort to challenge negative 

attitudes or practices to 

ensure that all students, 

particularly those 

traditionally underserved, are 

honored in the school. The 

teacher takes a leadership role 

in team or departmental 

decision making and helps 

ensure that such decisions are 

based on the highest 

professional standards. The 

teacher complies fully with 

school and district 

regulations, taking a 

leadership role with 

colleagues. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

Guiding Question:  Can you provide examples of how you: 

¶ Maintain honesty/integrity? 

¶ Advocate for students? 

¶ Willingly participate in team/dept. decision-making? 

¶ Comply fully with school and district regulations? 

 
Evidence: 
 
 
 
 
 

 

4g:  

Prepares and submits 

reports (i.e. calendars, 

budget requirements, 6
th

 

grade electives, grants, etc. ) 

 

Coordinator does not prepare 

necessary reports. 

Coordinator completes reports with 

minor errors and they are not completed 

in a timely manner. 

Coordinator consistently prepares and 

submits reports in a timely manner. 

Coordinator always prepares and 

submits reports in a timely 

manner. 

4h: Coordinator 

facilitates 

departmental 

meetings and 

presentations 

Coordinator does not facilitate 

departmental meetings and 

presentations. 

Coordinator holds some departmental 

meetings and presentations, but they are 

disorganized and unclear. 

Coordinator holds organized and 

informational departmental meetings and 

presentations.   

Coordinator holds organized and 

informational departmental 

meetings and presentations and 

does so with enthusiasm.   

4i:  Coordinator 

assists with the 

recruiting, screening, 

and hiring of Fine 

Arts teachers 

Coordinator does not assist with the 

recruiting, screening, and hiring of 

Fine Arts teachers 

Coordinator rarely assists with the 

recruiting, screening, and hiring of Fine 

Arts teachers. 

Coordinator consistently assists with the 

recruiting, screening, and hiring of Fine Arts 

teachers 

Coordinator enthusiastically 

assists with the recruiting, 

screening, and hiring of Fine Arts 

teachers throughout the school 

year and during the summer 

months when necessary. 

4j:  Coordinator 

facilitates all aspects 

of 6th grade elective 

selection 

Coordinator does not facilitate all 

aspects of 6th grade elective selection. 

Coordinator attempts to facilitate all 

aspects of 6th grade elective selection, 

but is ineffective. 

Coordinator effectively facilitates all aspects 

including communications, forms, and 

meetings necessary for 6th grade elective 

selection. 

Coordinator effectively facilitates 

all aspects including 

communications, forms, and 

meetings necessary for 6th grade 

elective selection and follows up 

with all loose ends.   
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FORM D:  Framework Data Documentation Form for School Guidance Counselors 

 

    Domain 1:  Planning and Preparation 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

1a:  

Demonstrating 

knowledge  

of counseling 

theory and 

techniques 

 

Counselor demonstrates little 

understanding of counseling theory and 

techniques. 

 

Counselor demonstrates basic 

understanding of counseling theory and 

techniques. 

 

Counselor consistently demonstrates 

understanding of counseling theory and 

techniques. 

 

Counselor demonstrates deep and 

thorough understanding of counseling 

theory and techniques. 

 

1b:  

Demonstrating 

knowledge  

of child and 

adolescent 

development 

 

Counselor displays little or no knowledge 

of child and adolescent development. 

 

Counselor displays partial knowledge of 

child and adolescent development. 

 

Counselor displays accurate 

understanding of the typical 

developmental characteristics of the age 

group, as well as exceptions to the 

general patterns and communicates that 

information to students, parents, and 

faculty.  

 

Counselor displays a thorough 

understanding of the typical 

developmental characteristics of the age 

group, as well as exceptions to the 

general patterns and regularly 

communicates that information to 

students, parents, and faculty. 

 

1c:  

Establishing goals 

for the counseling 

program 

appropriate to the 

setting  

and the students 

served and 

develops a plan to 

evaluate. 

 

Counselor has no clear goals and/or plan 

for the counseling program, or they are 

inappropriate to either the situation or the 

age of the students. 

 

Counselorôs goals and/or evaluation of  

the counseling program are rudimentary 

and are partially suitable to the situation 

and the age of the students. 

 

Counselorôs goals and/or evaluation of the 

counseling program are clear and 

appropriate to the situation in the school 

and to the age of the students. 

 

Counselorôs goals and/or evaluation of the 

counseling program are highly appropriate 

to the situation in the school and to the 

age of the students and have been 

developed following consultations with 

students, parents, and colleagues. 
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1d:  

Demonstrating 

knowledge of 

state and federal 

regulations and of 

resources both 

within and beyond 

the school and 

district 

 

Counselor demonstrates little or no 

knowledge of governmental regulations 

and of resources for students available 

through the school or district. 

 

Counselor displays awareness of 

governmental regulations and of 

resources for students available through 

the school or district, but no knowledge of 

resources available more broadly. 

Counselor displays awareness of 

governmental regulations and of 

resources for students available through 

the school or district, and some familiarity 

with resources external to the school. 

Counselorôs knowledge of governmental 

regulations and of resources for students 

is extensive, including those available 

through the school or district and in the 

community. 

Evidence: 
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       Domain 2:  Environment 
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Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

2a:  

Creating an 

environment of  

respect and 

rapport 

 

Counselorôs interactions with students 

are negative or inappropriate, and the 

counselor does not promote positive 

interactions among students. 

 

Counselorôs interactions are a mix of 

positive and negative; the counselorôs 

efforts at encouraging positive 

interactions among students are partially 

successful. 

Counselorôs interactions with students 

are positive and respectful, and the 

counselor actively promotes positive 

student-student interactions. 

 

Students seek out the counselor, 

reflecting a high degree of comfort and 

trust in the relationship. Counselor 

teaches students how  

to engage in positive interactions. 

2b:  

Establishing a 

culture for 

productive 

communication 

 

 

Counselor makes no attempt to establish 

a culture for productive communication 

in the school as a whole, either among 

students or among teachers, or between 

students and teachers. 

Counselorôs attempts to promote a 

culture throughout the school for 

productive and respectful 

communication between and among 

students and teachers are partially 

successful. 

Counselor promotes a culture 

throughout the school for productive and 

respectful communication between and 

among students and teachers. 

 

The culture in the school for productive 

and respectful communication between 

and among students and teachers is 

guided by the counselor for positive and 

proactive communication.   

2c:  

Managing 

routines  

and procedures 

 

Counselorôs routines for the counseling 

center are nonexistent or in disarray. 

 

Counselor has rudimentary and partially 

successful routines for the counseling 

center. 

 

Counselorôs routines for the counseling 

center work effectively. 

 

Counselorôs routines for the counseling 

center or classroom are seamless, and 

students assist in maintaining them. 

2d:  

Establishing 

standards of 

conduct and 

contributes to the 

culture for 

student behavior 

throughout the 

school 

 

Counselor has established no standards 

of conduct for students during 

counseling sessions and makes no 

contribution to maintaining an 

environment of civility in the school. 

Counselorôs efforts to establish 

standards of conduct for counseling 

sessions are partially successful. 

Counselor attempts, with limited 

success, to contribute to the level of 

civility in the school as a whole. 

Counselor has established clear 

standards of conduct for counseling 

sessions and makes a significant 

contribution to the environment of civility 

in the school. 

 

Counselor has established clear 

standards of conduct for counseling 

sessions, and students contribute to 

maintaining them. Counselor 

consistently takes an active role in 

maintaining the environment of civility in 

the school. 

2e:  

Organizing 

physical space 

 

The physical environment is in disarray. 

 

Counselorôs attempts to create an 

inviting and well-organized physical 

environment are partially successful. 

 

Counseling center and individual office 

arrangements are inviting and conducive 

to the counseling atmosphere.  

 

Counseling center and/or individual 

office are inviting and conducive to the 

counseling atmosphere.  Counselor 

seeks input from students and 

colleagues.   
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Evidence: 
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Domain 3:  Delivery of Service 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

3a: 

Assessing 

student needs 

 

Counselor does not assess student 

needs, or the assessments result in 

inaccurate conclusions. 

 

Counselorôs assessments of student 

needs are perfunctory. 

 

Counselor assesses student needs and 

knows the range of student needs in the 

school. 

 

Counselor conducts detailed and 

individualized assessments of student 

needs to contribute to program planning. 

3b:  

Assisting 

students in the 

formulation of 

academic, 

personal/social, 

and career plans, 

based on 

knowledge of 

student needs 

Counselor does not attempt to assist 

students formulate academic, 

personal/social or academic plans.   

Counselor attempts to assist students 

formulate academic, personal/social, 

and career plans. 

 

Counselor helps most students 

formulate academic, personal/social, 

and career plans. 

 

Counselor helps all students formulate 

academic, personal/social, and career 

plans. 

 

3c:  

Using counseling 

techniques  

in individual and 

classroom 

programs 

 

Counselor has few counseling 

techniques to help students acquire 

skills in decision making and problem 

solving for both interactions with other 

students and future planning. 

 

Counselor displays a narrow range of 

counseling techniques to help students 

acquire skills in decision making and 

problem solving for both interactions with 

other students and future planning. 

Counselor uses a range of counseling 

techniques to help students acquire 

skills in decision making and problem 

solving for both interactions with other 

students and future planning. 

 

Counselor uses an extensive range  

of counseling techniques to help 

students apply learned skills in decision 

making and problem solving for both 

interactions with other students and 

future planning. 

3d: 

Demonstrating 

flexibility and 

responsiveness 

 

Counselor does not prioritize and is not 

responsive to the needs of others. 

 

Counselor makes modest changes in the 

counseling services when confronted 

with evidence of the need for change. 

Counselor makes revisions in the 

counseling services when they are 

needed. 

 

Counselor is continually seeking ways to 

improve and is proactive in revising 

counseling services and makes changes 

as needed in response to student, 

parent, or teacher input. 
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Evidence:  
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Domain 4:  Professional Responsibilities 

 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

4a:  

Reflecting on practice 

 

Counselor does not reflect on practice, 

or the reflections are inaccurate or 

self-serving. 

 

Counselorôs reflection on practice is 

moderately accurate and objective 

without citing specific examples and with 

only global suggestions as to how it 

might be improved. 

 

Counselorôs reflection provides an accurate 

and objective description of practice, citing 

specific positive and negative characteristics.  

Counselor makes some specific suggestions 

as to how the counseling program might be 

improved. 

Counselorôs reflection is highly 

accurate and perceptive, citing 

specific examples that were not 

fully successful for at least some 

students.  Counselor draws on an 

extensive repertoire to suggest 

alternative strategies. 

4b:  

Maintaining records 

and submitting 

reports in a timely 

fashion 

 

Counselorôs reports, records, and 

documentation are missing, late, or 

inaccurate, resulting in confusion. 

 

Counselorôs reports, records, and 

documentation are generally accurate 

but are occasionally late.  

 

Counselorôs reports, records, and 

documentation are accurate and are 

submitted in a timely manner.  

 

Counselorôs approach to record 

keeping is highly systematic and 

efficient and serves as a model 

for colleagues. 

4c:  

Communicates with 

families 

 

Counselor provides no information to 

families, either about the counseling 

program as a whole or about individual 

students. 

 

Counselor provides limited though 

accurate information to families about 

the counseling program as a whole and 

about individual students while 

maintaining necessary confidentiality. 

 

Counselor provides thorough and accurate 

information to families about the counseling 

program as a whole and about individual 

students while maintaining necessary 

confidentiality. 

 

Counselor is proactive in 

providing information to families 

about the counseling program 

and about individual students 

through a variety of means while 

maintaining necessary 

confidentiality. 

4d:  

Participating in a 

professional 

community 

 

Counselorôs relationships with 

colleagues are negative or self-

serving, and counselor avoids being 

involved in school and district events 

and projects. 

Counselorôs relationships with 

colleagues are cordial, and counselor 

participates in school and district events 

and projects when specifically 

requested. 

Counselor participates actively in school and 

district events and projects and maintains 

positive and productive relationships with 

colleagues. 

Counselor makes a substantial 

contribution to school and district 

events and projects and assumes 

leadership with colleagues. 

 

4e:  

Engaging in 

professional 

development 

 

Counselor does not participate in 

professional development activities 

even when such activities are clearly 

needed for the development of 

counseling skills. 

 

Counselorôs participation in professional 

development activities is limited to those 

that are convenient or are required. 

 

Counselor seeks out opportunities for 

professional development based on an 

individual assessment of need. 

 

Counselor actively pursues 

professional development 

opportunities and makes a 

substantial contribution to the 

profession through the sharing of 

information with colleagues.  
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4f:  

Showing 

professionalism 

 

Counselor displays dishonesty in 

interactions with colleagues, students, 

and the public; violates principles of 

confidentiality. 

 

Counselor is honest in interactions with 

colleagues, students, and the public; 

does not violate confidentiality. 

 

Counselor displays high standards of 

honesty, integrity, and confidentiality in 

interactions with colleagues, students, and 

the public; advocates for most students when 

needed. 

Counselor can be counted on to 

hold the highest standards of 

honesty, integrity, and 

confidentiality and to advocate for 

all students. 

Evidence: 
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Form E: Framework Data Documentation Form for Outreach Worker 

Domain 1 - Planning and Preparation 
 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

1a: 
Demonstrating 
knowledge of 
school climate 
and student 
expectations 

Outreach Worker demonstrates minimal 

understanding of school climate and 

student expectations. 

Outreach Worker demonstrates basic 

understanding of school climate and 

student expectations. 

Outreach Worker demonstrates a 

consistent understanding of school 

climate and student expectations. 

Outreach Worker demonstrates an 

extensive understanding of school climate 

and student expectations. 

1b:  

Demonstrating 

knowledge of 

adolescent 

development and 

behavior 

Outreach Worker displays minimal 

knowledge of child and adolescent 

development. 

Outreach Worker displays basic 

knowledge of child and adolescent 

development. 

Outreach Worker displays an accurate, 

consistent understanding of the typical 

developmental characteristics of the age 

group, as well as exceptions to the 

general patterns. 

In addition to an accurate, extensive 

knowledge of the typical developmental 

characteristics of the age group and 

exceptions to the general patterns, 

individual plans are developed for those 

students. 

1c:  

Demonstrating 

knowledge of 

district, and state 

regulations and 

guidelines 

 

Outreach Worker demonstrates minimal 

knowledge of governmental regulations 

and of resources for students available 

through the school or district. 

Outreach Worker displays a basic 

awareness of governmental regulations 

and of resources for students available 

through the school or district, but no 

knowledge of resources available more 

broadly. 

Outreach Worker displays a consistent 

awareness of governmental regulations 

and of resources for students available 

through the school or district, and some 

familiarity with resources external from the 

school. 

Outreach Workerôs knowledge of 

government regulations and of resources 

for students is extensive, including those 

available through the school or district and 

the community. 

1d:  

Demonstrating 

knowledge of the 

Student Code of 

Conduct as it 

relates to the 

Outreach Worker 

position. 

 

Outreach Worker displays a minimal 

knowledge of the Student Code of 

Conduct. 

Outreach Worker displays a basic 

knowledge of the Student Code of 

Conduct. 

Outreach Worker displays a consistent 

knowledge of the Student Code of 

Conduct. 

Outreach Worker displays an extensive 

knowledge of the Student Code of 

Conduct. 
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1e:  Established 

goals for the 

Outreach program 

appropriate to the 

setting and the 

students served 

Outreach Worker has no clear goals for 

the Outreach Program, or they are 

inappropriate to either the situation or the 

age of the students.   

Outreach Workerôs goals for the Outreach 

Program are rudimentary and are partially 

suitable to the situation and the age of the 

students. 

Outreach Workerôs goals for the Outreach 

Program are clear and appropriate to the 

situation and the age of the students. 

Outreach Workerôs goals for the Outreach 

Program are highly appropriate to the 

situation in the school, to the age of the 

students and have been developed 

following consultation with students, 

parents, and colleagues. 

