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Section 1: Introduction and Overview of Danielson Framework

Introduction

The Galesburg C.U.S.D. #205 Professional Evaluation Plarcurrently focuses on
evidence collectedaround the four domains of professional skills found irmrhe
2013 Framework for Teaching Instrument by Charlotte Danielson (see
description below).

The Galesburg C.U.S.D. #205 Certified Staff Evaluation Committeeecognizes
the roles that student growth and staff effectiveness play in the evaluation
process. The committee reviewed recent legislation enacted in the state of
lllinois calling for student growth to be included in the Evaluation Plan by 2016.

At this time, student growth is not part of theGalesburg C.U.S.D. #205
ProfessionalEvaluation Plan. The Evaluation Committee will kexamine the
plan after the Illinois State Board of Education has set forth rules, regulations,
and recommendations surroundirg student growth.

Danielson Framework

The 2013 Framework for Teaching Instrument by Charlotte Danielson is the
basis for theGalesburg C.U.S.D. #205 Professional Evaluation Plan.The
Framework for Teaching is a researctbased set of components of instruction
that are grounded in a constructivist view of learning and teaching. The
framework is an invaluable tool to be used as the foundation for professional
conversations among eductors as they enhance their skill in the complex task
of teaching. The framework for teaching is based on the Praxis Ill: Classroom
Performance Assessment criteria developed by Educational Testing Service, the
National Board for Professional Teaching Standds (NBPTS) and is compatible
with Interstate New Teacher Assessments and Supports Consortium (INTASC)
standards. TheFramework for Teaching has been validated as a reliable and
valid measurement tool when measuring teaching practice in both the 2011
Consatium on Chicago School Research (CCSR) study and 2012 Measuring
Effective Teaching (MET) study.

The Framework will anchor Galesburg C.U.S.D.#205 s r ecr ui t ment
mentoring, coaching, professional development and Certified Staff evaluation
process. The goal is to link all of these activities together to help Certified Staff
and Evaluators become more thoughtful educators.
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Section 2: Galesburg C.U.S.D. #205’s Professional Evaluation
Practice Beliefs and Commitments

The Galesburg C.US.D. #2050 O1T £AAOQOEIT 1T Al  %OAI OAOEI 1T 01

1. SupportsCertified Staff Members irtaking ownership of their
professional practice as it impacts student growth and influences the
broader learning community.

2. Provides a collaborative culture that fosters:

M Trust
1 Transparency
1 Open communication

1 A safe, supportive professional learning environment

3. Clearly defines a consistent Framework understood by stakeholders for
accurately evalwuating professional s’
and differentiated sources of gidence.

4. Supports a professional learning community that creates high
expectations for continuous growth and lifelong learning.

As part of the Professional Evaluation Plan, Galesburg C.U.S.D. #205
AT T T EOO Of 8

Professional Development that will:

1 Educate and guide stakeholders in the paradigm shift from the previous
evaluation system to the Framework.

1 Create different levels of support forCertified Staff Members

1 Establish Inter-rater reliability among Evaluators.

1 Equip Evaluators with the strategies that will foster a supportive
environment through collaborative, open communication during
professional conversations.

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan 5



A Culture that will:

)l

Embed Belief Statements and Commitments into th@alesburg C.U.S.D.
#205 culture.

Foster professionaldialogue and collaboration within the professional
learning community.

Dedicate time and resources for professional growth.

Empower Certified StaffMembersto use innovative methods that will
challenge students and enhance their learning.

Resources that will:

91 Explain the Framework, evaluation process, and all tools as they relate to

each position.

1 Provide a meaningful and manageable timeframe for the implementation

of the new evaluation process.

A Continuous Learning Process that will:

Use a variety of dta sourcesto guide reflection and decisioamaking.

Develop procedures to review the evaluation process and adapt as
appropriate.

Identify Domain areas in need of districtiwide professional development
for Certified StaffMembers

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan 6



Section 3: Standards and Common Themes for Certified Staff

Domain 1 - Demonstrates effective planning | Domain 2 - Creates an environment

and preparation for instruction through: conducive for learning by:

1 Knowledge of Content and Pedagogy | 1 Creating an Environment of Respect
1 Knowledge of Students and Rapport

1'[ Set“ng |nstructi0na| Outcomes EStabl|Sh|ng a CUlture fOI’ Learning
1 Demonstrating Knowledgeof Managing Classroom Procedures

Managing Student Behavior
Organizing Physical Space

Resources
1 Designing Coherent Instruction
1 Designing Student Assessments

= =4 -4 -

Domain 4 - Demonstrates professionalism Domain 3 - Demonstrates effective

by: instruction by:

1 Reflecting on Teaching 1 Communicating with Students

1 Maintaining Accurate Records 1 Using Questioning and Discussion

1 Communicating with Families Techniques

1 Participating in a Professional 1 Engaging Students in Learning
Community 1 Using Assessment in Instruction

1 Growing and Developing 1 Demonstrating Flexibility and
Professionally Responsiveness

1 Showing Professionalism

All of the Danielson frameworks are organized around levels of performance that represent

an educator’s growth and devel opment througho
focused on accountability for all aspects of the profession. Just as educatwmsk to meet

the needs of each student learner, this Evaluation Plan addresses the needs of each

category of Certified Staff.

In addition to the teaching framework, alternate frameworks that are based upon Chapter
5 Specialist rubrics inEnhancing Professional Practices: A Framework for Teaching
(Danielson, 2007) are provided for the following categories of Certified Staff (positions not
otherwise listed will utilize the Framework for Teaching Instrument):

1 Dean 1 School Psychologig&ocial Worker
1 Fine Arts Coordinator 1 Sewondary Library Media Specialist
1 Guidance Counslor 1 Special Education Coordinator

1 Outreach Worker 1 Speech Pathologist

1 School Nurse

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan 7



Common Themes Across the Framework
Equity:

Certified Staff creates gositive and respectful environment where all studentsare valued
and are encouraged to participate. Galesburg provides opportunities for academic
achievement for all students.

Cultural Competence:

Certified Staff believestudents have the ability to lean regardless of cultural background.
Students and Certified Staftollaborate to develop a safe environmentEducators respect
the impactthats t udent s’ basewmhkrepdiness todearn, patterns of interaction

and behavior in school.Students differences are recognized and valued

High Expectations:

All students are capable of achieving high levels of growth based on their unique
characteristics. Certified Staff is committed to helping all students reach their potential.
Students and CertifiedStaff share in the educational process and make a commitment to
excellence.

Developmental Appropriateness:

Student s’ p hy s i c a-émotiocabdgveloptmeénvaéecta how they engageain
learning. Certified Staff differentiates questions, stra&tgies and expected outcomes to
address each student’s | evel of devel opment.

Attention to Individual Students:

Certified Staff desigs learning experiences that challenge each student at his or her
individual level while maintaining established levels of pgormance. Embedded in these
experiences is an awareness of the individual needs of the student, whether the need is
intellectual, physical or socialemotional.