Evidence: 
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Domain 2 - Environment 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

2a: Creating and 

fostering an 

environment of 

respect and rapport 

 

 

Outreach Workerôs interactions with 

stakeholders are negative, 

inappropriate, or insensitive to studentsô 

cultural backgrounds and are 

characterized by sarcasm, putdowns, 

and does not maintain professional 

interactions. 

Outreach Workerôs interactions with 

stakeholders are generally appropriate 

and free from conflict but may be 

characterized by occasional displays of 

insensitivity or lack of responsiveness to 

cultural or developmental differences 

among students and inconsistently 

maintains professional interactions. 

Outreach Workerôs interactions with 

stakeholders are polite and respectful, 

reflecting general warmth and caring, 

and are appropriate to the cultural and 

developmental differences among 

groups of students and consistently 

maintains professional interactions. 

Outreach Workerôs interactions with 

stakeholders are highly respectful, 

reflecting genuine warmth and caring, 

and is sensitive and responsive to 

studentsô cultures and levels of 

development  and always maintains 

professional interactions. 

2b: Establishes a 

culture for 

productive 

communication and 

supports the 

learning 

environment. 

 

Outreach Worker makes no attempt to 

establish a culture of productive 

communication in the school as a whole, 

either among students or among 

teachers, or between students and 

teachers.   

Outreach Worker attempts to promote a 

culture throughout the school for 

productive and respectful 

communication between and among 

students and teachers.  

Outreach Worker regularly promotes a 

culture throughout the school for 

productive and respectful 

communication between and among 

students and teachers. 

Outreach Worker always promotes a 

culture throughout the school for 

productive and respectful 

communication between and among 

students and teachers. 

2c: Establishes and 

maintains  

procedures within 

the Outreach 

Workerôs office 

 

 

Outreach Workerôs routines and 

procedures are either nonexistent or 

inefficient, resulting in general 

confusion. 

Outreach Workerôs routines and 

procedures have been established but 

function sporadically.  Efforts to 

establish support for office personnel 

are partially successful. 

Outreach Workerôs routines and 

procedures have been established and 

function smoothly.  Outreach Worker 

supports office personnel in contributing 

to the success of the school. 

Outreach Workerôs routines and 

procedures are seamless in their 

operation.  Outreach Worker supports 

office personnel in contributing to the 

success of the school and works to 

enhance routines and procedures.  

2d: 

Managing/enforcing 

expectations for 

student behavior 

 

 

Monitoring of student behavior is 

minimal.  Response to student 

misbehavior is repressive or 

disrespectful of student dignity. 

It appears that the Outreach Worker has 

made a basic effort to monitor studentsô 

behavior but the responses to student 

behavior are sometimes repressive or 

disrespectful of student dignity. 

The Outreach Worker consistently 

monitors student behavior. The 

Outreach Workerôs responses to student 

behavior are appropriate and respectful 

to students. 

Outreach Workerôs monitoring of student 

behavior is subtle and preventive, and 

response to student misbehavior is 

sensitive to individual student needs. 
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Evidence: 
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 Domain 3ï Delivery of Service 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

3a:  

Collaborates with 

staff 

Outreach Worker does not effectively 

collaborate with staff  in an effort to 

enhance the learning environment and 

improve the educational process for 

students. 

Outreach Worker inconsistently 

collaborates with staff in an effort to 

enhance the learning environment and 

improve the education process for 

students. 

Outreach Worker consistently 

collaborates with staff in an effort to 

enhance the learning environment and 

improve the educational process for 

students. 

Outreach Worker initiates collaboration 

with staff in an effort to enhance the 

learning environment and improve the 

educational process for students. 

3b:  

Information 

sharing 

Outreach Worker does not share 

appropriate information with the school 

personnel, parents, and community 

agencies regarding the needs and 

concerns of students. 

Outreach Worker inconsistently shares 

appropriate information with school 

personnel, parents, and community 

agencies regarding the needs and 

concerns of students. 

Outreach Worker consistently shares 

appropriate information with the school 

personnel, parents, and community 

agencies regarding needs and concerns 

of students. 

Outreach Worker actively and 

extensively shares appropriate 

information with the school personnel, 

parents, and community agencies 

regarding the needs and concerns of 

students. 

3c:  

Utilization of 

school and 

outside resources 

 

 

Outreach Worker fails to make use of 

school related resources (other 

teachers, counselors, and 

administrators) or outside resources to 

support the student or family in the 

school setting. 

Outreach Worker sometimes refers to 

school-related resources or outside 

resources to support the student or 

family in the school setting. 

Outreach Worker consistently refers 

school related resources and outside 

resources and relates information to 

students and families that need support. 

Outreach Worker refers and encourages 

both students and families to use school 

and outside related resources and 

assists students and families in 

accessing those resources. 

3d:  

Manages 

emergency/crisis 

situations 

 

Outreach Workerôs ability to manage 

emergency situations is highly ineffective 

and is unable to remain calm and 

professional. 

Outreach Workerôs ability to manage 

emergency situations is inconsistent and 

is sometimes able to remain calm and 

professional. 

Outreach Workerôs ability to manage 

emergency situations is appropriate and 

consistently remains calm and 

professional. 

Outreach Workerôs ability to manage 

emergency situations is highly effective 

and always remains calm and 

professional. 

3e: Promotes a 

positive climate 

throughout the 

school 

environment 

Outreach Worker fails to promote a 

positive school climate. 

Outreach Worker inconsistently 

promotes a positive school climate. 

Outreach Worker consistently promotes 

a positive learning climate. 

Outreach Worker always promotes a 

positive learning climate and seeks 

effective practices. 

3f: Demonstrates 

flexibility and 

responsiveness 

Outreach Worker fails to demonstrate 

flexibility and responsiveness. 

Outreach Worker inconsistently 

demonstrates flexibility and 

responsiveness. 

Outreach Worker consistently 

demonstrates flexibility and 

responsiveness. 

Outreach Worker always demonstrates 

flexibility and responsiveness and seeks 

ways to improve. 
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Evidence: 
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Domain 4 - Professional Responsibilities 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

4a:  

Reflecting on practice 

Outreach Worker does not reflect on 

practice and does not seek out ways 

to improve. 

Outreach Worker inconsistently reflects 

on practice and rarely seeks out ways to 

improve. 

Outreach Worker consistently reflects on 

practice and consistently seeks out ways to 

improve. 

Outreach Worker extensively 

reflects on practice and always 

seeks out ways to improve. 

4b:  

Prepares and submits 

reports and maintains 

records 

 

Outreach Worker does not prepare 

reports, nor are records maintained. 

Outreach Worker inconsistently prepares 

and submits reports, and records are 

minimally maintained. 

Outreach Worker consistently prepares and 

submits reports, and records are consistently 

maintained. 

Outreach Worker always 

prepares and submits reports, 

and records are always 

maintained. 

4c:  

Communicates with 

the larger community 

 

Outreach Worker does not 

communicate with outside 

organizations and does not participate 

in school projects. 

 

Outreach Worker minimally 

communicates with outside 

organizations and minimally participates 

in school projects. 

 

Outreach Worker consistently communicates 

with outside organizations and consistently 

participates in school projects. 

 

Outreach Worker always 

communicates with outside 

organizations and initiates school 

projects. 

 

4d: 

Enhancement of 

professional 

knowledge 

Outreach Worker does not participate 

in professional development activities, 

even when such activities are clearly 

needed for the development of skills. 

 

Outreach Workerôs participation in 

professional development activities is 

limited to those that are convenient or 

are required. 

 

Outreach Worker seeks out opportunities for 

professional development based on an 

individual assessment of need.  

 

Outreach Worker actively pursues 

professional development 

opportunities and shares 

information with colleagues. 

4e:  

Showing 

professionalism, 

including integrity, 

advocacy, and 

maintaining 

confidentiality 

 

Outreach Worker displays dishonesty 

in interactions with colleagues, 

students, and the public and violates 

principles of confidentiality and does 

not advocate for students. 

 

Outreach Worker is honest in 

interactions with colleagues, students, 

and the public, plays a moderate 

advocacy role for students, and does not 

violate norms of confidentiality.  

Outreach Worker displays high standards of 

honesty, integrity, and confidentiality in 

interactions with colleagues, students, and 

the public and advocates for students when 

needed. 

Outreach Worker can be counted 

on to hold the highest standards 

of honesty, integrity, and 

confidentiality and to advocate for 

students, taking a leadership role 

with colleagues. 
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Evidence: 
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FORM F: Framework Data Documentation Form for School Nurse 

    Domain 1:  Planning and Preparation 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

1a:  

Demonstrates 

medical 

knowledge and 

skill in nursing 

techniques 

 

Nurse demonstrates little understanding of 

medical knowledge and nursing 

techniques. 

Nurse demonstrates basic understanding 

of medical knowledge and nursing 

techniques. 

Nurse demonstrates understanding of 

medical knowledge and nursing 

techniques. 

Nurse demonstrates deep and thorough 

understanding of medical knowledge and 

nursing techniques and stays current in 

the current standards of practice. 

1b:  

Demonstrates 

knowledge of 

child and 

adolescent  

development 

 

Nurse displays little or no knowledge of 

child and adolescent development. 

 

Nurse displays basic knowledge of child 

and adolescent development. 

 

Nurse displays accurate understanding of 

the typical developmental characteristics 

of the age group, as well as exceptions to 

the general patterns. 

 

In addition to accurate knowledge of the 

typical developmental characteristics of 

the age group and exceptions to the 

general patterns, nurse modifies 

interactions to meet the needs of 

individual students.  

1c:  

Demonstrates 

knowledge of 

government, 

community, and 

district 

regulations and 

resources 

 

Nurse demonstrates little or no knowledge 

of governmental regulations and 

resources for students available through 

the school or district. 

 

Nurse displays a basic awareness of 

governmental regulations and resources 

for students available through the school 

or district, but no knowledge of resources 

available more broadly. 

Nurse displays an understanding of 

governmental regulations and resources 

for students available through the school 

or district and some familiarity with 

resources external to the school. 

Nurseôs knowledge of governmental 

regulations and resources for students is 

extensive, including those available 

through the school or district and in the 

community. 

 

1d:  

Identifies and 

formulates plans 

for students with 

specific health 

needs 

Nurse does not formulate necessary 

plans. 

 

Nurse minimally formulates necessary 

plans.    

Nurse identifies students with health 

needs, develops necessary health plans, 

and shares them with appropriate staff 

members.   

Nurse identifies students with health 

needs, develops necessary health plans, 

and shares them with appropriate staff 

members.  Nurse implements and 

monitors the plans and makes revisions 

when necessary.     
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1e:  

Nurse reviews the 

nursing program 

on an ongoing 

basis 

 

Nurse resists suggestions regarding 

improvement and modifications to the 

nursing program. 

Nurse partially implements suggestions 

and modifications to the nursing program.  

 

Nurse implements suggestions and 

modifications to the nursing program 

when appropriate.   

Nurse implements suggestions and 

modifications when appropriate and 

continues to evaluate the nursing program 

for further enhancements.   

Evidence: 
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      Domain 2:  Environment 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

2a:  

Creates an 

environment of 

respect and 

rapport 

 

Nurseôs interactions with at least some 

students are negative or inappropriate. 

Nurseôs interactions with students are a 

mix of positive and negative. 

 

Nurseôs interactions with students are 

positive and respectful. 

 

Students seek out the nurse, reflecting a 

high degree of comfort and trust in the 

relationship. 

2b:  

Establishes a 

culture for health 

and wellness 

 

Nurse makes no attempt to establish a 

culture for health and wellness in the 

school as a whole, or among students or 

among teachers. 

Nurse inconsistently attempts to promote 

a culture throughout the school for 

health and wellness. 

 

Nurse promotes a culture throughout the 

school for health and wellness. 

 

Nurse consistently promotes a culture 

throughout the school for health and 

wellness and works with staff and 

students to imbed it. 

 

2c:  

Following health 

protocols and 

procedures 

 

Nurseôs procedures for the nursing office 

are nonexistent or in disarray.  

 

Nurse has rudimentary and partially 

successful procedures for the nursing 

office. 

Nurseôs procedures for the nursing office 

work effectively. 

 

Nurseôs procedures for the nursing office 

are seamless, anticipating unexpected 

situations. 

2d:  

Supervising 

health associates 

(ex. Secretaries, HCA, etc.) 

No guidelines for delegated duties have 

been established, or the guidelines are 

unclear. Nurse does not monitor 

associatesô activities. 

Nurseôs efforts to establish guidelines for 

delegated duties are partially successful. 

Nurse monitors associatesô activities 

sporadically. 

Nurse has established guidelines for 

delegated duties and monitors 

associatesô activities. 

 

Associates work independently, 

indicating clear guidelines for their work. 

Nurseôs supervision is subtle and 

professional. 

2e:  

Organizing 

physical space 

 

Nurseôs office is in disarray or is 

inappropriate to the planned activities. 

Medications are not properly stored. 

Nurseôs attempts to create a well-

organized physical environment are 

partially successful. Medications are 

stored properly but are difficult to find. 

Nurseôs office is well organized and is 

appropriate to the planned activities. 

Medications are properly stored and well 

organized. 

Nurseôs office is efficiently organized and 

is highly appropriate to the planned 

activities. Medications are properly 

stored and well organized. 
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Domain 3:  Delivery of Service 

 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 
 

3a:  

Assessing 

student needs 

 

Nurse does not assess student needs, 

or the assessments result in inaccurate 

conclusions. 

Nurseôs assessments of student needs 

are perfunctory and sporadically 

implements appropriate action. 

 

Nurse assesses student needs and 

generally implements appropriate 

actions. 

 

Nurse conducts detailed and 

individualized assessment of student 

needs and consistently implements 

appropriate actions. 

3b:  

Administering 

medications  

to students 

 

Medications are administered with no 

regard to state or district policies. 

 

Medications are administered by 

designated individuals; signed release 

forms are not consistently on file and are 

not conveniently stored. 

 

Medications are administered by 

designated individuals, and signed 

release forms are generally on file and 

are conveniently stored and available 

when needed. 

 

Medications are administered by 

designated individuals, and signed 

release forms are consistently on file 

and are conveniently stored. Nurse 

takes an active role in ensuring district 

forms are in compliance. 

3c:  

Manages 

emergency 

situations 

 

Nurse has no plan for emergency 

situations. 

 

Nurseôs plans for emergency situations 

have been developed for the most 

frequently occurring situations. 

 

Nurseôs plans for emergency situations 

have been developed for the most 

frequently occurring students and 

remains calm, in control and supportive.   

Nurseôs plans for emergency situations 

have been developed for the most 

frequently occurring students and remain 

calm, in control and supportive.  Nurse 

provides leadership to others. 

3d:  

Demonstrates 

flexibility and  

responsiveness 

 

Nurse adheres to the plan or program, in 

spite of evidence of its inadequacy. 

 

Nurse makes modest changes in the 

nursing program when confronted with 

evidence of the need for change. 

 

Nurse makes revisions in the nursing 

program when they are needed. 

 

Nurse is continually seeking ways to 

improve the nursing program and works 

collaboratively to make those changes 

when appropriate. 

3e:  

Collaborates with 

staff to develop 

specialized health 

plans for students 

with diverse 

medical needs  

 

Nurse declines to collaborate with 

classroom teachers to develop 

specialized educational programs. 

 

Nurse collaborates with classroom 

teachers in developing student health 

plans when specifically asked to do so. 

Nurse initiates collaboration with 

classroom teachers in developing 

student health plans. 

 

Nurse initiates collaboration with 

classroom teachers in developing 

student health plans and coordinates 

with health care providers. 
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Domain 4:  Professional Responsibilities 

 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

4a:  

Maintains health 

records in 

accordance with 

policy and submits 

reports in a timely 

fashion 

Nurseôs reports, records, and 

documentation are missing, late, or 

inaccurate, resulting in confusion. 

 

Nurseôs reports, records, and 

documentation are generally accurate, 

but are occasionally late. 

 

Nurseôs reports, records, and documentation 

are accurate and are submitted in a timely 

manner.  

 

Nurseôs approach to record 

keeping is highly systematic and 

efficient and serves as a model 

for colleagues across the district. 

4b:  

Communicates with 

families 

 

Nurse provides no information to 

families, either about the nursing 

program as a whole or about individual 

students. 

Nurse provides limited though accurate 

information to families about the nursing 

program as a whole and about individual 

students. 

Nurse provides thorough and accurate 

information to families about the nursing 

program as a whole and about individual 

students. 

Nurse is proactive in providing 

information to families about the 

nursing program and about 

individual students through a 

variety of means (ex.: phone, e-mail, home 

visits, etc.) 

4c:  

Participates in a  

professional 

community  

 

Nurseôs relationships with colleagues 

are negative or self-serving, and nurse 

avoids being involved in school and 

district events and projects. 

 

Nurseôs relationships with colleagues are 

cordial, and nurse participates in school 

and district events and projects when 

specifically requested  

to do so. 

Nurse participates actively in school and 

district events and projects and maintains 

positive and productive relationships with 

colleagues. 

 

Nurse participates actively in 

school and district events and 

projects and maintains positive 

and productive relationships with 

colleagues. Nurse 

assumes a leadership role within 

the community. 

 

4d:  

Engages in 

professional  

development 

 

Nurse does not participate in 

professional development activities, 

even when such activities are clearly 

needed for the development of nursing 

skills. 

Nurseôs participation in professional 

development activities is limited to those 

that are convenient or are required. 

 

Nurse seeks out opportunities for 

professional development based on an 

individual assessment of need. 

 

Nurse actively pursues 

professional development 

opportunities and makes a 

substantial contribution to the 

profession through sharing 

information obtained at 

workshops with colleagues. 

4e:  

Shows 

professionalism 

 

Nurse displays dishonesty in 

interactions with colleagues, students, 

and the public; violates principles of 

confidentiality. 

 

Nurse is honest in interactions with 

colleagues, students, and the public;  

does not violate confidentiality. 

 

Nurse displays high standards of honesty, 

integrity, and confidentiality in interactions 

with colleagues, students, and the public. 

Nurse can be counted on to hold 

the highest standards of honesty, 

integrity, and confidentiality and to 

advocate for students. 
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Form G:  Framework Data Documentation Form for School Psychologists and Social Workers 

 

Domain I for School Psychologists/School Social Workers: Planning and Preparation 

 

 

 

 

 

COMPONENT 

 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS 
IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

Ia: 

Demonstrating 
knowledge and skill in 
using psychological 
instruments to 
evaluate students 

Psychologist/Social 
Worker 
demonstrates little 
or no knowledge and 
skill in using 
psychological 
instruments to 
evaluate students. 

Psychologist/Social 
Worker uses a 
limited number of 
psychological 
instruments to 
evaluate students. 

Psychologist/Social Worker 
uses appropriate convergent 
data to evaluate and 
determine eligibility.  

 

Psychologist/Social 
Worker  

demonstrates a wide range 
of extensive knowledge of 
data to evaluate students 
and know the proper 
situations in which various 
data should be used. 

Ib: 

Demonstrating 
knowledge of child 
and adolescent 
development and 

Psychologist/Social 
Worker 
demonstrates little 
or no knowledge of 
child and adolescent 

Psychologist/Social 
Worker 
demonstrates basic 
knowledge of child 
and adolescent 

Psychologist/Social Worker 
demonstrates thorough 
knowledge of child and 
adolescent development and 
psychopathology. 

Psychologist/Social 
Worker demonstrates 
extensive knowledge of 
child and adolescent 
development and 
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psychopathology development and 
psychopathology. 

development and 
psychopathology. 

psychopathology and 
knows variations of the 
typical patterns. 

Ic: 

Establishing goals for 
the psychology 
program appropriate 
to the setting and the 
students served 

Psychologist/Social 
Worker has no clear 
goals for the 
students’ IEP or they 
are inappropriate to 
either the situation 
or the age of the 
students. 

Psychologist/Social 
Worker’s goals for 
the students’ IEP are 
rudimentary and 
are partially suitable 
to the situation and 
the age of the 
students. 

Psychologist/Social Worker’s 
goals for the students’ IEP 
are clear and appropriate to 
the situation in the school 
and to the age of the 
students. 

Psychologist/Social 
Worker’s goals for the 
students’ IEP are highly 
appropriate to the situation 
in the school and to the age 
of the students and have 
been developed following 
consultations with 
students, parents, and 
colleagues. 1d: 

Demonstrating 
knowledge of district, 
state and federal 
regulations and 
guidelines 

Psychologist/Social 
Worker demonstrates 
little or no knowledge 
of special education 
laws and procedures. 

Psychologist/Social 
Worker demonstrates 
basic knowledge of 
special education laws 
and procedures. 

Psychologist/Social 
Worker demonstrates 
thorough knowledge 
of special education 
laws and procedures. 

Psychologist’s/Social Worker’s 
knowledge of special 
education laws and procedures 
is extensive; 
psychologist/social worker 
takes a leadership role in 
reviewing and revising district 
policies. 

1e: 

Demonstrating 
knowledge of 
resources, both within 
and beyond the school 
and district 

 

Psychologist/Social 
Worker demonstrates 
little or no knowledge 
of resources for 
students available 
through the school or 
district.  

Psychologist/Social 
Worker demonstrates 
basic knowledge of 
resources for students 
available through the 
school or district. 

Psychologist/Social 
Worker demonstrates 
thorough knowledge 
of resources for 
students available 
through the school or 
district and some 
familiarity with 
resources outside the 
district.  

Psychologist/Social Worker 
demonstrates extensive 
knowledge of resources for 
students available through the 
school or district and in the 
larger community. 

If: Psychologist/Social 
Worker’s schedule is 

Psychologist/Social 
Worker’s schedule 

Psychologist/Social 
Worker has 

Psychologist/Social Worker’s 
plan is highly organized and 
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Planning the 
Psychology/Social 
worker program, 
integrated with the 
regular school 
program, to meet the 
needs of individual 
students and 
including prevention. 

poorly planned to 
allow assignment 
completion. 

has a number of 
worthwhile activities, 
but some of them 
don’t fit with job 
description or 
assignment. 

developed a plan that 
reflects efficient use 
of time to complete 
assignment. 

allows for completion of 
assignment and other activities 
that support services to 
students. 

 

 

Domain 2 for School Psychologists/School Social Workers: The Environment 

 

 

 

 

COMPONENT 

 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

2a: 

Establishing 
rapport with 
students 

Psychologist’s/Social 
Worker’s interactions 
with students, parents, 
teachers and staff are 
negative or inappropriate. 

Psychologist’s/Social 
Worker’s interactions are 
a mix of positive and 
negative; the 
Psychologist’s/Social 
Worker’s efforts at 
developing rapport are 
partially successful with 
students, parents, 

Psychologist’s/Social 
Worker’s interactions 
with students, parents, 
teachers and staff are 
positive and respectful. 

Students, parents, 
teachers and staff seek 
out the 
Psychologist/Social 
Worker, reflecting a high 
degree of comfort and 
trust in the relationship. 
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teachers and staff.  

2b: 

Organizing time 
effectively 

 

Psychologist/Social 
Worker exercises poor 
judgment in setting 
priorities, resulting in 
confusion, missed 
deadlines, and conflicting 
schedules. 

Psychologist’s/Social 
Worker’s time-
management skills are 
moderately well 
developed; essential 
activities are carried out, 
but not always in the most 
efficient manner. 

Psychologist/Social 
Worker exercises good 
judgment in setting 
priorities , resulting in 
clear schedules and 
important work being 
accomplished in an 
efficient manner. 

Psychologist/Social 
Worker demonstrates 
excellent time-
management skills, 
accomplishing all tasks in 
a seamless manner; 
teachers and students 
understand their 
schedules. 

2c: 

Establishing and 
maintaining 
clear 
procedures for 
referrals. 

No procedures for 
referrals have been 
established; when 
teachers want to refer a 
student for special 
services, they are not sure 
how to go about it. 

Psychologist/Social 
Worker has established 
procedures for referrals, 
but the details are not 
always clear. 

Procedures for referrals 
and for meetings and 
consultations with 
parents and 
administrators are clear 
to everyone. 

Procedures for all aspects 
of referral and testing 
protocols are clear to 
everyone and have been 
developed in consultation 
with teachers and 
administrators. 

2d: 

Establishing 
standards of 
conduct in 
group 
counseling 

No standards of conduct 
have been established, 
and Psychologist/Social 
worker disregards or fails 
to address negative 
student behavior during 
group counseling. 

Standards of conduct 
appear to have been 
established.  
Psychologist/Social 
Worker attempts to 
monitor and correct 
negative student behavior 
during group counseling. 

Standards of conduct 
have been established in 
group counseling.  
Psychologist/Social 
Worker monitors student 
behavior against those 
standards; response to 
students is appropriate 
and respectful. 

Standards of conduct have 
been established in group 
counseling.  
Psychologist/Social 
Worker monitoring of 
students is subtle and 
preventive, and students 
engage in self-monitoring 
of behavior. 
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Domain 3 for School Psychologists/School Social Workers: Delivery of Service 

 

 

 

 

COMPONENT 

 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

3a: 

Responding to 
referrals; 
consulting with 
teachers and 
administrators. 

Psychologist/Social 
Worker fails to 
consult with IEP Team 
or to tailor 
evaluations to the 
questions raised in 
the referral. 

Psychologist/Social 
Worker consults on a 
sporadic basis with IEP 
Team, making partially 
successful attempts to 
tailor evaluations to the 
questions raised in the 
referral. 

Psychologist/Social 
Worker consults 
frequently with IEP 
Team tailoring 
evaluations to the 
questions raised in the 
referral. 

Psychologist/Social Worker 
consults frequently with IEP 
Team, contributing own insights 
and tailoring evaluations to the 
questions raised in the referral. 

3b:  

Evaluating 
student needs in 
compliance with 
National 
Association of 
School 
Psychologist 
(NASP) / 
National 
Association of 

Psychologist/Social 
Worker resists 
administering 
evaluation, selects 
instruments 
inappropriate to the 
situation, or does not 
follow established 
procedures and time 
lines. 

Psychologist/Social 
Worker attempts to 
administer appropriate 
evaluation instruments 
to students but does not 
always follow 
established time lines, 
safeguards and 
procedures. 

Psychologist/Social 
Worker administers 
appropriate evaluation 
instruments to students 
and ensures that all 
procedures, safeguards 
and time lines are 
faithfully adhered to. 

Psychologist/Social Worker 
selects, from a broad repertoire, 
those assessments that are most 
appropriate to the referral 
questions and conducts 
information sessions with IEP 
Team to ensure that they fully 
understand and comply with 
procedural time lines, safeguards 
and procedures. 
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Social Worker 
(NASW) 
guidelines and 
KWSED 
Procedures 

3c: 

Chairing 
evaluation team 

Psychologist/Social 
Worker declines to 
assume leadership of 
the evaluation team. 

Psychologist/Social 
Worker assumes 
leadership of the 
evaluation team when 
directed to do so, 
preparing adequate 
evaluation and 
eligibility reports . 

Psychologist/Social 
Worker assumes 
leadership of the 
evaluation team as a 
standard expectation; 
prepares detailed 
evaluation and eligibility 
reports. 

Psychologist/Social Worker 
assumes leadership of the 
evaluation and takes initiative in 
assembling materials for 
meetings.  Evaluation and 
eligibility reports  are prepared 
in an exemplary manner. 

3d: 

Planning 
interventions to 
maximize 
students’ 
likelihood of 
success 

Psychologist/Social 
Worker fails to plan 
interventions suitable to 
students, or interventions 
are mismatched with the 
findings of the 
assessments. 

Psychologist/Social 
Worker plans for students 
are partially suitable for 
them or are sporadically 
aligned with identified 
needs. 

Psychologist/Social 
Worker plans for students 
are suitable for them and 
are aligned with identified 
needs. 

Psychologist/Social 
Worker develops 
comprehensive plans for 
students, finding ways to 
creatively meet student 
needs and incorporate 
many related elements. 

3e:  

Maintaining 
contact with 
physicians and 
community 
mental health 
service 
providers. 

Psychologist/Social 
Worker declines to 
maintain contact with 
physicians and 
community mental health 
service providers. 

Psychologist/Social 
Worker maintains 
occasional contact with 
physicians and 
community mental health 
service providers. 

Psychologist/Social 
Worker maintains 
ongoing contact with 
physicians and 
community mental health 
service providers. 

Psychologist/Social 
Worker maintains 
ongoing contact with 
physicians and 
community mental health 
service providers and 
initiates contacts when 
needed. 

3f: 

Collecting 

Psychologist/Social 
Worker neglects to collect 

Psychologist/Social 
Worker collects most of 

Psychologist/Social 
Worker collects all the 

Psychologist/Social 
Worker is proactive in 



Galesburg C.U.S.D. #205 Professional Evaluation Plan        

        

 

Galesburg C.U.S.D. #205 Professional Evaluation Plan 
 

104 

 

 

 

 

 

information;  

writing reports  

 

important information on 
which to base decisions 
for evaluation; reports are 
inaccurate or not 
appropriate to the 
audience. 

the important information 
on which to base 
decisions for evaluation; 
reports are accurate but 
lacking in clarity and not 
always appropriate. 

important information on 
which to base decisions 
for evaluation; reports are 
accurate and appropriate. 

collecting important 
information, interviewing 
teachers, parents and 
related service providers 
if necessary; reports are 
accurate and clearly 
written and are tailored 
for the audience. 

 

Domain 4 for School Psychologists/School Social Workers: Professional Responsibilities 

 

 

 

 

COMPONENT 

 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

4a: 

Reflecting on 
practice 

Psychologist/Social 
Worker does not reflect 
on practice, or the 
reflections are 
inaccurate or self-
serving. 

Psychologist’s/Social 
Worker’s reflection on 
practice is moderately 
accurate and objective 
without citing specific 
examples, and with only 
global suggestions as to 
how it might be 
improved. 

Psychologist’s/Social 
Worker’s reflection 
provides an accurate and 
objective description of 
practice, citing specific 
positive and negative 
characteristics.  
(Psychologist/Social 
Worker makes some 
specific suggestions as to 
how the counseling 
program might be 
improved.) 

Psychologist’s/Social 
Worker’s reflection is highly 
accurate and perceptive, 
citing specific examples that 
were not fully successful for 
at least some students.  
Psychologist/Social Worker 
draws on an extensive 
repertoire to suggest 
alternative strategies. 
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4b: 

Communicating 
with families 

Psychologist/Social 
Work fails to 
communicate with 
families and secure 
necessary permission 
for evaluations or 
communicates in an 
insensitive manner. 

Psychologist/Social 
Worker’s 
communication with 
families is partially 
successful; permissions 
are obtained, but there 
are occasional 
insensitivities to cultural 
and linguistic traditions. 

Psychologist/Social 
Worker communicates 
with families and secures 
necessary permission for 
evaluations and does so in 
a manner sensitive to 
culturally and linguistic 
traditio ns. 

Psychologist/Social Worker 
secures necessary 
permissions and 
communicates with families 
in a manner highly sensitive 
to cultural and linguistic 
traditions.  
Psychologist/Social Worker 
reaches out to families of 
students to enhance trust. 

4c: 

Maintaining 
accurate 
records 

Psychologist/Social 
Worker’s records are in 
disarray; they may be 
missing, illegible, or 
stored in an insecure 
location. 

Psychologist/Social 
Worker’s records are 
accurate and legible and 
are stored in a secure 
location. 

Psychologist’s/Social 
Worker’s records are 
accurate and legible, well 
organized, and stored in a 
secure location. 

Psychologist’s/Social 
Worker’s records are 
accurate and legible, well 
organized, and stored in a 
secure location.  They are 
written to be 
understandable to another 
qualified professional. 

4d: 

Participating in 
a professional 
community 

Psychologist’s/Social 
Worker’s relationships 
with colleagues and 
administrators are 
negative or self-serving, 
and psychologist/social 
worker avoids being 
involved in school and 
district events and 
projects. 