Appropriate Use of Technology:

Technology is a tool for student growth.Galesburg C.U.S.D285 promotes the use of
technology to advance the knowledge of students and to foster the professional growth of
Certified Staff. Technology provides opportunities for parents and the community to
become active partners in the growth of students.

Student Assumption of Responsibility:

Effective learning requires Certified Staff and students to be highly engaged and invested.
Certified Staff and students share the responsibility for learning.

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan 8



Section 4: Professional Practice Summative Rating Definitions

DISTINGUISHED
(EXCELLENT)

Professional practice at the Distinguished (Excellent) level
consistently demonstrates evidence of extensive knowledge and
expertise in understanding and implementing the components of the
Galesburg C.U.S.D. #2@ertified Staff Evaluation Framework and the
adopted district curriculum. Practice at the Distinguished (Excellent)
level is demonstrated by exceptional commitment to flexible,
differentiated and responsive instructional practice as evidenced by high
levels of student engagement, studendirected learning and student
growth. There is evidence of extensive and rigorous individualized
instruction that is developmentally and culturally appropriate.A
Certified Staff Member at the Distinguished (Excellent) level provides
leadership in the school and district and is committed to reflective,
continuous, professional practice that ensures high levels of student
learning and student ownership

PROFICIENT

Professional practice at the Proficient level demonstrates evidence of
a thorough knowledge of instructional practices, reflective teaching
preparation and use of a broad repertoire of strategies and activities as
described in theGalesburg C.U.S.D. #2@ertified Staff Evaluation
Framework and the adopted districtcurriculum. Practice at the
Proficient level is consistent. Knowledge of instructional practices,
content, students and resources is demonstrated Certified Staff
Member at the Proficient level works independently and
collaboratively to improve his/her professional practice to support and
promote high levels of student learning.

NEEDS
IMPROVEMENT

Professional practice at the Needs Improvement level demonstrates
evidence of minimal understanding and/or implementation of the
Galesburg C.U.S.D. #2@Kertified Staff Evaluation Framework and the
adopted district curriculum. Practice at the Needs Improvementlevel is
inconsistent. Understanding and implementation of instructional and/or
professional behaviors are minimal A Tenured Certified Staff Member
at the Needs Improvement level requires specific supports and
interventions to improve individual professional practice toProficientor
Distinguished (Excellentlevels of practice.

UNSATISFACTORY

Professional practice at the Unsatisfactory level demonstrates
evidence of little or no understanding and/or implementation of the
Galesburg C.U.S.D. #2@ertified Staff Evaluation Framework and the
adopted district curriculum. Practice at the Unsatisfactory level is
harmful. Inadequate and inappropriate insructional and/or
unprofessional behaviors persist even after intervention(s) and
support(s) have been providedA Tenured Certified Staff Member at
the Unsatisfactory level must implement specific step$o improve
his/her professional practice to theProficient or Distinguished (Excellent)
level.

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan



Section 5: Professional Evaluation Plan Summative Rating System
OPERATING PRINCIPLES

Summative Ratings in Galesburg C.U.S.D. #205’s Professional Evaluation Plan

1 Distinguished (Excellent) - No more thanthree components at theProficientlevel overall with no
more than one component at theProficientlevel in any one Domain. The remaining components are
at the Distinguished (Excellentlevel.

1 Proficient - No more thanfive components at theNeeds Improvemernievel overall with no more
than two components at theNeeds Improvemerievel in any one DomainThe remaining components
are at theProficientor Distinguished (Excellentlevels.

1 Needs Improvement z Six or more components rated at theNeeds Improvemernievel with the
remaining components rated ad2roficientor higher.

1 Unsatisfactory - Any component ratedUnsatisfactory

Non-Tenured Certified Staff Contract Renewal - EachNon-Tenured Certified Staff Memberwill receive a
final summative rating and a recommendation for renewal or nofrenewal of his/her contract. It is
understood that a Non-Tenured Certified Staff Memberin years one and two may receive a final summative
rating of Needs Improvemeras they are emerging towards proficiency. After receiving mentoring and
coaching supports during yearone and two, a Non-Tenured Certified Staff Memberin yearsthree and
four is expected to maintain a final summative rating oProficient or Distinguishel (Excellent)

Tenured Certified Staff are expected to maintain an overall Summative Rating &froficient or Distinguished
(Excellent) If aTenured Certified Staff Memberreceives an overall Summative Rating dieeds

Improvement aProfessional DevelopmentPlan (PDP) will be developed. See PERA 2010, (105 ILCS 5/24A
5, 2-h, |) for additional information. A Tenured Certified Staff Ember whose performance is noProficient

or Distinguished (Excellentafter the completion of a PDP, will be ratetUnsatisfactory

If a Tenured Certified Staff Memberexhibits evidence ofUnsatisfactorypractice at any point in the

Evaluation process, an overall Summative Evaluation may be conducted during the contractual school year.
An overall Summative Rating obnsatisfactorywill result in the development of a Remediation Rin in
accordance with the lawSee PERA 2010, (105 ILCS 5/243\ 2-i, j, k, I, m) for additional information.

Framework Implementation:
1 The Framework will be consistently applied across theertified members of the collective bargaining
unit in a manner consistent with the training provided to the Evaluatordy the Stateand consistent
with the training provided to the Certified Staft
Framework descriptors within each cell will be interpreted as a whole and an overall description.
A rating of “Unsatisfact omhye’ ewielvli deen ceei viennditcaoa t
being done to a student or studentss definedin the plan.
1 Certified Staff will not be penalized or receive a lower evaluation for anythinfipr which they are
contractually entitled or obligated to donor for not doing something for which they are not
contractually obligated to door occurs outside the contract day

= =4

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan 10



N Section 6: Roles of Evaluators and Certified Staff Members in the

Evaluation Process
»OAI OAOI 060 2A0OPTI 1 OEAEI EOEAO

)l
)l

= =

)l
)l

Communicate aligned feedback with Certified Staff around tHeramework for
Teaching or Framework for Specialists.

Meet with Certified Staff to discuss expectations based on tiiegamework for
Teaching or Framework for Specialists and district/school goals.

Provide Certified Staff with district and student data to make informed
decisions.

Conduct formal andinformal observations.

Communicate with Professional Peers to align support for Certified Staff as
needed.

Provide ongoing feedback to Certified Staff regarding Teacher or Specialist
evidence of practice.

Conduct summative conference, notify Certified &ff of employment status, and
facilitate appropriate professional plan for growth and improvement.
Maintain the integrity of the Evaluation Plan and process.

Certified Staff¥ 3 DPAAEAI EOOSO0 2AO0ODPI T OEAEI EOEAO

)l
)l

Understand and put into practice the=ramework for Teaching or Framework
for Specialists.

Meet with Evaluator and Professional Peer(s) to ensure adherence to
Framework for Teaching or Framework for Specialists .

Submit evidence of practice to evaluatom a timely manner prior to the
Summative Rating Proces

Take personal responsibility for attainingProficientor Distinguished (Excellent)
performance.