Psychologist’s/Social 
Worker’s relationships 
with colleagues and 
administrators are 
cordial, and 
psychologist/social 
worker participates in 
school and district events 
and projects when 
specifically requested. 

Psychologist/Social 
Worker participates 
actively in school and 
district events and 
projects and maintains 
positive and productive 
relationships with 
colleagues and 
administrators. 

Psychologist/Social 
Worker makes a 
substantial contribution 
to school and district 
events and projects and 
assumes leadership with 
colleagues and 
administrators. 

4e: 

Engaging in 

Psychologist/Social 
Worker does not 
participate in professional 

Psychologist’s/Social 
Worker’s participation in 
professional development 

Psychologist/Social 
Worker seeks out 
opportunities for 

Psychologist/Social 
Worker actively pursues 
professional development 
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professional 
development 

development activities, 
even when such activities 
are clearly needed for the 
ongoing development of 
skills. 

activities is limited to 
those that are convenient 
or are required. 

professional development 
based on an individual 
assessment of need. 

opportunities and makes 
a substantial contribution 
to the profession through 
such activities as offering 
workshops to colleagues. 

4f: 

Showing 
professionalism 

Psychologist/Social 
Worker displays 
dishonesty in interactions 
with colleagues, students, 
and the public and 
violates principles of 
confidentiality. 

Psychologist/Social 
Worker is honest in 
interactions with 
colleagues, students, and 
the public, plays a 
moderate advocacy role 
for students, and does not 
violate confidentiality. 

Psychologist/Social 
Worker displays high 
standards of honesty, 
integrity and 
confidentiality in 
interactions with 
colleagues, students, and 
the public, and advocates 
for students when 
needed. 

Psychologist/Social 
Worker can be counted on 
to hold the highest 
standards of honesty, 
integrity, and 
confidentiality and to 
advocate for students, 
taking a leadership role 
with colleagues. 

4g: 

Collaborating 
with teachers 
and 
administrators 

 

Psychologist/Social 
Worker is not available to 
staff for questions and 
planning and declines to 
provide background 
material when requested. 

Psychologist/Social 
Worker is available to 
staff for questions and 
planning and provides 
background material 
when requested. 

Psychologist/Social 
Worker initiates contact 
with teachers and 
administrators to confer 
regarding individual 
cases. 

Psychologist/Social 
Worker seeks out 
teachers and 
administrators to confer 
regarding cases, soliciting 
their perspectives on 
individual students. 
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Form H: Framework Data Documentation Form for Secondary Library/Information Specialists 

DOMAIN 1 - PLANNING AND PREPARATION 
 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 

1a:  

Demonstrates a 

knowledge of 

*literature and 

current trends in 

library/information 

practice and 

information 

technology 

 

Library/Information specialist 

demonstrates little or no knowledge of 

*literature and of current trends in practice 

and information technology. 

 

Library/Information specialist 

demonstrates limited knowledge of 

*literature and of current trends in practice 

and information technology. 

 

Library/Information specialist 

demonstrates thorough knowledge of * 

literature and of current trends in practice 

and information technology. 

 

Drawing on extensive professional 

resources, Library/Information specialist 

demonstrates rich understanding of       

*literature and of current trends in 

information technology. 

1b:  

Demonstrates a 

knowledge of the 

schoolôs 

curriculum in all 

content areas and 

student 

information needs 

within that 

program 

 

Library/Information specialist 

demonstrates little or no knowledge of the 

schoolôs content standards and of 

studentsô needs for information literacy 

within those standards. 

 

Library/Information specialist 

demonstrates basic knowledge of the 

schoolôs content standards and of 

studentsô needs for information literacy 

within those standards. 

 

Library/Information specialist 

demonstrates thorough knowledge of the 

schoolôs content standards and of 

studentsô needs for information literacy 

within those standards. 

 

Library/Information specialist takes a 

leadership role within the school and 

district by participating in school/district 

curriculum planning meetings to articulate 

the needs of students for information 

literacy within the schoolôs academic 

program. 

1c:  

Establishes goals 

for the 

library/information 

program 

appropriate to the 

setting and the 

students served 

 

Library/Information specialist has no clear 

goals for the media program, or they are 

inappropriate to either the situation in the 

school or the age of the students. 

 

Library/Information specialistôs goals for 

the media program are rudimentary and 

are partially suitable to the situation in the 

school and the age of the students. 

 

Library/Information specialistôs goals for 

the media program are clear and 

appropriate to the situation in the school 

and to the age of the students. 

 

Library/Information specialistôs goals for 

the media program are highly appropriate 

to the situation in the school and to the 

age of the students and have been 

developed following consultations with 

students and colleagues. 
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1d:  

Demonstrates a 

knowledge of 

resources, both 

within and beyond 

the school and 

district,  

and access to 

such resources as 

interlibrary loan 

 

Library/Information specialist 

demonstrates little or no knowledge of 

resources available for students and 

teachers in the school, in other schools in 

the district, and in the larger community to 

advance program goals. 

Library/Information specialist 

demonstrates basic knowledge of 

resources available for students and 

teachers in the school, in other schools in 

the district, and in the larger community to 

advance program goals. 

Library/Information specialist is fully aware 

of resources available for students and 

teachers in the school, in other schools in 

the district, and in the larger community to 

advance program goals. 

Library/Information specialist is fully aware 

of resources available for students and 

teachers and actively seeks out new 

resources from a wide range of sources to 

enrich the schoolôs program. 

1e:  

Plans the library/ 

information 

program and 

integrates it with 

the overall school 

program 

 

Library/Information program consists of a 

random and unrelated activities, lacking 

coherence or an overall structure. 

 

Library/Information specialistôs plan has a 

guiding principle and includes a number of 

worthwhile activities, but some of them 

donôt fit with the broader goals. 

 

Library/Information specialistôs plan is well 

designed to support both teachers and 

students in their information needs. 

 

Library/Information specialistôs plan is 

highly coherent, taking into account the 

competing demands of scheduled time in 

the library and is supportive of both 

teachers and students in their 

informational needs. 

1f:  

Develops a plan to 

evaluate the 

library/information 

program 

 

Library/Information specialist has no plan 

to evaluate the program or resists 

suggestions that such an evaluation is 

important. 

 

Library/Information specialist has a 

rudimentary plan to evaluate the 

library/media program. 

 

Library/Information specialistôs plan to 

evaluate the program is organized around 

clear goals and the collection of evidence 

to indicate the degree to which the goals 

have been met. 

Library/Information specialistôs evaluation 

plan is highly sophisticated, with unique 

sources of evidence and a clear path 

toward improving the program on an 

ongoing basis. 

1g: 

Demonstrates 

collaboration with 

other teachers to 

use print and 

electronic sources 

and to integrate 

technology. 

Library/Information specialist rarely 

collaborates with other teachers. 

Library/Information specialist minimally 

collaborates with other teachers. 

Library/Information specialist frequently 

collaborates with other teachers by 

sharing observations and designing 

instruction.  

Library/Information specialist fully 

collaborates with other teachers by 

sharing observations, designing 

instruction, and assisting in the 

development of assessments.  
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    *Literature throughout this document means:  fictional and informational text, as well as electronic information. 

Evidence: 
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Domain 2 - Environment 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

2a:  

Creates an 

environment of 

respect and 

rapport 

 

Interactions, both between the 

library/media specialist and students and 

among students, are mostly negative, 

inappropriate, or insensitive to studentsô 

ages, cultural backgrounds, and 

developmental levels.  Interactions are 

characterized by sarcasm, put-downs, or 

conflict.  Library/Information specialist 

does not deal with disrespectful 

behavior. 

 

Interactions, both between the 

library/media specialist and students and 

among students, are generally 

appropriate but may reflect occasional 

inconsistencies, favoritism, and 

disregard for studentsô ages, cultures, 

and developmental levels.  Students 

rarely demonstrate disrespect for one 

another.   Library/Information specialist 

attempts to respond to disrespectful 

behavior, with uneven results.  The net 

result of the interactions is neutral: 

conveying neither warmth nor conflict. 

Interactions, both between the 

library/media specialist and students and 

among students, are friendly and 

demonstrate general caring and respect.  

Such interactions are appropriate to the 

ages of the students.  Students exhibit 

respect for the teacher.  Interactions 

among students are generally polite and 

respectful.   Library/Information 

specialist responds successfully to 

disrespectful behavior among students.  

The net result of the interactions is polite 

and respectful, but business-like.   

Interactions among the library/media 

specialist and individual students are 

highly respectful, reflecting genuine 

warmth and caring and sensitivity to the 

students as individuals.  Students exhibit 

respect for the  Library/Information 

specialist and contribute to high levels of 

civility.  The net result of interactions is 

that of connections with students as 

individuals.    

2b:  

Establishes a 

culture for 

investigation and 

love of literature 

 

Library/media specialist conveys a 

sense that the work of seeking 

information and reading literature is not 

worth the time and energy required.  

 

Library/media specialist goes through 

the motions of performing the work of 

the position, but without any real 

commitment to it. 

 

Library/media specialist, in interactions 

with both students and colleagues, 

conveys a sense of the importance of 

seeking information and reading 

literature. 

 

Library/media specialist, in interactions 

with both students and colleagues, 

conveys a sense of the importance of 

seeking information and reading 

literature. Students appear to have 

internalized these values. 

2c:  

Establishes and 

maintains library 

ïprocedures and 

communicates 

procedures to 

students and 

staff. 

 

Library routines and procedures (for 

example, for circulation of materials, 

working on computers, independent 

work) are either nonexistent or 

inefficient, resulting in general confusion.  

Library routines and procedures (for 

example, for circulation of materials, 

working on computers, independent 

work) have been established, are 

communicated to students and staff, but 

function sporadically.  

Library routines and procedures (for 

example, for circulation of materials, 

working on computers, independent 

work) have been established, are 

communicated to students and staff and 

they function smoothly.  

Library routines and procedures (for 

example, for circulation of materials, 

working on computers, independent 

work) are seamless in their operation, 

with students and staff, assuming 

considerable responsibility for their 

smooth operation.  

2d:  

Manages student 

behavior 

 

There is no evidence that standards of 

conduct have been established, and 

there is little or no monitoring of student 

behavior. Response to student 

misbehavior is repressive or 

disrespectful of student dignity. 

 

It appears that the library/media 

specialist has made an effort to establish 

standards of conduct for students and 

tries to monitor student behavior and 

respond to student misbehavior, but 

these efforts are not always successful. 

 

Standards of conduct appear to be clear 

to students, and the library/media 

specialist monitors student behavior 

against those standards. Library/media 

specialistôs response to student 

misbehavior is appropriate and 

respectful to students. 

 

Standards of conduct are clear. 

Library/media specialistôs monitoring of 

student behavior is subtle and 

preventive, and response to student 

misbehavior is sensitive to individual 

student needs. Students take an active 

role in monitoring the standards of 

behavior. 
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2e:  

Organizes 

physical space to 

enable smooth 

flow 

 

Library/Information specialist makes 

poor use of the physical environment, 

resulting in poor traffic flow, confusing 

signage, inadequate space devoted to 

work areas and computer use, and 

general confusion. 

 

Library/Information  specialistôs efforts to 

make use of the physical environment 

are inconsistent, resulting in occasional 

confusion.  

 

Library/Information  specialist makes 

effective use of the physical 

environment, resulting in good traffic 

flow, with clear signage. 

 

Library/Information  specialist makes 

highly effective use of the physical 

environment, resulting in clear signage, 

with excellent traffic flow. In addition, 

displays are attractive and inviting. 

Evidence: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Galesburg C.U.S.D. #205 Professional Evaluation Plan 

 

Galesburg C.U.S.D. #205 Evaluation Plan                                                                                                                                     page 112 
 

 

 Domain 3 - Delivery of Service 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

3a:  

Maintains and 

extends the 

library collection 

in accordance 

with the schoolôs 

needs and within 

budget limitations 

 

Library/Information specialist fails to 

adhere to district or professional 

guidelines in selecting materials for the 

collection and does not periodically 

purge the collection of outdated material. 

Collection is unbalanced among different 

areas. 

Library/Information  specialist is partially 

successful in attempts to adhere to 

district or professional guidelines in 

selecting materials, to weed the 

collection, and to establish balance. 

 

Library/Information  specialist adheres to 

district or professional guidelines in 

selecting materials for the collection and 

periodically purges the collection of 

outdated material. Collection is balanced 

among different areas. 

 

Library/ Information  specialist selects 

materials for the collection thoughtfully 

and in consultation with teaching 

colleagues, and periodically purges the 

collection of outdated material. 

Collection is balanced among different 

areas. 

 

3b:  

Collaborates with 

teachers in the 

design of 

instructional units 

and lessons 

 

Library/Information specialist declines to 

collaborate with classroom teachers in 

the design of instructional lessons and 

units. 

 

Library/Information specialist 

collaborates with classroom teachers in 

the design of instructional lessons and 

units when specifically asked to do so. 

 

Library/Information specialist initiates 

collaboration with classroom teachers in 

the design of instructional lessons and 

units. 

 

Library/Information specialist initiates 

collaboration with classroom teachers in 

the design of instructional lessons and 

units, locating additional resources both 

inside and outside of the school. 

3c:  

Engages students 

in enjoying 

literature and in 

learning 

information skills 

 

Students are not engaged in enjoying 

literature and in learning information 

skills because of poor design of activities 

and/or inappropriate materials. 

 

Only some students are engaged in 

enjoying literature and in learning 

information skills due to uneven design 

of activities and/ or partially appropriate 

materials.  

Students are engaged in enjoying 

literature and in learning information 

skills because of effective design of 

activities, the use of appropriate 

materials, as well as a variety of 

instructional strategies. 

 

Students are highly engaged in enjoying 

literature and in learning information 

skills and take initiative in using those 

skills. 

 

3d:  

Assists students 

and teachers in 

the use of 

technology 

throughout the 

school 

Library/Information  specialist declines to 

assist students and teachers in the use 

of technology.  

Library/Information specialist assists 

students and teachers in the use of 

technology when specifically asked to do 

so. 

 

Library/Information specialist initiates 

sessions to assist students and teachers 

in the use of technology throughout the 

school. 

 

Library/Information specialist is proactive 

in initiating sessions to assist students 

and teachers in the use of technology 

throughout the school. 
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3e:  

Demonstrates 

flexibility and 

responsiveness 

 

Library/media specialist adheres to the 

program, in spite of evidence of its 

inadequacy. 

 

Library/media specialist makes modest 

changes in the library/information 

program when confronted with evidence 

of the need for change. 

 

Library/media specialist makes revisions 

to the library/information program when 

they are needed.  

 

Library/Information specialist is 

continually seeking ways to improve the 

library/media program and makes 

changes as needed in response to 

student, parent, or teacher input.  

Evidence: 
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  Domain 4 - Professional Responsibilities 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

 Distinguished 

4a:  

Reflects on practice 

 

Library/Information specialist does not 

reflect on practice, or the reflections 

are inaccurate or self-serving. 

 

Library/Information specialistôs reflection 

on practice is moderately accurate and 

objective, without citing specific 

suggestions for improvement. 

 

Library/Information specialistôs reflection 

provides an accurate and objective 

description of practice, citing specific positive 

and negative characteristics. 

Library/Information specialist makes some 

specific suggestions as to how the 

information program might be improved. 

Library/Information specialistôs 

reflection is highly accurate and 

perceptive, citing specific 

examples in research and 

instructional methods. Library/ 

Information specialist draws on an 

extensive repertoire to suggest 

alternative strategies and their 

likely success. 

 

4b:  

Prepares and submits 

reports and budgets 

 

Library/Information specialist ignores 

teacher requests when preparing 

requisitions and budgets or does not 

follow established procedures. 

Inventories and reports are routinely 

late and the catalogue is not 

maintained.  

 

Library/Information specialistôs efforts to 

prepare budgets are partially successful, 

responding sometimes to teacher 

requests and following procedures. 

Inventories and reports are sometimes 

submitted on time and the catalogue is 

somewhat maintained. 

 

Library/Information specialist honors teacher 

requests when preparing requisitions and 

budgets and follows established procedures. 

Inventories and reports are submitted on time 

and the catalogue is adequately maintained. 

 

Library/Information specialist 

anticipates teacher needs when 

preparing requisitions and 

budgets, follows established 

procedures, and suggests 

improvements to those 

procedures. Inventories and 

reports are submitted on time and 

the catalogue is accurate and is 

used to facilitate access to the 

library resources. 

4c:  

Communicates with 

the larger community 

 

Library/Information specialist makes 

no effort to engage in outreach efforts 

to parents and/or the larger 

community. 

 

Library/Information specialist makes 

sporadic efforts to engage in outreach 

efforts to parents and/or the larger 

community. 

 

Library/Information specialist engages in 

outreach efforts to parents and/or the larger 

community. 

 

Library/Information specialist is 

proactive in reaching out to 

parents and/or establishing 

contacts with outside resources, 

coordinating efforts for mutual 

benefit. 

4d:  

Participates in a 

professional 

community 

 

Library/Information specialistôs 

relationships with colleagues are 

negative or self-serving, and the 

specialist avoids being involved in 

school and district events and 

projects. 

Library/Information specialistôs 

relationships with colleagues are cordial, 

and the specialist participates in school 

and district events and projects when 

specifically requested. 

Library/Information specialist participates 

actively in school and district events and 

projects and maintains positive and 

productive relationships with colleagues. 

Library/Information specialist 

makes a substantial contribution 

to school and district events and 

projects and assumes leadership 

with colleagues. 
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4e:  

Engages in 

professional  

development 

 

Library/Information specialist does not 

participate in professional 

development activities, even when 

such activities are clearly needed for 

the enhancement of skills. 

 

Library/Information specialistôs  

participation in professional development 

activities is limited to those that are 

convenient or are required. 

 

Library/Information specialist seeks out 

opportunities for professional development 

based on an individual assessment of need. 

 

Library/Information specialist 

actively pursues professional 

development opportunities and 

makes a substantial contribution 

to the profession through such 

activities as offering workshops to 

colleagues. 

4f:  

Shows 

professionalism 

 

Library/Information specialist displays 

dishonesty in interactions with 

colleagues, students, and the public; 

violates copyright laws. 

 

Library/Information specialist is honest in 

interactions with colleagues, students, 

and the public; respects copyright laws. 

 

Library/Information specialist displays  

high standards of honesty and integrity in 

interactions with colleagues, students, and 

the public; adheres carefully to copyright 

laws. 

 

Library/Information specialist can 

be counted on to hold the highest 

standards of honesty and integrity 

and takes a leadership role with 

colleagues in modeling 

established policies, laws 

(including copyright laws), 

principals of intellectual freedom, 

and ethical behavior. 

Evidence: 
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Form I:  Framework Data Documentation Form for Special Education Coordinators 

 

Domain I: Planning and Preparation 

 

 

 

 

 

COMPONENT 

 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS 
IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

Ia: 

Demonstrating 
knowledge and skill in 
using assessment 
instruments to 
evaluate students 

School Coordinator 
demonstrates little 
or no knowledge and 
skill in using 
assessments to 
evaluate and identify 
students eligible for 
services. 

School Coordinator 
demonstrates 
knowledge of a 
limited number of 
assessments to 
evaluate and 
identify students 
eligible for services. 

School Coordinator 
demonstrates knowledge in 
the use of appropriate 
convergent data to evaluate 
and determine students 
eligible for services.  

 

School Coordinator  

demonstrates a wide range 
of extensive knowledge of 
non-discrimination 
evaluation procedures and 
application of data to 
evaluate and determine 
students eligible for 
services. 

Ib: 

Demonstrating 
knowledge of child 
and adolescent 
development  

School Coordinator 
demonstrates little 
or no knowledge of 
child and adolescent 
development. 

School Coordinator 
demonstrates basic 
knowledge of child 
and adolescent 
development. 

School Coordinator 
demonstrates thorough 
knowledge of child and 
adolescent development. 

School Coordinator 
demonstrates extensive 
knowledge of child and 
adolescent development 
and knows variations of the 
typical patterns. 
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Ic: 

Establishing goals for 
the program 
appropriate to the 
setting and the 
students served 

School Coordinator 
has no clear goals for 
programs for 
students or they are 
inappropriat e to 
either the situation 
or the age of the 
students. 

School Coordinator 
goals for the 
students are 
rudimentary and 
are partially suitable 
to the situation and 
the age of the 
students. 

School Coordinator goals for 
programs for students are 
clear and appropriate to the 
situation in the district or 
school and to the age of the 
students. 

School Coordinator goals 
for programs for students 
are highly appropriate to 
the situation in the school 
or district and to the age of 
the students and have been 
developed with the 
application of research, 
statistics, and evaluation 
techniques. 

1d: 

Demonstrating 
knowledge of district, 
state and federal 
regulations and 
guidelines 

School Coordinator 
demonstrates little or 
no knowledge of 
special education laws 
and procedures. 

School Coordinator 
demonstrates basic 
knowledge of special 
education laws and 
procedures. 

School Coordinator 
demonstrates 
thorough knowledge 
of special education 
laws and procedures. 

School Coordinator’s 
knowledge of special 
education laws and procedures 
is extensive; School 
Coordinator takes a leadership 
role in reviewing and revising 
district policies and 
procedures. 

1e: 

Demonstrating 
knowledge of 
resources, both within 
and beyond the school 
and district 

 

School Coordinator 
demonstrates little or 
no knowledge of 
resources for students 
available through the 
school or district. 

School Coordinator 
demonstrates basic 
knowledge of 
resources for students 
available through the 
school or district. 

School Coordinator 
demonstrates 
thorough knowledge 
of resources for 
students available 
through the school or 
district and some 
familiarity with 
resources outside the 
district.  

School Coordinator 
demonstrates extensive 
knowledge of resources for 
students available through the 
school or district and in the 
larger community. 
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If: 

Planning the year’s 
activities to meet the 
needs of individual 
students and staff. 

School Coordinator’s 
schedule supports 
services to students 
and staff and reflects 
activities that are 
poorly planned to 
allow assignment 
completion. 

School Coordinator’s 
schedule has a 
number of 
worthwhile activities, 
but some of them 
don’t fit with job 
description or 
assignment. 

School Coordinator 
has developed a plan 
that reflects efficient 
use of time to 
complete assignment. 
Activities are 
appropriate to 
support services to 
students and staff. 

School Coordinator’s plan is 
highly organized and allows 
for completion of assignment 
and other activities that result 
in system changes for services 
to students and staff.  

 

 

Domain 2: The Environment 

 

 

 

 

COMPONENT 

 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

2a: 

Creating an 
environment of 
respect and 
rapport. 

School Coordinator’s 
interactions with 
students, parents, 
teachers, staff, and 
administrators are 
negative or inappropriate. 

School Coordinator’s 
interactions are a mix of 
positive and negative; the 
Coordinator’s efforts at 
developing rapport are 
partially successful with 
students, parents, 
teachers, staff, and 
administrators.  

School Coordinator’s 
interactions with 
students, parents, 
teachers, staff, and 
administrators are 
positive and respectful. 

Students, parents, 
teachers, staff, and 
administrators seek out 
the School Coordinator, 
reflecting a high degree of 
comfort and trust in the 
relationship. 
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2b: 

Organizing time 
effectively 

 

School Coordinator 
exercises poor judgment 
in setting priorities, 
resulting in confusion, 
missed deadlines, and 
conflicting schedules. 

School Coordinator’s 
time-management skills 
are moderately well 
developed; essential 
activities are carried out, 
but not always in the most 
efficient manner. 

School Coordinator 
exercises good judgment 
in setting priorities, 
resulting in clear 
schedules and important 
work being accomplished 
in an efficient manner. 

School Coordinator 
demonstrates excellent 
time-management skills, 
accomplishing all tasks in 
a seamless manner; 
teachers, administration 
and related service 
personnel understand 
their schedules. 

2c: 

Establishing and 
maintaining 
clear 
procedures 
legally 
appropriate for 
service delivery 
to students. 

School Coordinator 
demonstrates little 
knowledge of clear   
procedures legally 
appropriate for service 
delivery to students. 

School Coordinator 
demonstrates emerging 
knowledge of clear   
procedures legally 
appropriate for service 
delivery to students. 

School Coordinator’s 
knowledge for 
establishing procedures is 
consistently applied and 
demonstrates clear 
procedures legally 
appropriate for service 
delivery to students. 

School Coordinator’s 
procedures for all aspects 
of service delivery to 
students are clear to 
everyone and are   
consistently applied and 
demonstrates procedures 
legally appropriate for 
service delivery to 
students. 

2d: 

Establishing 
standards of 
conduct. 

No standards of conduct 
have been established, 
and the School 
Coordinator disregards or 
fails to address the 
organization, flow, and 
tone of IEP meetings. 

Standards of Conduct 
appear to have been 
established.  The School 
Coordinator attempts to 
monitor the organization 
flow and tone of IEP 
meetings. 

Standards of conduct 
have been established.  
The School Coordinator 
monitors standards using 
identified procedures.  
The response of IEP team 
member is appropriate 
and respectful.  

Standards of conduct have 
been established in IEP 
meetings.  The School 
Coordinator’s monitoring 
of IEP meeting is subtle 
and preventive, and the 
IEP team members engage 
in self-monitoring of 
behavior. 
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Domain 3: Delivery of Service 

 

 

 

 

COMPONENT 

 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

3a: 

Responding to 
referrals; 
consulting with 
teachers and 
administrators. 

School Coordinator 
fails to consult with 
IEP Team or guide 
case managers in 
development of IEP’s 
that address legal 
requirements and 
needs of students. 

School Coordinator 
consults on a sporadic 
basis with IEP Team 
and  guides case 
managers in 
development of IEP’s 
that address legal 
requirements and 
needs of students. 

School Coordinator 
consults frequently with 
IEP Team  and guides 
case managers in 
development of IEP’s 
that address legal 
requirements and needs 
of students. 

School Coordinator consults 
consistently with IEP Team, 
contributing own insights and 
guides case managers in 
development of IEP’s that 
address legal requirements and 
needs of students. 

3b: 

Chairing IEP 
team meeting 

School Coordinator 
declines to assume 
leadership of the IEP 
team. 

School Coordinator 
assumes leadership of 
the IEP team when 
directed to do so. 

School Coordinator 
assumes leadership of 
the IEP team as a 
standard expectation.  

School Coordinator assumes 
leadership of the IEP team and 
takes initiative to ensure that the 
necessary preparation has 
occurred.   

3c: 

Facilitation of 
planning 
interventions to 
maximize 
students’ 

School Coordinator 
fails to facilitate 
planned interventions 
suitable to students, 
or interventions are 
mismatched with the 
findings of the 

School Coordinator 
facilitates plans for 
students that are 
partially suitable for 
them or are 
sporadically aligned 

School Coordinator 
facilitates plans for 
students that are 
suitable for them and are 
aligned with identified 
needs. 

School Coordinator facilitates 
the development of 
comprehensive plans for 
students, finding ways to 
creatively meet student needs 
and incorporate research, 
statistics and technology aligned 
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                (Figure continues) 

 

 

likelihood of 
success 

assessments. with identified needs. with identified needs. 

3d:  

Identifying and 
planning in-
service 
appropriate to 
the needs of 
administrators, 
staff and 
students. 

School Coordinator 
fails to identify and 
plan in-service 
appropriate to the 
needs of 
administrators, staff, 
parents and students. 

School Coordinator 
plans are partially 
suitable and 
appropriate to the 
needs of 
administrators, staff, 
parents and students. 

School Coordinator 
plans are suitable and 
aligned with identified 
needs of administrators, 
staff, parents and 
students. 

School Coordinator’s plans are 
comprehensive and incorporate 
present and future identified 
needs. 

Plans are supported by research 
and reflect long range planning. 
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Domain 4: Professional Responsibilities 

 

 

 

 

COMPONENT 

 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

4a: 

Reflecting on 
practice 

School Coordinator does 
not reflect on practice, 
or the reflections are 
inaccurate or self-
serving. 

School Coordinator’s 
reflection on practice is 
moderately accurate and 
objective without citing 
specific examples, and 
with only global 
suggestions as to how it 
might be improved. 

School Coordinator’s 
reflection provides an 
accurate and objective 
description of practice, 
citing specific positive and 
negative characteristics.   

School Coordinator’s 
reflection is highly accurate 
and perceptive, citing 
specific examples supported 
by research and statistics 
that were not fully 
successful for at least some 
students or other staff.   

4b: 

Communicating 
with families 

School Coordinator’s 
fails to communicate 
with families or 
communicates in an 
insensitive manner. 

School Coordinator’s 
communication with 
families is partially 
successful, but there are 
occasional insensitivities 
to cultural and linguistic 
traditions. 

School Coordinator 
communicates with 
families and does so in a 
manner sensitive to 
culturally and linguistic 
traditions. 

School Coordinator 
communicates with families 
in a manner highly sensitive 
to cultural and linguistic 
traditions.  School 
Coordinator reaches out to 
families of students to 
enhance trust. 

4c: 

Maintaining 
accurate 
records 

School Coordinator’s 
records are in disarray; 
they may be missing, 
illegible, or stored in an 

School Coordinator’s 
records are accurate and 
legible and are stored in 
a secure location. 

School Coordinator’s 
records are accurate and 
legible, well organized, 
and stored in a secure 

School Coordinator’s 
records are accurate and 
legible, well organized, and 
stored in a secure location.  
They are written to be 
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insecure location. location. understandable to another 
qualified professional. 

4d: 

Participating in 
a professional 
community 

School Coordinator’s 
relationships with 
colleagues and 
administrators are 
negative or self-serving, 
and School Coordinator 
avoids being involved in 
school and district events 
and projects. 

School Coordinator’s 
relationships with 
colleagues and 
administrators are 
cordial, and School 
Coordinator participates 
in school and district 
events and projects when 
specifically requested. 

School Coordinator 
participates actively in 
school and district events 
and projects and 
maintains positive and 
productive relationships 
with colleagues and 
administrators. 

School Coordinator makes 
a substantial contribution 
to school and district 
events and projects and 
assumes leadership with 
colleagues and 
administrators. 

4e: 

Engaging in 
professional 
development 

School Coordinator does 
not participate in 
professional development 
activities, even when such 
activities are clearly 
needed for the ongoing 
development of skills. 

School Coordinator’s 
participation in 
professional development 
activities is limited to 
those that are convenient 
or are required. 

School Coordinator seeks 
out opportunities for 
professional development 
based on an individual 
assessment of need. 

School Coordinator  
actively pursues 
professional development 
opportunities and makes 
a substantial contribution 
to the profession through 
such activities as offering 
workshops to colleagues. 

4f: 

Showing 
professionalism 

School Coordinator 
displays dishonesty in 
interactions with 
colleagues, students, and 
the public and violates 
principles of 
confidentiality. 

School Coordinator is 
honest in interactions 
with colleagues, students, 
and the public, plays a 
moderate advocacy role 
for students, and does not 
violate confidentiality. 

School Coordinator 
displays high standards of 
honesty, integrity and 
confidentiality in 
interactions with 
colleagues, students, and 
the public, and advocates 
for students when 
needed. 

School Coordinator can be 
counted on to hold the 
highest standards of 
honesty, integrity, and 
confidentiality and to 
advocate for students, 
taking a leadership role 
with colleagues. 
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4g: 

Collaborating 
with teachers 
and 
administrators 

 

School Coordinator is not 
available to staff for 
questions and planning 
and declines to provide 
background material 
when requested. 

School Coordinator is 
available to staff for 
questions and planning 
and provides background 
material when requested. 

School Coordinator 
initiates contact with 
teachers and 
administrators to confer 
regarding individual 
cases. 