Develop and implement a professional plan as defined by the Evaluation Plan.
Maintain the integrity of the Evaluation Plan and process.

0 Ol Z£A OOEI Redobnsibilified 06 O

=4 =4 -4 4

Inform Certified Staff of curriculum materials and technology resources.
Assist Certified Staff or Specialist with Evaluation process documentation.
Provide professional learning support in theFramework for Teaching or
Framework for Specialists .

Support Certified Staff in the utilization of student data.

Support implementation of the professional plan.

Communicate with Evaluator to align support for Certified Staff.

Maintain the integrity of the Evaluation Plan and process.

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan 11



Evaluator and Professional Peer for the Certified Staff Member — The Evaluator and Professional Peer
have a vested interest in doing everything possible to help a Certified Staff Member succeed. The graphic
below outlines the responsibilities and relation$ip we have established to ensure a system of support for
Certified Staff Member.

Certified Staff Member

= =4 =4 A

Informal observation process Formative, non-evaluative conversations,
Formal observation process coaching, and support based on:
Pre and postconference artifacts

Summative evaluation process and rating Certified Staff Member experiences

Professional Peer observations
Evaluator’'s document

|l
1
|l
1 Student Learning

Clarify areas of concern
that have been discussed
between theEvaluator
and Certified Staff

Evaluator — Member TS Professional Peer

Update Professional Pee
of additional
documentation from
evaluation cycle

It is neither the role nor the
responsibility of the Professional Peer
to bring concerns
attention.

Professional Peer meets with Evaluato
only to learn areas of concern in order
to support the Certified Staff Member.

A Professional Peer should ot report
the Certifi e grogsessa f
or lack thereof, to the Evaluator.

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan 12



Section 7: Definitions of Terms in the Professional Evaluation Plan
Certified StaffMember-Thi s means “Teacher” as definedchboy t h
Code or the district collective bargaining agreement to be a fulime or part-time professional employee of
the school district who is required to hold a tea
endorsed for a teaching field.

Components- Distinct aspects of a domain as defined by thferamework for Teaching .

ConsultingCertified Staff Member An educational employee as defined in the Educational Labor
Relations Act who has at least five years experienceas a Certified Staff Membeand a reasonable
familiarity with the assignment of the Certified Staff Membereing evaluated, and who received a
Distinguished (Excellentjating on his or her most recent evaluation. The ConsultinQertified Staff Member
is selected by the Evaluator and is used for the purpose of supporting ti@ertified Staff Memberduring the
Remediation Plan

Documentation—Evidence/information that supports or explains the Certified Staff @ mber s’ wor
each of the four domainsEvidence may be artifacts, information, and/or observations submitted by a
certified staff member’s evaluator or the certifi
member’ s summative rating

Domains of Specialied Practice—Four main areas of effectivespecializedpractice (Planning and
Preparation, Environment, Delivery of Srvices, and Professional Bsponsibilities).

Domains of TeachindPractice—Four main areas okffective teaching practiceg(Planning and
Preparation, Classroom Environment, Instruction, and ProfessionaleRponsibilities).

Mentor — A Certified Staff Mmber with three or more years of experience in the district with a summative
rating of Proficientor Distinguished(Excellent)and successfully completed the district level training.

Observation (Formal)-Formal observations will include the following: (1) are announced (2) are a
minimum of 45 minutes, or complete lesson, or entire class period; (3) include pr@bservation and post
observation conferences; (4) are observations in th Certified Staff Mmbe r prisary areas of
responsibility (e.g., variety of class periods and/or content areas, team meeting$}) done with full
knowledge of the Certified StafMember; (6) done in the presence of th Evaluator; and (7) include
documentation of the observaton provided to the Certified StaffMember.

Observation (Informal) — Informal observations will include the following: (1) are unannounced, (2) are
a minimum of 10 minutes, (3) have no preobservation conference, (4) have optional posbbservation
conference as requested by the Certified StaMlemberor Evaluator or both; (5) are obsevations in the
Certified Staff M mb eprirhasy areas of responsibility (e.g., variety of class periods and/or content areas,
team meetings);(6) done with full knowledge of the Certified StafMember; (7) done in the presence of the
Evaluator; and (8) include documentation of the observation provided to the Certified StaMlember.

PerformanceEvaluation —Written evaluation of the Certified StaffMemberjob performance based on
the ratings earned on each of theomponents. According to state requirements, Certified StaNfember
performance shall be rated asDistinguished (ExcellentProficient, Needs Improvement, or Unsatisfacto

Performance Evaluation Ratings (Summative) The final rating of Certified StafMember using the
rating levels ofDistinguished (ExcellentProficient, Needs Improvemepar Unsatisfactory that includes
consideration of professional practice and when applicable, indicators of student growth under Section 24A
2.5 of the School Code.
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Pre-observation Conference- A pre-observation conference must precede a formal observation and
include (1) a written lesson or unit plan and/or evidence of planning for lesson/activity in advance of the
conference; (2) input by the Certified StafMemberregarding the focus of observation; and (3) a discussion
of the lesson/activity to be observed The Preobservation conferencemay be held virtualy if agreed upon
by both parties for those whose evaluators aréocated in another district/town.

Postobservation Conference- A postobservation conference must follow a formal observation and
informal (when requested) and include (1) the Ealuator and the Certified StafMember discussing the
evidence collected about the Certified StaMember grofessional practice; (2) the Ezaluator providing
specific feedback in writing; (3) the Certified StafMember being given the opportunity to reflect and
respond to the evidence provided and give additional information/explanation if needa; and (4)
notification by the Evaluator to the Certified StaffiMember if the evidence collected to date may result in a
component rating of Needs Improvementr Unsatisfactory.

Professional Development Plan (PDP)A plan for professional development created within 3Gchool
days after the completion of an Evaluation resulting in th&leeds Improvememating. The PDP is developed
by the Evaluator in consultation with a CertifiedStaff Memberbased uponareas that need improvement and
the plan includessupports that the district will provide to address the performance areas identified as
needing improvement.(see Section 10and Section 24 A5)

Professional Peer A person who provides support to a Certied Staff Member.

Qualified Evaluator—An individual who hascompleted the prequalification process required under
Section 24A3 of the SchobCode of Subpart Easapplicable, and who has successfully passed the State
developed assessments specified to evaluate iiked Staff. Each qualified Ealuator shall maintain his/her
gualification by completing the retraining required under Section 24A3 ofthe School Coder Subpart E as
applicable.In order for Evaluators, other than administrators,to evaluate certified staff, they too must
complete the process outlined abore, as well as the abilitfor non-administrators to evaluate certified staff
must bebargainedwit h the GEA

Remediation Plan-A statemandated Professional Plan created by the Evaluator androonenced within

30 days after a ‘Enured Certified Staff Memberhas been rated Unsatisfactory on a Summative Evaluation.
(seeSection 11and lllinois School Code). The Remediation Plan should have deficiencies cited, provided the
deficiencies are remediable, be implemented in a 90 school day timeframe, provide for a Audint
evaluation by theEvaluator that includes within 10 days a written copy of the evaluation ratings, with
deficiencies and recommendations identified, a final evaluation within 10 days after the conclusion of the
remediation timeframe where Certified Staff Membemust receivea “ p r o f idistinguished” o r
(excellent) to be reinstated to regular evaluation cycle. A Consultin@ertified Staff Membemwho is selected
by the Bvaluator and participates in the development of the plan will help support th€ertified Staff
Memberwith the implementation of the remediation plan during the 90 school day period.