School Coordinator seeks 
out teachers and 
administrators to confer 
regarding cases, soliciting 
their perspectives on 
individual students. 
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Form J:  Framework Data Documentation Form for Speech Pathologist 
 

PROFESSIONAL PRACTICES OF SPEECH-LANGUAGE PATHOLOGISTS-DOMAIN 1: PLANNING AND PREPARATION 

 

 

 

 

COMPONENT 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS 
IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

1a 

Demonstrating 
knowledge and 
skills in the 
delivery of 
speech –
language therapy 
practices 

Speech-language 
pathologist’s plan 
and practice 
demonstrates little 
or no knowledge in 
the application of 
therapeutic services 
within a school-
based program 
including models of 
intervention and 
evidence based 
practices. 

Speech-language 
pathologist’s plan 
and practice 
demonstrates basic 
knowledge and skill 
in the application of 
therapeutic services 
within a school-
based program 
including models of 
intervention and 
evidence based 
practices. 

Speech-language 
pathologist’s plan and 
practice demonstrates 
thorough knowledge and 
skill in the application of 
therapeutic services 
within a school-based 
program and the 
communication 
practices specific to the 
identified needs of the 
students receiving 
services including 
models of intervention 
and evidence based 
practices.  

Speech-language pathologist’s plan and 
practice demonstrates extensive knowledge 
and skill in the application of therapeutic 
services within a school-based program.   
The communication practices specific to 
identified needs of the students receiving 
services builds upon knowledge of best 
practices including models of intervention 
and evidence based practices. 

1b 

Establishing 
speech-language 

Speech-language 
pathologist has no 
plan for 

Speech-language 
pathologist has a 
rudimentary plan 

Speech-language 
pathologist has a plan 
for the therapy services 

Speech-language pathologist has a plan for 
the therapy services that is diagnostically 
aligned to the identified needs of the 
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pathology plan 
aligned to the 
identified needs 
of students 
served through a 
school-based 
program. 

individualizing 
speech-language 
services that are 
appropriate to the 
students’ needs 
and/or educational 
setting of the school. 

for the therapy 
services that is only 
partially suitable to 
the needs of the 
students and/or the 
educational setting 
of the school. 

that is clear and 
appropriate to the needs 
of the students and/or 
educational setting of 
the school. 

student(s) and the educational setting of the 
school.  The plan has been developed 
collaboratively with all relevant 
stakeholders. 

1c 

Demonstrating 
knowledge of 
district, state, 
and federal 
regulations and 
guidelines for 
speech-language 
pathology. 

Speech-language 
pathologist 
demonstrates little 
or no knowledge of 
governmental 
regulations and 
procedures 
including local 
eligibility guidelines 
as it relates to 
school based 
services. 

Speech-language 
pathologist 
demonstrates basic 
knowledge of 
governmental 
regulations and 
procedures 
including local 
eligibility guidelines 
as it relates to 
school based 
services. 

Speech-language 
pathologist 
demonstrates thorough 
knowledge of 
governmental 
regulations and 
procedures as it relates 
to the provision of 
school based services 
including local eligibility 
guidelines as it relates to 
school based services. 

Speech-language pathologist’s knowledge of 
governmental regulations and procedures 
are extensive and includes local eligibility 
guidelines as it relates to school based 
services.  The speech-language pathologist 
takes a leadership role within the team in 
reviewing and revising district practices as 
they relate to the therapeutic services. 

1d 

Demonstrating 
knowledge of 
resources, both 
within and 
beyond the 
school and 
district  

Speech-language 
pathologist 
demonstrates little 
or no knowledge of 
resources for 
students available 
through the school 
or district.  

Speech-language 
pathologist 
demonstrates basic 
knowledge of 
resources for 
students available 
through the school 
or district.  

Speech-language 
pathologist 
demonstrates thorough 
knowledge of resources 
for students available 
through the school or 
district and some 
familiarity with 
resources outside the 
district.  

Speech-language pathologist demonstrates 
extensive knowledge of resources for 
students available through the school, the 
district, and outside the district and seeks 
the necessary resources as needed for the 
provision of service within a school-based 
program. 
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1e 

Formulating a 
diagnostic plan for 
the therapy 
services to meet the 
needs of students in 
a school-based 
program. 

Therapy planning 
consists of a random 
collection of 
unrelated activities, 
lacking coherence or 
an overall structure 
and does not link to 
overall 
goal(s)/benchmark(s) 
of students receiving 
services. 

Speech-language 
pathologist’s planned 
sessions have guiding 
objectives and include 
a number of 
meaningful activities, 
but does not meet the 
overall 
goal(s)/benchmark(s) 
of the student(s) 
receiving services. 

Speech-language 
pathologist has developed 
planned sessions that 
include the diagnostically 
aligned activities that 
correspond to the 
identified 
goal(s)/benchmark(s) of 
the student(s) receiving 
services. 

Speech-language pathologist’s 
planned sessions are coherent and 
effective supporting the identified 
students and facilitates 
generalization across educational or 
community settings. 

1f 

Developing a plan 
to revise the 
therapy services in 
order to meet the 
needs of students in 
a school-based 
program 

Speech-language 
pathologist has no 
plan to revise the 
services and resists 
suggestions that such 
a revision is 
indicated. 

Speech-language 
pathologist has a 
rudimentary plan, but 
accepts and 
implements 
suggestions for 
revision of the plan. 

Speech-language 
pathologist has a clear 
plan that is supported by 
evidence-based practice 
and quantitative and 
qualitative data.  The 
speech-language 
pathologist interprets and 
uses data to measure 
progress and revise 
interventions as 
necessary. 

Speech-language pathologist’s 
evaluation plan is diagnostically 
aligned and effective, incorporating 
multiple sources of evidence, (for 
example, collaboration of other 
stakeholders) which identify 
necessary revision of therapeutic 
practice based upon quantitative and 
qualitative data. 
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PROFESSIONAL PRACTICES OF SPEECH-LANGUAGE PATHOLOGISTS-DOMAIN 2: ENVIROMENT 

 

 

 

COMPONENT 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS 
IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

2a 

Establishing 
rapport with 
students 

Speech-language 
pathologist’s interactions 
with students are negative 
or inappropriate; students 
appear uncomfortable in 
the evaluation and therapy 
setting. 

Speech-language 
pathologist’s 
interactions are a mix 
of positive and 
negative; the speech-
language pathologist’s 
efforts at developing 
rapport are partially 
established. 

Speech-language 
pathologist’s interactions 
with students are positive 
and respectful; students 
appear comfortable in the 
evaluation and therapy 
setting. 

Speech-language pathologist’s 
interactions with the students are 
positive and respectful; the 
students are comfortable in the 
evaluation and therapy setting as 
evidenced by a least one of the 
following behaviors; seeking out 
the speech-language pathologist, 
cooperating during expected 
tasks, coming to scheduled 
therapy sessions independently, 
and/or completing homework 
assignments. 

2b 

Utilizing 
therapeutic 
time effectively 

Speech-language 
pathologist has no 
organizational skills 
demonstrated by the 
inability to meet deadlines 
for evaluations and 
meetings, not providing 
therapy based on a set 

Speech-language 
pathologist has some 
organizational skills 
to meet deadlines for 
evaluations and 
meetings, sees some 
students for therapy 
based on set therapy 

Speech-language pathologist 
has organizational skills to 
meet deadlines for 
evaluations and meetings, 
provides therapy based on a 
set schedule, and completes 
paperwork in a timely 

Speech-language pathologist is 
organized and meets deadlines for 
evaluating students and 
conducting meetings, providing 
therapy and completing 
paperwork in a timely manner, as 
well as utilizing time for other 
duties that will assist in fulfilling 
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schedule, and not 
completing paperwork in a 
timely manner. 

schedule, and 
completes some 
paperwork in a timely 
manner. 

manner. the needs of students assigned to 
the caseload for services. 

2c 

Managing 
therapy 
procedures 
including 
instructional 
groups, 
materials, 
supplies and 
student 
transitions 

Speech-language 
pathologist does not 
group students 
based on 
age/communication 
needs, does not have 
materials, supplies 
prepared in 
advance, and does 
not transition 
students in a timely 
manner.  Poor 
transitioning results 
in ineffective use of 
therapy time. 

Speech-language 
pathologist does not 
consistently group 
students based on  
age,  communication 
needs, 

 does not 
consistently have 
materials/supplies 
prepared in 
advance, and does 
not consistently 
transitions student 
in a timely manner. 

Speech-language 
pathologist considers 
student needs in 
developing therapy 
groups based upon age, 
communication needs, 
has materials, supplies 
prepared in advance, 
and transitions in a 
timely manner. 

Speech-language pathologist groups 
students based on age/communication 
needs, has materials/supplies prepared in 
advance, and transitions in a timely manner.  
Students demonstrate an understanding of 
their goals by independently incorporating 
the skills derived from the therapy services 
into successful participation in the 
classroom setting. 

2d 

Establishing 
standards of 
conduct in 
therapy sessions 

Speech-language 
pathologist has no 
clear set rules of 
conduct in the 
evaluation and 
therapy session and 
disregards or fails to 
address negative 
student behavior 
during evaluation or 

Speech-language 
pathologist has clear 
rules of conduct in 
the evaluation and 
therapy session that 
are inconsistently 
enforced and 
attempts to monitor 
and correct negative 
student behavior 
during evaluation 

Speech-language 
pathologist has clear 
rules of conduct in the 
evaluation and therapy 
session that are 
consistently enforced 
and the efforts to 
monitor and correct 
negative student 
behavior are successful.  
Rules of conduct are 

Speech-language pathologist has clear rules 
of conduct in the evaluation and therapy 
session that are consistently enforced and 
the efforts to monitor and correct negative 
student behavior are successful.  Rules of 
conduct are accessible to students and 
discussed with the students.  Students 
engage in self monitoring of appropriate 
behavior. 
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therapy. and therapy are 
only partially 
successful. 

posted and accessible to 
students. 

2e 

Organizing 
physical space 
for testing of 
students and 
providing 
therapy 

The speech-
language 
pathologist has a 
disorganized 
evaluation and 
therapy space and 
does not arrange the 
space to work with 
students.  Materials 
are not readily 
available. 

The speech-
language 
pathologist has an 
organized 
evaluation and 
therapy space and 
uses the furniture 
and materials 
available to conduct 
evaluations and 
therapy.  The setting 
is not rearranged or 
modified to meet 
each student’s 
individual needs. 

The speech-language 
pathologist has an 
organized evaluation 
and therapy space and 
uses the furniture and 
materials available to 
conduct evaluations and 
therapy.  The setting is 
rearranged or modified 
to meet each student’s 
individual needs. 

The speech-language pathologist has an 
organized evaluation and therapy space and 
uses the furniture and materials available to 
conduct evaluations and therapy.  The 
setting is rearranged or modified to meet 
each student’s individual needs.  The 
speech-language pathologist seeks out 
additional equipment, materials, and 
therapeutic resources to enhance student 
achievement of therapy. 
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PROFESSIONAL PRACTICES OF SPEECH-LANGUAGE PATHOLOGISTS-DOMAIN 3: DELIVERY OF SERVICE 

 

 

 

 

COMPONENT 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS 
IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

3a 

Responding 
to referrals 
and 
evaluating 
student 
needs 

The speech-
language 
pathologist fails to 
respond to a 
written referral 
upon receipt of the 
documentation 
within the 
mandated time 
frame. 

The speech-language 
pathologist responds 
to a written referral 
within the mandated 
time frame, but the 
response does not fully 
address the identified 
areas of concern listed 
in the referral.  There 
are no clear 
explanations of 
planned interventions 
and/or assessment. 

The speech-language 
pathologist responds to a 
written referral within the 
mandated time frame and 
provides a clear explanation of 
interventions and/or 
assessments, which have been 
aligned to the identified areas 
of need within the referral and 
collaborates with the IEP team 
to determine if there is a 
disability and if the child is 
eligible for services. 

The speech-language pathologist is 
proactive in responding to written 
referrals within the mandated time 
frame and completes the indicated 
assessments documented in the 
referral with clear explanations of the 
interventions/assessments that were 
provided.   The speech-language 
pathologist integrates convergent data 
from the evaluation process 
collaborating with the IEP team to 
determine if there is a disability, its 
impact on learning and if child is 
eligible for services. 

3b 

Developing 
and 
implementing 
goals and 
benchmarks 

The speech-
language 
pathologist fails to 
develop IEP goals 
suitable for 
students, or goals 
are mismatched 

Speech-language 
pathologist’s IEP goals 
for students are only 
partially suitable for 
them or the alignment 
lacks connection with 
identified individual 

Speech-language pathologist’s 
IEP goals for students are 
diagnostically aligned with 
identified needs and individual 
goals are appropriately 
assessed in the student’s 
educational plans. The goals 

Speech-language pathologist develops 
educationally relevant and 
measureable long term IEP goals for 
students, finding ways to meet student 
needs and incorporating the 
diagnostically relevant interventions 
that correspond with assessment data 
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to maximize 
student’s 
successes 

with the findings of 
assessments. 

needs. are educationally relevant and 
measureable. 

into classroom learning.  Student 
progress is documented to measure 
rate of progress and update goals as 
appropriate. 

 

 

 

 

 

 

3c 

Engaging 
students in 
therapeutic 
services 

Therapy activities, 
materials, and 
grouping of students 
are inappropriate to 
meet the IEP goals set 
for the student(s) 
involved in therapeutic 
services resulting in 
little to no student 
engagement. 

Therapy activities, materials, 
and groupings of students are 
moderately appropriate to 
achieve the IEP goals set for the 
student(s) involved in 
therapeutic services resulting in 
moderate student engagement. 

Therapy activities, 
materials, and 
groupings of students 
are fully appropriate 
to achieve the IEP 
goals set for the 
student(s) receiving 
services. Students are 
fully engaged and the 
therapy sessions 
illustrate a 
diagnostically aligned 
level of challenge to 
achieve the intended 
performance from the 
student. 

Therapy activities, materials, and 
groupings of students are effective 
in achieving the IEP goals set for 
the student(s) involved in therapy. 
As applicable, the students are able 
to demonstrate independence in 
the execution of the therapeutic 
activities resulting in improved 
performance from the student. 
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3d 

Collecting 
information 
and writing 
reports 

Speech-language 
pathologist neglects to 
gather relevant 
information on which 
to base therapy goals; 
reports are inaccurate 
or unsubstantiated. 

Speech-language pathologist 
gathers limited information on 
which to base therapy goals; 
reports are accurate, but 
lacking in clarity and only 
partially substantiated. 

Speech-language 
pathologist gathers 
sufficient information 
on which to base 
therapy goals; reports 
are accurate and 
substantiated. 

Speech-language pathologist is 
proactive in gathering relevant 
information, interviewing teachers 
and parents if necessary; reports 
are accurate, clearly written and 
substantiated. 

3e 

Demonstrating 
flexibility and 
responsiveness 

The speech-
language 
pathologist adheres 
to the IEP goals and 
benchmarks, in spite 
of evidence of its 
inadequacy.  
Minutes of service 
are not 
individualized to 
meet the student’s 
needs. 

The speech-
language 
pathologist makes 
modest changes in 
the interventions 
and documents the 
changes in the 
progress reports, 
but does not amend 
the IEP when 
confronted with 
evidence of the need 
for change.  
Student’s needs are 
considered when 
assigning minutes of 
service. 

The speech-language 
pathologist amends the 
IEP when there is 
evidence of a need for 
change and makes 
revision in the therapy 
program.  Students’ 
needs are monitored on 
an ongoing basis as a 
part of the 
determination of their 
needs for services. 

The speech-language pathologist amends 
the IEP when there is evidence of a need for 
a change in services.  Revisions of IEP goals 
are coordinated with the student’s 
demonstrated level of needs and minutes of 
service are adjusted accordingly.  Evidence-
based practices are used to determine if 
adjustment in IEP goals, benchmarks, 
and/or minutes of service are needed. 
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PROFESSIONAL PRACTICES OF SPEECH-LANGUAGE PATHOLOGISTS-DOMAIN 4: PROFESSIONAL RESPONSIBILITIES 

 

 

 

 

COMPONENT 

Level of Performance 

 

 

UNSATISFACTORY 

 

 

NEEDS 
IMPROVEMENT 

 

 

PROFICIENT 

 

 

DISTINGUISHED 

4a 

Reflecting on 
practice 

The speech-
language 
pathologist does not 
reflect on practice, 
or the reflections 
are inaccurate or 
self-serving.  The 
speech-language 
pathologist is 
unable to identify 
any evidence-based 
practice to support 
therapeutic 
interventions. 