Specialist-Persons included in the following categories of Cefted Staff: Dean,Fine Arts Coordinator,
Guidance Counselor, Outreach Worker, School Nurse, Schesychologist/Social Worker, Secondary Library
Media Specialist,Special Education Coordinatarand Speech Pathologist

Student Learning Growth-The achievements a student attains in academics and other areas, usually
determined on the basis of an acaderuoiyear.

Written Notification —Documentprovided to eachCertified StaffMember by the first day of school: 1)
Rating definitions and the method for determining the ratings, 2) Performance Evaluation rubric that is
appropriate for Certified StaffMember and 3) the defined process for Certified StafMlemberwho receives
01 AAAO Ei a0OOROADBOAAAOT QU8
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Section 8: NON-TENURED PROFESSIONAL EVALUATION PLAN CHART: Years 1-4
EVALUATION TIMELINE FOR YEAR 1 - 4 NON-TENURED

TIME OF PROCESS FORMS
YEAR

By the first 1 Review of the Tenured StafProfessional 1 Professional Evaluation Plan

student Evaluation Plan Components that include 1 Framework Data Documeatation Form

attendance day the 1) Professional Practice Summative

Rating Definitions, 2) Operating Principles of,

the Summative Rating, 3) Tenured Process

Charts, and the 4) Framework Data

Documentation Form.

1STSixWeeks of | 1 Review of the District Expectations using the| 1 Framework Data Documentation Form

School Framework Data Documentation Form, Framework Examples of Evidence and Artifacts
the Operating Principles and Summative 1 Professional Evaluation Plan
Rating Definitions.

1 One or more Informal Observatios (Post-
Observation Conference by request by eithe
Evaluator or Certified Staff Member or both)
- as needed

1 Formal Observation(Pre and Post
Observation Conference} as needel

Week Five to 1 One or more Informal ObservationgPost- 1 Framework Data Documentation

Winter Break Observation Conference by request by eithel § Framework Examples of Evidence and Artifacts
Evaluator or Certified Staff Member or both)
- as needed

1 One or more Formal ObservationgPre and
PostObservationConference)- as needed

After Winter 1 Informal Observations(Post-Observation 1 Framework Data Documentation

Break and Conference by request by either Evaluator Framework Examples of Evidencend Artifacts

Before March or Certified Staff Member or both)- as 1 Summative Rating

Ist needed

1 Formal Observation(Pre and Post
Observation Conference} as needed
Summative Evaluation

=a

=

March 1st until 1 Informal Observations(Post-Observation i Framework Data Documentation

end ofschool Conference by request by either Evaluator | § Framework Examples ofEvidence and Artifacts
year or Certified Staff Member or both)- as
needed

A minimum of three (3) observations shall be required each school year of which two (2) must be formal observations.

Non-Tenured Certified Staff Members must have a rating of “0 O1 /£E ArfHistinQuished ” in last two years of non-tenured
status.

Tenure will be determined at the end of tyg,fourtllllop:tenufe(’i year. Tenure will only be considered for Certified Staff who
have a summative ratingof 00 O AEAGRHE ©@OE | GiQlie exid éfkhé fourth probationary year. A Non-Tenured
Certified Staff Member, who has maintained a O $ E O O E W"@dbiag@nitHe first three years, is eligible for early tenure.
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Section 9: TENURED PROFESSIONAL EVALUATION PLAN CHART:
PROFICIENT & DISTINGUISHED

TIME OF YEAR

PROCESS

FORMS (SEE APPENDIX)

By the first student
attendance day

Review of the TenuredCertified Staff Professional
Evaluation Plan Components that include the 1)
Professional Practice Summative Rating Definitions, 2)
Operating Principles of the Summative Rating, 3) Tenured
Process Charts, and the 4) Framework Data Documentation
Form.

Professional Evaluation Plan
Framework Data Documetation

=a =4

During Year 1 of a
two year Process

Formal Observation (Pre and PosObservation @nference) or
Informal Observation (PostObservation Conferenceby
request by either Evaluator or Certified Staff Member or both)
with one observation required to be formal in a two year
process;

If evidence indicatesNeeds Improvemendr Unsatisfactory
practice in any of the components, th€ertified Staff Member
wil | be notified about specific area(s) of concern using the
Tenured Component Improvement Notification and a Post
Observation @nference will be conducted no later than three
(3) school days after the notification has been sent.
Additional Formal and/or Informal Observations as mutually
agreed upon the Evaluator and the Certified Staff Member

1 Framework Data Documentation

1 Framework Examples of Evidence

and Artifacts
1 Professional Development Plan
1 Tenured Component
Improvement Notification

During Year 2 ofthe
two year process

Formal Observation (Pre and PosObservation @nference) or
Informal Observation (PostObservation Conferenceby
request by either Evaluator or Certified Staff Member or both)
with one observation required to be formal in a two year
process;

If evidence indicatesNeeds Improvementr Unsatisfactory
practice in any of the components, the teacher will be notified
about specific area(s) of concern using th€enured
Component Improvement Notification and a Post
Observation @nference will be conducted no later than three
(3) school days after the notification has been sent.
Additional Formal and/or Informal Observations as mutually
agreed upon the Evaluator and the Certified Staff Member

1 Framework Data Documentation

1 Framework Examples ofevidence

and Artifacts
1 Professional Development Plan

 Tenured Component
Improvement Notification

Before March 1st of
the 2nd year

il

Summative Evaluation rating is given to th&ertified Saff
Member to determine Next Steps
o Overall Rating ofProficient or Distinguished
(Excellent)-Cont i nuati on of th
schedule
o Overall Rating ofNeeds Improvement- Professional
Development Plan
o Overall Rating ofunsatisfactory— Remediation Plan

1 SummativeRating

Within 15 calendardays
of receiving Summative
Evaluation Rating

il

Ifrecei ved a needs
writing to the Superintendent of Schools

i mp r dileddnm

9 Official Appeal Process
Recommendation Form

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan
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Section 10: TENURED PROFESSIONAL EVALUATION PLAN

for NEEDS IMPROVEMENT
TIME OF YEAR PROCESS FORMS (SEE APPENDIX)
Within 30 school days | § Review of the Tenured StafProfessional Evaluation Professional Evaluation Plan
of Certified Staff Plan Components that include the 1) Professional Certified Staff
Member receiving an Practice Summative Rating Definitions, 2) Operating Framework Data Documentation
Overall Rating of Principles of the Summative Rating, 3) Role of the Professional Development Plan
Needs Improvement Consulting Teacher, and the 4) Certified Staff
Me mb e r ' s Frameworkd®atd Documentation
1 DevelopProfessional Development Plan with the
Certified Staff Member to address components that
are cited as needing improvement
At the beginningof the | § Communicate the role and responsibilities to Certified Professional Development Plan
Professional Staff that will be providing support for Professional Framework Examples of Evidence
Development Plan Development Plan and Artifacts
Framework Data Documentation
By October 15th 1 Formal Observation (Pre and PosObservation Framework Data Documentation
Conference); Review and updateProfessional Framework Examples of Evidence
Development Plan and Artifacts
1 Informal Observation (required PostObservation Professional Development Plan
Conference; Review and updateProfessional
Development Plan
1 Additional Formal and/or Informal Observations as
mutually agreed upon the Evaluator and the Certified
Staff Member
1 Mid-Plan Meeting between Evaluator and Certified
Staff Member that reviews theFramework Data
Documentation and updated progress made
After October 18"and | § Formal Observation (Pre and PosObservation Framework Data Documentation
Before December 1st Conference); Review and updateProfessional Framework Examples of Evidence
Development Plan and Artifacts
1 Additional Formal and/or Informal Observations as Professional Development Plan
mutually agreed upon the Evaluator and the Certified
Staff Member
By December 1st 1 SummativeEvaluation is conducted and reviewed Summative Rating
with the Certified Staff Member to determine Next
Steps
o Overall Rating ofProficient or Distinguished
(Excellent)—-Rei nst at ement t
evaluation schedule
0 Second Overall Rating dileeds Improvement
becomesUnsatisfactory— Remediation Plan
o Overall Rating ofUnsatisfactory—
Remediation Plan
Within 15 calendardays | | f received a “needs i mp|T Official Appeal Process

of receiving Summative
Evaluation Rating

filed in writing to the Superintendent of Schools

Recommendation Form

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan
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SECTION 11: TENURED PROFESSIONAL EVALUATION CHART for

UNSATISFACTORY

TIME OF YEAR

PROCESS

FORMS (SEE APPENDIX)

Within 30 days of
Certified Staff
Member receiving an
Overall Rating of
Unsatisfactory

Review of the Tenured StafProfessional Evaluation
Plan Components that include the 1) Professional
Practice Summative Rating Definitions, 2) Operating
Principles of the Summative Rating, 3) Role of the
ConsultingCertified StaffMember, and the 4) Certified
Staff Memberameworkdata r ent F
Documentation.

DevelopRemediation Plan with the Consulting
Certified Staff Memberto address deficiencies cited,
provided that the deficiencies are remediable

Explain and confirm theRemediation Plan with
Certified Staff Member and the Consultin@ertified
Staff Member

Professional Evaluation Plan
Certified Staf
current Framework Data
Documentation
Remediation Plan
Framework Examples of
Evidence and Artifacts
When appropriate, the
Certified
previous Professional
Development Plan

St af

At the beginning of
the 90 day
Remediation Plan

The Certified Staff Member begins the implementation
of the Remediation Plan with the support of the
ConsultingCertified Staff Member

Remediation Plan

Before the midpoint
of the Remediation
Plan

One Formal Observation (PreéDbservation and Post
Observation @nference)

One Informal Observaion (Post-Observation
Conference is required)

Additional Formal and/or Informal Observations as
mutually agreed upon the Evaluator and the Certified
Staff Member

Framework Data
Documentation
Framework Examples of
Evidence and Artifacts
Remediation Plan

At the midpoint of
the Remediation
Plan

Summative Evaluation is conducted and reviewed with
the Certified Staff Member

Summative Rating

After the midpoint of
the Remediation
Plan

One Formal Observation (PreDbservation and Post
Observation @nference)

Additional Formal and/or Informal Observations as
mutually agreed upon the Evaluator and the Certified
Staff Member

Framework Data
Documentation
Framework Examples of
Evidence and Artifacts
Remediation Plan

At the conclusion of
the Remediation
Plan period

Summative Evaluation isconducted and reviewed with
the Certified Staff Member to determine Next Steps
o Overall Rating ofProficient or Distinguished
(Excellent)-Rei nst at ement t
evaluation schedule
o0 Overall Rating ofNeeds Improvemenbr
Unsatisfactory— Recommendation for
Dismissal (Section 2412)

¢

Summative Rating

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan
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SECTION 12: INFORMAL, FORMAL, AND SUMMATIVE PROCESS

Informal Observation Process:
A. A PreCmference is not required for an informal process.

B. Observations must be made in the classroom/work setting.

C. Observations must be at least one (1) weakart, unless mutually agreed
upon by theEvaluator and Certified Staff Mmber.

D. Observations will be a minimum of ten (10) minutes. ®Certified Staff Member
will receive a copy of theFramework Data Documentation Form, as filled out
by the Evaluator, within three (3) school days of the observation. If requested, by
either the Evaluator or the Certified Staff Mmber, a Pst-Observation
Conference will occur.

E. If evidence indicatesNeeds Improvement or Unsatisfactory practice in any of
the components, the Certified Staff Membewill be notified about specific
area(s) of concern using thef'enured Component Improvement Notification
and aPostObservation @nferencewill be conducted no later than three (3)
school days after the notification hasbeen sent.

F. Observed practices that are harmful will be immediately addressed and
corrected.

Formal Observation Process:
A. The Certified StafMemberwill complete the following PreConference steps:
Electronically document evidence in thé&framework Data Documentation
Form Domain 1 and Domain 4 sections, using theugling questions to support
the documentation. Submit the form to the Evaluator no later than three (3) days
before the PreObservation Conference. Reflect upon the following four questions
that may be used to guide the Pr®bservation Conference:
1) What do you want your students to know and be able to do?
2) How will you know when they have learned it?
3) How will you respond when they don’t
4) Is there anything you would like specifially observed in thelesson?
Bring the lesson plan specific to the observation and any additional documents or
artifacts that reflect your professional practices to the PreDbservation
Conference.A PreObservation Conference FornM will be completed by
certified staff members prior to the Pre-Observationconference.The Pre
observation conferencemay be held virtualy if agreed upon by both
parties for those whose evaluators ardéocated in another district/town.

B. Observations must be for a minimum of fortfive (45) minutes, a complete
lesson or an entire class period in a classroom/work setting. The Evaluator will
collect evidence of the observed professional practice. No later than three (3)
school days afterthe completed observation, the Evaluator will provide the
Framework Data Documentation Form to the Certified Staff Mmber to
review. Additional evidence may be documented in thBramework Data
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Documentation Form by the Certified Staff Mmber and returnedto the
Evaluator no later than three (3) school days after receiving thEramework
Data Documentation Form from the Evaluator.