The speech-
language 
pathologist’s 
reflection on 
practice is 
moderately accurate 
and objective 
without citing 
specific examples, 
and with only global 
suggestions as to 
how it might be 
improved.  The 
speech-language 
pathologist 
demonstrates a 
vague 
understanding of 
evidence-based 
practice and how it 
relates to their 

The speech-language 
pathologist’s reflection 
provides an accurate and 
objective description of 
practice, citing specific 
evidence.  The speech-
language pathologist 
makes some specific 
suggestions as to how 
the therapy program 
might be improved 
through use of evidence- 
based practice. 

The speech-language pathologist’s 
reflection is accurate and perceptive, citing 
specific examples that were not fully 
successful for at least some students. The 
speech-language draws on an extensive 
repertoire to suggest alternative strategies 
and consistently incorporates evidence-
based practices.  
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therapeutic 
interventions.  

4b 

Maintaining an 
effective data 
management 
system 

The speech-
language 
pathologist data 
management system 
is either non-
existent or 
inappropriate; it 
cannot be used to 
monitor student 
progress or to 
adjust IEP goals. 

The speech-
language 
pathologist has 
developed a 
rudimentary or 
insufficient data 
management system 
for monitoring 
student progress 
and occasionally 
uses it to adjust IEP 
goals. 

The speech-language 
pathologist has 
developed an organized 
data management 
system for monitoring 
student progress and 
uses it to update IEP 
goals. 

The speech-language pathologist has 
developed an effective data management 
system for monitoring student progress 
across settings and uses it to update IEP 
goals.  The speech-language pathologist 
uses the system to communicate with 
stakeholders. 

4c 

Communicating 
with parents, 
staff, and 
administrators 

The speech-
language 
pathologist is 
unavailable to 
stakeholders for 
questions and 
planning and does 
not provide 
background 
material when 
requested. 

The speech-language 
pathologist is 
available to 
stakeholders for 
questions and 
planning and provides 
background material 
when requested.  The 
speech-language 
pathologist’s 
communication with 
families is partially 
successful, but there 
are occasional 
insensitivities to 
cultural and linguistic 
traditions. 

The speech-pathologist 
initiates contact with staff to 
provide information 
pertaining to students and 
documents 
consultation/collaboration in 
progress notes and data 
collection.  Parents are 
informed as needed.  The 
speech-language pathologist 
communicates with families 
in a manner sensitive to 
culturally and linguistic 
traditions. 

The speech-language pathologist 
seeks out staff to provide information 
pertaining to students, solicits their 
perspectives on individual students, 
and documents 
consultation/collaboration in 
progress notes and data collection. 
Parents are informed on an ongoing 
basis.   The speech-language 
pathologist communicates with 
families in a manner highly sensitive 
to cultural and linguistic traditions.  
Speech-language pathologist reaches 
out to families of students to enhance 
trust. 

4d The speech- The speech-language The speech-language The speech-language pathologist 
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Participating in a 
professional 
community 

language 
pathologist 
relationships with 
colleagues are 
negative or self-
serving, and 
specialist avoids 
being involved in 
school and district 
events and/or 
projects. 

pathologist 
relationships with 
colleagues are cordial, 
and they participate 
in school and district 
events and/or 
projects when 
requested. 

pathologist participates in 
school and district events 
and/or projects and 
maintains positive and 
productive relationships 
with colleagues. 

makes a substantial contribution to 
school and district events and/or 
projects and assumes a leadership 
role with colleagues. 

4e 

Growing and 
developing 
professionally 

The speech-language 
pathologist does not 
participate in 
professional 
development activities, 
even when such 
activities are clearly 
needed for the 
development of skills.  
The speech-language 
pathologist is resistant 
to feedback from 
supervisors or 
colleagues. 

The speech-language 
pathologist participates 
in professional 
development activities 
that are convenient or 
are required.  The 
speech-language 
pathologist accepts 
with some reluctance, 
feedback from 
supervisors and 
colleagues. 

The speech-language 
pathologist seeks 
opportunities for 
professional development 
based on an individual 
assessment of need and 
shares expertise with 
others.  The speech-
language pathologist 
welcomes feedback from 
supervisors and colleagues. 

The speech language pathologist 
seeks out opportunities for 
professional development based upon 
individualized assessment of need 
and contributes to the professional 
development of others through such 
activities as workshops/staff 
development to colleagues.  
Additionally, the speech –language 
pathologist seeks constructive 
feedback from supervisors and 
colleagues as appropriate in the 
pursuit of his/her ongoing 
professional growth. 

4f 

Showing 
professionalism 

The speech-language 
pathologist is not 
trustworthy or 
dependable in his/her 
interactions with 
colleagues, students 
and the public.  The 
speech-language 

The speech-language 
pathologist is 
trustworthy and 
dependable in 
interactions with 
colleagues, students, 
and the public. The 
speech-language 

The speech-pathologist 
displays high standards of 
honesty, integrity, and 
confidentiality in 
documentation and 
interactions with 
colleagues, students, and 
the school community 

The speech-language pathologist 
demonstrates the highest standards 
of ethical conduct, inclusive of 
confidentiality in documentation and 
sound therapeutically meaningful 
interactions with colleagues, students 
and the school community.  The 
speech-language pathologist 
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pathologist fails to 
comply with school 
and district policies 
and practices.  The 
speech-language 
pathologist violates 
practices of 
confidentiality as 
defined by state and 
federal law. 

pathologist complies 
minimally wit h school 
and district policies and 
practices.  The speech-
language pathologist 
plays a moderate 
advocacy role for 
students, and does not 
violate practices of 
confidentiality. 

speech-language 
pathologist advocates for 
students when needed.  
The speech-language 
pathologist complies fully 
and voluntarily with school 
and district policies and 
practices and maintains 
confidentiality as required 
by state and federal law. 

consistently advocates for students 
and takes a leadership role with 
colleagues. 
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Form K: Tenured Component Improvement Notification 
For Teacher 

 
 Certified Staff Member: _____________________________________    Date/Time: ___________________________________ 
 
 Evaluator: ___________________________________________  School/Position: _______________________________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as “needs 
improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
Classroom 

Environment  

Domain 3 
Instruction  

1a - Demonstrating Knowledge of 
Content and Pedagogy  

1b - Demonstrating Knowledge of 
Students 

1c - Setting Instructional Outcomes 
1d – Demonstrating Knowledge of 

Resources 
1e - Designing Coherent Instruction  
1f - Designing Student Assessments 

4a - Reflecting on Teaching 
4b – Maintaining Accurate Records 
4c - Communicating with Families 
4d  - Participating in a Professional 

Community 
4e - Growing and Developing 

Professionally 
4f - Showing Professionalism 

2a - Creating an Environment of 
Respect and Rapport  

2b - Establishing a Culture for Learning 
2c  - Managing Classroom Procedures  
2d - Managing Student      
         Behavior 
2e – Organizing Physical Space 

3a - Communicating with Students 
3b – Using Questioning and Discussion 

Techniques 
3c - Engaging Students in Learning 
3d  - Using Assessment in Instruction 
3e - Demonstrating Flexibility and 

Responsiveness  

 
Additional Notes: 
 
 
 
 
 
 
 

 
 
 

I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
 

______________________________________________   __________________________________ 
         Certified Staff Member ’s Signature/Date        Evaluator’s Signature/Date
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Form K: Tenured Component Improvement Notification 
For Dean of Students 

 

 Certified Staff Member: _____________________________________    Date/Time: _______________ 
 
 Evaluator: ___________________________________________  School/Position: __________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as 
“needs improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
The Environment  

Domain 3 
Delivery of Service 

1a – Demonstrates a Knowledge 
of school climate and student 
expectations  

1b – Demonstrates a Knowledge 
of adolescent development 
and behavior 

1c – Demonstrates a knowledge of 
district, state, and federal 
regulations and guidelines 

1d – Demonstrates a Knowledge 
of progressive discipline 
within the school discipline 
code 

1e – Demonstrates a knowledge of 
the scheduling process 
including the development of 
the master schedule in the 
student management 
software 

 

4a – Reflecting on practice 
4b – Prepares and submits reports 
and maintains records (504’s, 
IEP’s, etc.) 

4c - Communicating with the 
larger community 

4d  - Enhancement of professional 
knowledge 

4e – Shows professionalism, 
including integrity, advocacy, 
and maintains confidentiality 

 

2a – Creates and fosters an 
Environment of Respect and 
Rapport  

2b – Supports the learning 
environment  

2c  - Established and maintains 
procedures within the dean’s 
office 

2d – Maintains/enforces 
expectations for student 
behavior  

2e – Provides support and 
        assistance to the principal 
        and assistant principal 

3a – Collaborates with teachers 
3b – Shares information 
3c – Uses appropriate questioning 

and discussion techniques 
3d  - Utilizes school and outside 

resources 
3e – Manages emergency 

situations 
3f  -  Promotes a positive climate 

throughout the school 
environment 

3g -  demonstrates flexibility and 
responsiveness 

3h – Manages all students’ plans 
including 504 plans, and 
may represent the 
administration in IEP 
meetings 

3i – Collaborates with respective 
teams, team leaders, and 
teachers regarding school 
matters and reports 
necessary information to 
building principal   

 
Additional Notes: 
 
                          I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 

                    _____________________________________________                 _____________________________________ 
      Certified Staff Member’s Signature/Date       Evaluator’s Signature/Date 
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Form K: Tenured Component Improvement Notification 
For Teacher/Fine Arts Coordinator 

 
 Certified Staff Member: _____________________________________    Date/Time: ________________ 
 
 Evaluator: ___________________________________________  School/Position: __________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been 
identified as “needs improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
The Environment  

Domain 3 
Delivery of Service 

1a - Demonstrating Knowledge of 
Content and Pedagogy  

1b - Demonstrating Knowledge of 
Students 

1c - Setting Instructional 
Outcomes 

1d – Demonstrating Knowledge of 
Resources 

1e - Designing Coherent 
Instruction  

1f- Designing Student 
Assessments 

1g – Demonstrates knowledge of 
district, state, and federal 
regulations and guidelines 

1h – Coordinator develops 
district -wide schedules and 
calendars 

4a – Reflecting on practice 
4b - Maintaining Accurate Records 
4c - Communicating with Families 
4d  - Participating in a 

Professional Community 
4e - Growing and Developing 

Professionally 
4f - Showing Professionalism 
4g – Prepares and submits reports 
4h – Coordinator facilitates 

departmental meetings and 
presentations 

4i – Coordinator assists with the 
recruiting, screening, and 
hiring of Fine Arts teachers 

4j – Coordinator facilitates all 
aspects of 6th grade elective 
selection 

2a - Creating an Environment of 
Respect and Rapport  

2b - Establishing a Culture for 
Learning 

2c  - Managing Classroom 
Procedures  

2d - Managing Student      
         Behavior 
2e – Organizing Physical Space 
2f – Supports the learning 
environment 
2g – Established and maintains 
procedures within the 
coordinator’s office 
2h – coordinator develops and 
coordinates enrichment 
experiences for students district 
wide within the parameters of 
budget and scheduling constraints 

3a - Communicating with Students 
3b – Using Questioning and 

Discussion Techniques 
3c - Engaging Students in 

Learning 
3d  - Using Assessment in 

Instruction  
3e - Demonstrating Flexibility and 

Responsiveness  
3f – Shares Information 
3g  - Utilizes school and outside 

resources 

 
Additional Notes: 
 
          I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
         _____________________________________________                    ____________________________________     
       Certified Staff Member’s Signature/Date       Evaluator’s Signature/Date 
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Form K: Tenured Component Improvement Notification 
For School Guidance Counselor 

 
 Certified Staff Member: _____________________________________    Date/Time:________________ 
 
 Evaluator: ___________________________________________  School/Position: __________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been 
identified as “needs improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
The Environment  

Domain 3 
Delivery of Service 

1a - Demonstrating Knowledge of 
counseling theory and 
techniques  

1b - Demonstrating Knowledge of 
child and adolescent 
development 

1c – Establishes goals for the 
counseling program 
appropriate to the setting 
and the students served and 
develops a plan to evaluate 

1d – Demonstrating Knowledge of 
state and federal regulations 
and of resources both within 
and beyond the school and 
district  

  

4a – Reflects on practice 
4b – Maintaining Accurate 

Records and submits reports 
in a timely fashion 

4c - Communicating with Families 
4d  - Participating in a 

Professional Community 
4e – Engages in professional 

development 
4f - Showing Professionalism 

2a - Creating an Environment of 
Respect and Rapport  

2b - Establishing a Culture for 
productive communication 

2c  - Managing routines and  
procedures  

2d – Establishes standards of 
conduct and contributes to 
the culture for student 
behavior throughout the 
school 

2e – Organizing Physical Space 

3a – Assesses student needs 
3b – Assists students in the 

formulation of academic, 
personal/social, and career 
plans based on knowledge of 
student needs 

3c – Uses counseling techniques in 
individual and classroom 
programs 

3d  - Demonstrates flexibility and 
Responsiveness  

 
Additional Notes: 
 
 
    I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
        
   _____________________________________________                    ___________________________________ 
  Certified Staff Member’s Signature/Date       Evaluator’s Signature/Date 
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Form K: Tenured Component Improvement Notification 
For Outreach Worker 

 
 Certified Staff Member: _____________________________________    Date/Time: ________________ 
 
 Evaluator: ___________________________________________  School/Position: __________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been 
identified as “needs improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
The Environment  

Domain 3 
Delivery of Service 

1a - Demonstrating Knowledge of 
school climate and student 
expectations  

1b - Demonstrating Knowledge of 
adolescent development and 
behavior 

1c – Demonstrates knowledge of 
district and state regulations 
and guidelines 

1d – Demonstrating Knowledge of 
the Student Code of Conduct 
as it relates to the Outreach 
Worker position 

1e – Establishes goals for the 
Outreach program 
appropriate to the setting 
and the students served 

 

4a – Reflects on practice 
4b – Prepares and submits reports 

and maintains records 
4c - Communicating with the 

larger community 
4d  - Enhancement of professional 

knowledge 
4e - Shows professionalism, 

including integrity, advocacy, 
and maintains confidentiality 

2a – Creates and fosters an 
Environment of Respect and 
Rapport  

2b - Establishing a Culture for 
productive communication 
and supports the learning 
environment 

2c  - Establishes and maintains 
procedures within the 
Outreach office  

2d – Manages/enforces 
expectations for student 
behavior 

3a – Collaborates with staff 
3b – Information sharing 
3c – Utilizes school and outside 

resources 
3d  - Manages emergency/crisis 

situations 
3e – Promotes a positive climate 

throughout the school 
environment 

3f – Demonstrates flexibility and 
responsiveness   

 
Additional Notes: 
 
 
I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
   _____________________________________________                                  ___________________________________ 
   Certified Staff Member’s Signature/Date                     Evaluator’s Signature/Date 
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Form K: Tenured Component Improvement Notification 
For School Nurse 

 
 Certified Staff Member: _____________________________________    Date/Time: ________________ 
 
 Evaluator: ___________________________________________  School/Position: __________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been 
identified as “needs improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
The Environment  

Domain 3 
Delivery of Service 

1a - Demonstrating medical 
knowledge and skill in 
nursing techniques 

1b - Demonstrating knowledge of 
child and adolescent 
development 

1c – Demonstrates knowledge of 
government, community, 
and district regulations and 
resources 

1d – Identifies and formulates 
plans for students with 
specific health needs 

1e – reviews the nursing program 
on an ongoing basis 

 

4a – Maintains health records in 
accordance with policy and 
submits reports in a timely 
fashion 