C. The PosDbservation Conference will be held through a mutually agreed upon
date/time but no later than nine (9) school day after each formal observation.
The Framework Data Documentation Form will be reviewed and may be
modified based upon additional information and dialogue betwes the Certified
Staff Member and the Evaluator. Reflect upon the following five questions that
may be used to guide the PogDbservation Conference:

1) What did your students learn from this lesson?
2) How do you know they have learned it?
3)y Did you alter your instruction based u
4) If you had the opportunity to teach this lessond the same group of
students again, what would you do differentlyAVhy?
5) What next stepsare youconsidering? What support would be helpful in
taking thesenext steps?
Bring additional documents or artifacts that reflect student progress to the Post
Obsewation Conference.A Post-ObservationReflectionForm N will be
completed by certified staff members prior to thePostObservation conference.
A PostObservation conference should be held in person, but may be held
virtually if agreed upon by bothpatrties.

D. If evidence indicatesNeeds Improvement or Unsatisfactory practice in any
components theCertified Staff Membemwill be notified about specific area(s) of
concern using theTenured Component Improvement Notification
and will be discussed bythe Bvaluator and Certified Staff Memberduring the Post
Observation @nference (seeFramework Examples of Evidence and Artifacts).

E. Certified Staff Members may request thebservation be video recorded.Video
recordings will be available to the certified staff member.

Summative Rating Process:

A Summative Rating Conferenceill be conducted when
o There is a bange in the overall rating from Distinguished/Proficient to Needs
Improvement or Unsatisfactory
0 The Certified Staff Member isnon-tenured
o TheEvaluator or the Certified Staff Member requesta summative rating
conference.

Each Certified Staff Member will be:
A. Provided one (1) copy of theSummative Rating Form
B. Given the option toattach comments to theSummative Rating Form
within nine (9) school daysof receiving the Summative Performance
Evaluation.
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Galesburg CUSD # 205 Professional Appraisal Plan

FORM A: Framework Data Documentation Form for Teaching

Domain 1: Planning and Preparation

Unsatisfactory

Needs Improvement

Proficient

Distinguished

1a:

Demonstrating
Knowledge
of Content
and
Pedagogy

In planning and practice, the
teacher makes content errors or
does not correct errors made by
students. The teacher display
little understanding of
prerequisite knowledge
important to student learning of
the content. The teacher displays
little or no understanding of the
range of pedagogical approaches
suitable to student learning of the
content.

The teacher is familiar with the
important concepts in the discipline
but displaysa lack of awareness of
how these concepts relate to one
another. The teacher indicates
some awareness of prerequisite
learning, although such knowledge
may be inaccurate or incomplete.
The teacher’ s pl
reflect a limited range of
pedagogicalapproaches to the
discipline or to the students.

The teacher displays solid
knowledge of the important
concepts in the discipline and how
these relate to one another. The
teacher demonstrates accurate
understanding of prerequisite
relationships amongtopics. The
teacher’'s plans
familiarity with a wide range of
effective pedagogical approaches
in the subject.

Theteacherdisplays extensive
knowledge ofthe important
concepts in the discipline and how
these relate both to oneanother
and to other disciplines. The
teacher demonstrates
understanding of prerequisite
relationships among topics and
concepts and understands théink
to necessary cognitive structures
that ensure studentunderstanding.
The teacher’' s pl
reflect familiarity with awide range
of effective pedagogical approaches
in the discipline andthe ability to
anticipate student misconceptions.

Guiding Question:

What are the key concepts and their relationship to one another?

Evidence:

1b: The teacher displays minimal The teacher displays generally The teache understandtheactive | The teacher understands the
Demonstrating | Understanding of how students accurate knowledge of how studer| natureof student learning and attail activenature of student learning
Knowledge learrd knowledge of_ their varied learn aqd of their varied appro_ach( information about levels of and acquires information about
of Students | 2PProaches to learning, knowledg| o learning, knowledge and skilis, | - development for groups of student| levels of development for

and skills, special needs, and
interests and cultural heritages
and does not indicate that such
knowledge is valuable.

special needs, and interests and
cultural heritages yet may apply
this knowledge not tondividual

students but to the class as a who|

The teacher also purposefully
acquires knowledge froseveral
sourceabout groups

individual students. The teacher
also systematically acquires
knowledge from several sources
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Galesburg CUSD # 205 Professional Appraisal Plan

varied approaches to learning,
knowledge and skills, special need
and interests ancultural heritages

about individual

varied approaches to learning,
knowledge and skillsspecial
needs, and interests and cultural
heritages.

Guiding Question: How did your studenbs i n t pear lmewiedgg and experiences impact your planniry
Evidence:
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22




Galesburg CUSD # 205 Professional Appraisal Plan

1c: Setting
Instructional
Outcomes

The outcomes represdotv
expectations for students and lac
of rigor, and not all of these
outcomes reflect important
learning in the discipline. They ar
stated as student activities, rathe
than as outcomes for learning.
Outcomes reflect only one type o
learning and only aadiscipline or
strand and are suitable for only
some students.

Outcomes represent moderately hig
expectations and rigor. Some refleci
important learning in the discipline
and consist of a combination of
outcomes and activities. Outcomes
reflect severalypes of learning, but
the teacher has made no effort at
coordination or integration.
Outcomes, based on global
assessments of student learning, ar
suitable for most of the students in t|
class.

Outcomes represent rigorous and
important learning in thdiscipline
and are clear, are written in the for
of student learning, and suggest
viable methods of assessment.
Outcomes reflect several different
types of learning and opportunities
for coordination, and they are
differentiated, in whatever way is
needd, for different groups of
students.

All outcomes represent higevel
learning in the discipline. They are
clear, are written in the form of
student learning, and permit viable
methods of assessment. Outcomes
reflect several different types of
learning ad, where appropriate,
represent both coordination and
integration. Outcomes are
differentiated, in whatever way is
needed, for individual students.

Guiding Question:
Evidence:

How did you develop your targets to meet the varying learning needs of your students?
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1d: The teacher is unaware of resourq The teacher displays some awareng Theteacher displays awareness off Thet e a c¢ knewledge of resource
Demonstrating | 0 @ssist student learning beyond | of resources beyond those provided resourcedeyond those provided by for classroom use arfdr extending
Knowledge materials provided bthe school or | by the school or district for classrool  theschool or district, includingthog one ds pr of essi on
of district, noris the teacher aware off u s e ~an d_ for exte| onthelnternet, forclassroomuse including th_ose_avqilable throughFhe
resources for e|professional skill but does notseek| andfore xt endi ng o n ¢ School ordistrict, in the community,
Resources professional skill. expand this knowledge. skill, and seeks out suchsources. throug_h prqussional organizations
anduniversities, anen thelnternet.
Guiding Question: How did youletermine andexpand yourknowledge of resourcesthtaci | it at ed students6é content knowl e
Evidence:
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

le:
Designing
Coherent
Instruction

Learning activities are poorly
alignedwith the instructional
outcomes, do not follow an
organized progression, are not
designed to engage students in
active intellectual activity, and hav
unrealistic time allocations.
Instructional groups are not suitab
to the activities and offer no
variety.

Some of the learning activities and
materials are aligned with the
instructional outcomes and represer,
moderate cognitive challenge, but
with no differentiation for different
students. Instructional groups
partially support the activities, with
some vaiety. The lesson or unit has
recognizable structure; but the
progression of activities is uneven,
with only some reasonable time
allocations.

Most of the learning activities are
aligned with the instructional
outcomes and follow an organized
progressiorsuitable to groups of
students. The learning activities hayv,
reasonable time allocations; they
represent significant cognitive
challenges, with some differentiatior
for different groups of students and
varied use of instructional groups.

Thesequence dearning activities
follows acoherensequence, is
aligned to instructionajoals, ands
designed to engage studeimt$igh-
level cogntive activity. These are
appropriately differentiated for
individual learners. Instructional
groups are variedppropiiately, with
some opportunity for student choice

Guiding Question: What activities and assignments were developed that emphasize thinkingarieémbased learning, permistudent choie and initiative, and encourage
depth rather than breadth?

Evidence:
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

1f: Designing
Student
Assessments

Assessmenproceduresirenot
congruentith instructional
outcomes and lack criteria by
which student performance will b
assessed. The teacher has no pl
to incorporate formative
assessment in the lesson or unit,

Assessment procedures are partially
congruent with instructional
outcomes. Assessment criteria and
standards have been developed, bu
they are not clear. The teach 6 s
approach to using formative
assessment is rudimentary, includin
only some of the instructional
outcomes.

All the instructional outcomes may
be assessed by the proposed
assessment plan; assessment
methodologies may have been
adapted for groups atudents.
Assessment criteria and standardg
are clear. The teacher has a well
developed strategy for using
formative assessment and has
designed particular approaches to
used.

All the instructional outcomes may b
assessed by the proposed assessm
plan,with clear criteria folassessing
studentwork. Theplan contains
evidence oktudentcontribution to its
development. Assessment
methodologiehavebeenadapted for
individual studentas the neetas
arisen. The approach to using
formative assessmeis well designed
and includes student as well as
teacher use of the assessment
information.

Guiding Question:How did you determine appropriate assessments, both formative and summartigidyow will you use the results to plan for future instruction?

Evidence:
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Domain 2: The Classroom Environment

Unsatisfactory

Needs Improvement

Proficient

Distinguished

2a: Creating
an
environment
of respect
and rapport

Patterns of classroom
interactions, both between
teacher and studerasd among
students, are mostly negative,
inappropriate, or insensitive to
student sbé ages
backgrounds, and
developmental levels. Student
interactions are characterized I
sarcasm, putlowns, or conflict.
The teacher does not deal with
disrespectfubehavior.

Patterns of classroom interactions,
both between teacher and students
and among students, are generally
appropriate but may reflect
occasional inconsistencies,
favoritism, and disregard for
studentso6é ages,
developmental level$Students
rarely demonstrate disrespect for
one another. The teacher attempts
to respond to disrespectful
behavior, with uneven results. The
net result of the interactions is
neutral, conveying neither warmth
nor conflict.

Teacherstudent interactions are
friendly and demonstrate general
caring and respect. Such interactiqg
are appropriate to the ages, culturg
and developmental levels of the
students. Interactions among
students are generally polite and
respectful, and students exhibit
respect for the teher. The teacher
responds successfully to
disrespectful behavior among
students. The net result of the
interactions is polite, respectful, an
businesslike, though students may
be somewhat cautious about takin
intellectual risks.

Classroom interactiortsetween
teacher and students and among
students are highly respectful,
reflecting genuine warmth, caring, an
sensitivity to students as individuals.
Students exhibit respect for the teach
and contribute to high levels of civility
among all members ofdhclass. The
net result is an environment where al
students feel valued and are
comfortable taking intellectual risks.

Guiding Question: How do you ensure that interactions within the classroom are respectful and how do you effectively resgandspectful

behavior?

Evidence
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2b:
Establishing a
culture for
learning

The classroom culture is
characterized by a lack of
teacher or student commitment
to learning, and/or little or no
investment of student energy ir
the task at hand. Hard work an
the precise use tdinguage are
not expected or valuededium
to low expectdions forstudent
achievement are the norm, with
high expectations for learning
reserved for only one or two
students.

The classroom culture is
characterized by little commitment t(
learning by the teacher or students.
The teacher appe
through the moti
indicate that they are interested in tt
completion of a task rather than the
quality of the work. The teacher
conveys that student success is the
result of natural ability rather than
hard work, and refers only in pasgi
to the precise use of language. High
expectations for learning are reserve
for those students thought to have g

natural aptitude for the subject.

The classroom culture is a place
where learning is valued by all; high
expectations for both learning and
hard work are the norm for students
Students understand their role as
learners and consistently expend
effort to learn. Classroom interactio
support learning, hard work, and the
precise use of language.

The classroom culture is a cognitively
busy placecharacterized by a shared
belief in the importance of learning.
The teacher conveys high expectatio
for learning for all students and insist]
on hard work; students assume
responsibility for high quality by
initiating improvements, making
revisions, aduhg detail, and/or
assisting peers in their precise use o
language.

Guiding Question: How do you develop a culture of high expectations for learning that promotes high levels of student effort?

Evidence:
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2cManaging
Classroom
Procedures

Much instructional time is lost
due to inefficient classroom
routines and procedures. There
is little or evidence of the
teacher 6s mana
groups and transitions and/or
handling of materials and
supplies effectively. There is
little evidence that students
know or follow established
routines.

Some nstructional time is lost due tc
partially effective classroom routine
and procedures The teac
management of instructional groups
and transitions, or handling of
materials andupplies, or both, are
inconsistent, leading to some
disruption of learning. With regular
guidance and prompting, students
follow established routines.

There is little loss of instructional
time due to effective classroom
routines and procedures. The
teackt r s managemert
instructional groups and transitiong
or handling of materials and
supplies, or both, are consistently
successful. With minimal guidance
and prompting, students follow
established classroom routines.

Instructional time is maximized due
efficient and seamless classroom
routines and procedures. Students tg
initiative in the management of
instructional groups and transitions,
and/or the handling of materials and
supplies. Routines are well understo
and may be initiated by students.

Guiding Question: How do you promote classroom routines and procedures that maxtimeefor student learnin@

Evidence:
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2d Managing
Student
Behavior

There appear to be are no
established standards of
conduct, or studentshallenge
them. There is little or no
teacher monitoring of student
behavior, and response to
studentsod6 mishb
repressive or disrespectful of
student dignity.

Standards of conduct appear to hav,
been established, but their
implementation is incofistent. The
teacher tries, with uneven results, tc
monitor student behavior and respoil
to student misbehavior.

Student behavior is generally
appropriate. The teacher monitors
student behavior against establishe
standards of conduct. Teacher
response tgtudent misbehavior is
consistent, proportionate, and
respectful to students and is effectiv

Student behavior is entirely
appropriate. Students take an active
role in monitoring their own behavior
and/or that of other students against
standards of condticTeacher
monitoring of student behavior is
subtle and preve
response to student misbehavior is
sensitive to individual student needs
and respects st ud

Guiding Question: Whastudent behavioexpectations have beemplemented, how are they maared effectively, and how dgou respond to

positive and negative behavior?