4b – Communicates with Families 
4c  - Participates in a professional 

community 
4d – Engages in professional 

development 
4f - Shows Professionalism 

2a - Creating an Environment of 
Respect and Rapport  

2b - Establishing a Culture for 
health and wellness 

2c  - Follows health protocols and 
procedures  

2d – Supervises health associates 
2e – Organizing Physical Space 

3a - Assesses student needs 
3b – Administers medications to 

students 
3c – Manages emergency 

situations 
3d  - Demonstrates flexibility and 

responsiveness 
3e – Collaborates with staff to 

develop specialized health 
plans for students with 
diverse medical needs  

 
Additional Notes: 
 
 
 I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
 
_____________________________________________                             ____________________________________ 
Certified Staff Member’s Signature/Date                 Evaluator’s Signature/Date 
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Form K: Tenured Component Improvement Notification 
For Secondary Library/Information Specialists 

 

 Certified Staff Member: _____________________________________    Date/Time: ________________ 
 

 Evaluator: ___________________________________________  School/Position: __________________ 
 

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as “needs 
improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
The Environment  

Domain 3 
Delivery of Service 

1a – Demonstrates a knowledge of 
literature and current trends in 
library/media practice and 
information technology  

1b – Demonstrates a knowledge of the 
school’s curriculum in all content 
areas and student information 
needs within that program 

1c – Establishes goals for the 
library/media program 
appropriate to the setting and 
the students served 

1d – Demonstrating knowledge of 
resources, both within and 
beyond the school and district, 
and access to such resources as 
interlibrary loan  

1e – Plans the library/media program 
and integrates it with the overall 
school program 

1f – Develops a plan to evaluate the 
library/media program  

1g – Demonstrates collaboration with 
other teachers to use print and 
electronic sources and to 
integrate technology 

4a – Reflects on practice 
4b – Prepares and submits reports and 

budgets 
4c - Communicates with the larger 

community 
4d  - Participates in a professional 

community 
4e – Engages in professional 

development 
4f - Shows professionalism 

2a - Creates an Environment of respect 
and rapport  

2b - Establishing a culture for 
investigation and love of 
literature  

2c  - Establishes and maintains library 
procedures  

2d - Managing Student      
         Behavior 
2e – Organizes physical space to enable 
a smooth flow 

3a – Maintains and extends the library 
collection in accordance with the 
school’s needs and within 
budget limitations 

3b – Collaborates with teachers in the 
design of instructional units and 
lessons 

3c - Engages students in enjoying 
literat ure and in learning 
information  

3d  - Assists students and teachers in 
the use of technology in the 
library/media center  

3e - Demonstrates flexibility and 
responsiveness  

Additional Notes: 
 
 

I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
                  _____________________________________________                    ______________________________________ 
      Certified Staff Member’s Signature/Date                 Evaluator’s Signature/Date 
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Form K: Tenured Component Improvement Notification 
For School Psychologist/ School Social Worker 

 
 Certified Staff Member: _____________________________________    Date/Time: ________________ 
 
 Evaluator: ___________________________________________  School/Position: __________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as 
“needs improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
The Environment  

Domain 3 
Delivery of Service 

1a - Demonstrating knowledge and 
skill in using psychological 
instruments to evaluate students  

1b - Demonstrating knowledge of child 
and adolescent development and 
psychopathology 

1c – Established goals for psychology 
program appropriate to the 
setting and the students served 

1d – Demonstrating knowledge of 
district, state, and federal 
regulations and guidelines 

1e – Demonstrating knowledge of 
resources, bith within and 
beyond the school and district 

1f – Planning the Psychology/Social 
Worker program, integrated with 
the regular school program to 
meet the needs of individual 
students, including prevention 

4a – Reflecting on practice 
4b - Communicating with Families 
4c – Maintaining accurate records 
4d  - Participating in a Professional 

Community 
4e – Engaging in professional 

development 
4f - Showing Professionalism 
4g – Collaborating with teachers and 

administrators  

2a – Established rapport with the 
students 

2b – Organizes time effectively 
2c  - Established and maintains clear 

procedures for referrals 
2d – Established standards of conduct 

in group counseling 
 

3a – Responding to referrals; 
consulting with teachers and 
administrators  

3b – Evaluating student needs in 
compliance with NASP/NASW 
guidelines and KWSED 
procedures 

3c – Chairing evaluation team 
3d  - Planning interventions to 

maximize students’ likelihood of 
success 

3e – Maintaining contact with 
physicians and community 
mental health service providers 

3f – Collecting information; writing 
reports  

 
Additional Notes: 
 

 
 I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
                                         
                  _____________________________________________                    ______________________________________ 
     Certified Staff Member’s Signature/Date       Evaluator’s Signature/Date 
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Form K: Tenured Component Improvement Notification 
For Speech Pathologist 

 
 Certified Staff Member: _____________________________________    Date/Time:________________ 
 
 Evaluator: ___________________________________________  School/Position:__________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as 
“needs improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
Classroom 

Environment  

Domain 3 
Delivery of Service 

1a - Demonstrating knowledge and 
skills in the delivery of speech-
language therapy practices  

1b – Establishing speech-language 
pathology plan aligned to the 
identified needs of students 
served through school-based 
program 

1c – Demonstrating knowledge of 
district, state, and federal 
regulations and guidelines for 
speech-language pathology 

1d – Demonstrating knowledge of 
resources, both within and 
beyond the school and district  

1e – Formulating a diagnostic plan for 
the therapy services to meet the 
needs of students in a school-
based program  

1f – Developing a plan to revise the 
therapy services in order to meet 
the needs of students in a school-
based program 

4a – Reflecting on practice 
4b – Maintaining an effective data 

management system 
4c - Communicating with parents, staff, 

and administrators 
4d  - Participating in a professional 

community 
4e - Growing and developing 

Professionally 
4f - Showing professionalism 

2a – Establishing rapport with students 
2b – Utilizing therapeutic time 

effectively 
2c  - Managing therapy procedures 

including instructional groups, 
materials, supplies and student 
transitions 

2d – Establishing standards of conduct 
in therapy sessions 

2e – Organizing physical space  
        for testing of students and  
        providing therapy 

3a – Responding to referrals and 
evaluating student needs 

3b – Developing and implementing 
goals and benchmarks to 
maximize student’s successes 

3c - Engaging Students in therapeutic 
services 

3d  - Collecting information and writing 
reports 

3e - Demonstrating flexibility and 
responsiveness  

Additional Notes: 
 

 
     I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
 
       _____________________________________________ ______________________________________ 
     Certified Staff Member’s Signature/Date Evaluator’s Signature/Date 
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Form K: Tenured Component Improvement Notification 

For Special Education Coordinator 
 
 Certified Staff Member: _____________________________________    Date/Time: _______________ 
 
 Evaluator: ___________________________________________  School/Position: _________________ 
 
Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as 
“needs improvement”.  

Conversation Components Observable Components 
Domain 1 

Planning and 
Preparation  

Domain 4 
Professional 

Responsibilities  

Domain 2 
The Environment  

Domain 3 
Delivery of Service 

1a - Demonstrating knowledge and 
skill in using assessment 
instruments to evaluate students  

1b - Demonstrating knowledge of child 
and adolescent development 

1c – Establishing goals for the program 
appropriate to the setting and 
the students served 

1d – Demonstrating knowledge of 
district, state and federal 
regulations and guidelines 

1e – Demonstrating knowledge of 
resources, both within and 
beyond the school and district 

1f – Planning the year’s activities to 
meet the needs of individual 
students and staff 

4a – Reflecting on practice 
4b - Communicating with families 
4c – Maintaining accurate records 
4d  - Participating in a professional 

community 
4e – Engaging in professional 

development 
4f - Showing Professionalism 
4g – Collaborating with teachers and 

administrators  

2a - Creating an environment of 
respect and rapport  

2b – Organizing time effectively 
2c  - Establishing and maintaining clear 

procedures legally appropriate 
for service delivery to students  

2d – Establishing standards of conduct 
 

3a – Responding to referrals; 
consulting with teachers and 
administrators  

3b – Chairing IEP meeting 
3c – Facilitation of planning 

interventions to maximize 
students’ likelihood of success 

3d  - Identifying and planning in-
service appropriate to the needs 
of administrators, staff and 
students  

 

 
Additional Notes: 
 
 
 
I acknowledge that I have reviewed and discussed the above concerns with my Evaluator. 
 
                   _____________________________________________                    ______________________________________ 
      Certified Staff Member’s Signature/Date      Evaluator’s Signature/Date 
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Form L:  Professional Development Plan  

Name:                                                                         Supervisor/Evaluator:_______________________  Date of PDP:  __________________ 

PDP Priorities:  
1. Domain/ 
Component: 

Indicators for Effective Teaching (e.g., Critical Attributes): 

Date of 
Development 

Improvement Strategies/Tasks Supports and Resources: 

   

   

Date of Updates Updates on Improvement Strategies/Tasks Supports and Resources: 
 

   

   

2. Domain/ 
Component 

Indicators for Effective Teaching (e.g., Critical Attributes): 

Date of 
Development 

Improvement Strategies/Tasks: Supports and Resources: 

   

   

Date of Updates Updates on Improvement Strategies/Tasks Supports and Resources: 
 

   

   

3. Domain/ 
Component 

Indicators for Effective Teaching (e.g., Critical Attributes): 
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Date of 
Development 

Improvement Strategies/Tasks: Supports and Resources: 

   

   

Date of Updates Updates on Improvement Strategies/Tasks Supports and Resources: 
 

   

   

Signature Section 
PDP Initial Signatures: 

Evaluator:  Certified Staff 
Member: 

 

Date:  Date:  

 
PDP Observation #1 Signatures: 

Evaluator:  Certified Staff 
Member: 

 

Date:  Date:  

 

PDP Observation #2 Signatures: 

Evaluator:  Certified Staff 
Member: 

 

Date:  Date:  

 

PDP Observation #3 Signatures: 

Evaluator:  Certified Staff 
Member: 

 

Date:  Date:  
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Form M: Teacher Planning Protocol Pre-Observation Form 

Teacher:   Date of Observation:   

Evaluator:   Subject Area:   

Where do you prefer the evaluator to sit? Time of Observation: 

1. What do you want your students to know and be able to do? How does this learning fit in the 
sequence of learning for this class? (1a, 1d, 1e) 
 

 

2. How will you know when they have learned it? (1f) 
 

 

 

3. How will you respond when they don’t learn or already know it? (1a, 1c, 1e, 1f) 
 

 

 

4. Is there anything you would like specifically observed in the lesson? (4a, 4e, 4f) 
 

 

 

 

5. How will you engage the students in the learning?  What will you do?  What will the students 
do?  Will the students work in groups, or individually, or as a large group?  Bring any 
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worksheets or other materials the students will be using during the observed lesson or 
relevant to the unit of study to the pre-observation conference. (1a, 1c, 1d, 1e, 1f) 
 

 

 

7.  Briefly describe the students in your class, including those with special needs.  How will you 
differentiate instruction for different individuals or  groups of students in the class? (1a, 1b, 1c, 1e, 1f) 

 

        8.  (Specific question determined by evaluator) 

        9.  (Specific question determined by evaluator) 
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Form N: Teacher Self –
Reflection  

Post Observation  

Teacher:    Date of Observation:    

Evaluator:   Subject Area:   

Directions:  Please answer the following questions concerning the lesson that was observed.  Your responses will serve 
as the basis for conversation during your post-observation conference. 

1. What did your students learn from this lesson? (4a) 
 

2. How do you know they have learned it? (4a, 3d) 
 

3. Did you alter your instruction based upon your students’ feedback? (4a, 3e) 
 

4. If you had the opportunity to teach this lesson to the same group of students again, what 
would you do differently?  Why? (4a, 3d) 

 

5. What next steps are you considering? What support would be helpful in taking these next 
steps? (4a) 

 

6.  How do you know the lesson’s goals and objectives were appropriate for your students? (4a) 
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7. Please comment on your classroom procedures, your use of physical space, and the students’ 
conduct.  To what extent did the classroom environment contribute to students’ learning? (4a, 
2c, 2d, 2e) 

 

8. To what extent was your feedback to the students accurate, substantive, constructive, specific, 
and/or timely?  How might you have responded differently? (4a, 3a, 3d) 

 

9. What else would you like to share regarding your professional practice related to your unit, 
lesson or other teaching practices? (4a, 4b, 4c, 4d, 4e, 4f) 

 

Bring additional documents/artifacts that reflect student progress to the Post-Observation Conference. 
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Appeal Process: 
 

1.  A tenured teacher may appeal a summative evaluation rating of Needs Improvement  
     only.  Only twelve appeals (on first come, first  served basis), may be made per year.   
 

2.  The appeal must be submitted in writing on the Official Appeal Request Form, to the  
      Galesburg C.U.S.D.  #205 Superintendent within 15 calendar days of the summative  
      meeting.    
 

3.  The burden of proof for a change in rating falls on the teacher.  All information being 
      contested must have been included in the evaluation process.  No new information may  
      be presented by the teacher.   
 

4.  All grounds for appeal must be written in a single document.  Any grounds not raised in  
     the document shall be deemed waived.  
 

5.  The appeal process must be completed with a final decision within 45 calendar days  
      from the date of submission of the appeal letter.  The appeal does not affect the 
      timelines outlined in the evaluation plan and/or the Illinois School Code.  
 

 6. The review panel will be comprised of 2 administrators chosen by the superintendent  
      and 2 association members chosen by the association. Panel members may not be  
     directly involved in the appealing teacher’s evaluation.  All panelists must have extensive    
      Danielson’s Framework training which will include either the 40hour  State training or 
      the District training held Jan.- May of 2013. Individuals who have similar training in the  
      evaluation process must be approved jointly by the GEA President and the Director for  
      Human Resources.  The superintendent, Director for Human Resources, and the GEA  
      president will not be a part of the review panel.   
 

7.  Panelists must be cognizant that there are very strict standards of confidentiality that  
      must upheld.   
 

8.  The review panelists work independently and provides the superintendent with a  
      written recommendation using the standard appeal form, developed for this process,  
      within 14 days of receiving the information.   
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9.  The review panel only makes a recommendation to the Galesburg C.U.S.D. #205  
      Superintendent.    
 

10.  The Galesburg C.U.S.D. #205 Superintendent is the final decision making authority in 
        determining a change in the final rating.  The superintendent’s decision shall be final. 
 

11.  The superintendent will provide the teacher with his/her written  
       decision within the 45 days.   
 

12.  This process is a substitute for the grievance process and therefore, this process is NOT  
         grievable.   
 

13.  The District will bear no costs related to this appeal process. 
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Form O:  Official Appeal Process Recommendation Form 
 

I have carefully reviewed the information related to the appeal of _________________________’s 
evaluation and make the following recommendation: 
 
 
(Please check one) 
 
______   The overall summative rating should stand as stated in the evaluation. 
 
 
______  The overall summative rating should be changed to  

_____________________ because the following  
component(s) (list one or more)____________________  
were rated incorrectly and should be ______________, not  
___________________. 

 
 
 
 
____________________________________       ______________ 
Signature of Review Panelist   Date 
 
Please forward to the Galesburg CUSD No. 205 Superintendent. 
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Form P:  Official Appeal Request Form 
 
Name :   _____________________________  Date:  ________________ 
 
Grounds for the appeal: 
(All grounds for appeal must be written in a single document.  Any grounds not raised in the document shall be deemed waived. ) 
Additional pages and/or information may be attached. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I give my permission for the information contained here, as well as information contained in my evaluation, to be 
shared with the designated Review Panelists, as well as the Superintendent for the sole purpose of implementing the 
Appeal Process.  
 

Signature:  ____________________________________________ 
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APPENDIX D for Part-Time Teachers: 
 
Certified Staff works 75% or more of the designated work day/work year: evaluate per the plan 
 
Certified Staff works 26%-74% of the designated work day/work year: receives one informal and one 
formal observation with feedback 
 
Certified Staff works 25% or less of the designated work day/work year: receives one formal observation 
with feedback 
 
 