Evidence:
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The classroom environmeist
unsafe, ordarning is not
accessible to manyhere is
poor alignment between the
arrangement of furniture and
resources, including computer
technology, and the lesson
activities.

2e: Organizing
physical space

The classroom is safe and essential
learning is accessible to most
students. The teacher makes mode;
use of physical resmces, including
computer technology. The teacher
attempts to adjust the classroom
furniture for a lesson or, if necessary
to adjust the lesson to the furniture,
but with limited effectiveness..

The classroom is safe, and studen
haveequalaccess to krning
activities; the teacher ensures that
the furniture arrangement is
appropriate to the learning activitie
and uses physical resources,
including computer technology,
effectively.

The classroom environment is safe,
and learning is accessible to all
students, including those with special
needs. The teacher makes effective
of physical resources, including
computer technology. The teacher
ensures that the physical arrangeme
is appropriate to the learning activitie
Students contribute to the use o
adaptation of the physical environme
to advance learning.

Guiding Question: How are the physical arrangemerand use of resources conducive to student learning?

Evidence:
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Domain 3: Instruction

Unsatisfactory

Needslmprovement

Proficient

Distinguished

3a:
Communicatin
g with students

The instructional purpose of the
lesson is unclear to students, and
directions and procedures are
confusing. The {
explanation of the content containg
major errors and doew®t include
any explanation of strategies
students might
spoken or written language contair
errors of grammar or syntax. The
teacherds acade
inappropriate, vague, or used
incorrectly, leaving students
confused.

Theteacher 6s atte
the instructional purpose has on
limited success, and/or direction
and procedures must be clarified
after initial student confusion.
The teacher ds ¢
content may contain minor error
some portions are clearthers

di fficult to fd
explanation does not invite
students to engage intellectually
or to understand strategies they
might use when working
independent|l y.
spoken language is correct but
uses vocabulary that is either
limited or not fully appropriate to
the studentsdo &
backgrounds. The teacher rarely
takes opportunities to explain
academic vocabulary.

The instructional purpose of the
lesson is clearly communicated tq
students, including where it is
situated within broder learning;
directions and procedures are
explained clearly and may be
model ed. The te
of contentis scaffoldedclear, and
accurate and connects with
studentso6 knowl
experience. During the explanatig
of content, the teacheoduses, as
appropriate, on strategies studen
can use when working
independently and invites student
intellectual engagement. The
teacherdéds spoke
language is clear and correct and
suitable to stu
interests. T©®fhe
academic vocabulary is precise &
serves to extend student
understanding.

The teacher links the instructional
purpose of the lesson to the larger
curriculum; the directions and
procedures are clear and anticipate
possible student misunderstandingeT
teacherés explana
thorough and clear, developing
conceptual understanding through cle
scaffolding and connecting with
studentsod6 interes
to extending the content by explaining
concepts to their classmates and
suwggesting strategies that might be us
The teacherds spo
language is expressive, and the teach
finds opportuniti
vocabularies, both within the discipline
and for more general use. Students
contribute to the correctse of academic
vocabulary.

Guiding Question:Were the learning targetslearly statedvocabularyusedappropriatdy,

knowledge to the new concepts?

Evidence:

and did

you connect t}
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

3b: Using
Questioning /
Prompts and
Discussion

The teacherds (
cognitive challenge, with single
correct responses, and are asked
rapid succession. Interaction
between the teacher and students
predominantlyrecitation style, with
the teacher mediating all question
and answers; the teacher accepts
contributions without asking
students to explain their reasoning
Only a few students participate in
the discussion.

The teacherds ¢
students thragh a single path of
inquiry, with answers seemingly
determined in advance.
Alternatively, the teacher attempi
to ask some questions designed
engage students in thinking, but
only a few students are involved
The teacher attempts to engage
studentsn the discussion, to
encourage them to respond to o
another, and to explain their
thinking, with uneven results.

While the teacher may use some
low-level questions, he poses
guestions designed to promote
student thinking and understandin
The teachecreates a genuine
discussion among students,
providing adequate time for
students to respond and stepping
aside when doing so is appropriat
The teacher challenges students {
justify their thinking and
successfully engages most studel
in the discussionemploying a
range of strategies to ensure that
most students are heard.

The teacher uses a variety or series of
questions or prompts to challenge
students cognitively, advance hitgvel
thinking and discourse, and promote
metacognition. Students fornaté many
questions, initiate topics, challenge on
anotherdéds thinkin
contributions. Students themselves
ensure that all voices are heard in the
discussion.

Guiding Question: How did you facilitate student engagement through the afsguestioning that promotes student interaction and discussior

Evidence:

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan



Galesburg CUSD # 205 Professional Appraisal Plan

3c: Engaging
Students in
Learning

The learning tasks/activities,

materials, and resources @@orly
aligned with the instructional

outcomes, or require onhpte

responses, with only one approacl|
possible. The groupings of studen
are unsuitable to the activities. Th
lesson has no clearly defined
structure, or the pace of the lessol
is too slow or rushed.

The learning tasks and activities
are partially aliged with the
instructional outcomes but requirs
only minimal thinking by students
and little opportunity for them to
explain their thinking, allowing
most students to be passive or
merely compliant. The groupings
of students are moderately suitak
to theactivities. The lesson has a
recognizable structure; however,
the pacing of the lesson may not
provide students the time needed
to be intellectually engaged or m:
be so slow that many the majority
students have a considerable
amount of HAdown

The leaning tasks and activities
are fully aligned with the
instructional outcomes and are
designed to challenge student
thinking, inviting students to make
their thinking visible. This
technique results in active
intellectual engagement by most
with important ad challenging
content and with teacher
scaffolding to support that
engagement. The groupings of
students are suitable to the
activities. The lesson has a clearl
defined structure, and the pacing
the lesson is appropriate, providin
most the time needeto be
intellectually engaged.

Virtually all students are intellectually
engaged irthallenging content through
well-designed learning tasks and
activities that require complex thinking
by students. The teacher provides
suitable scaffolding and challerge
students to explain their thinking. Ther
is evidence of some student initiation @
inquiry and student contributions to the
exploration of important content;
students may serve as resources for o
another. The lesson has a clearly defin
structure, ad the pacing of the lesson
provides students the time needed not
only to intellectually engage with and
reflect upon their learning but also to
consolidate their understanding.

Guiding Question: Were students intellectually erggd in welldesignedscaffoldedlearning tasks that promoted higher order thinking?

Evidence:
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3d: Using
Assessment in
Instruction

Students do not appear to be awa,
of the assessment criteria, and the
is little or no monitoring of student
learning;feedback is absent or of
poor quality. Students do not
engage in self or peer assessmen

Students appear to be only
partially aware of the assessmel
criteria, and the teacher monitor,
student learning for the class as
whole Questions and
assessmentwerarelyused to
diagnose evidence of learning.
Feedback to students is general
and few students assess their o\
work.

Students appear to be aware of th
assessment criteria, and the teacl
monitors student learning for
groups of studentsQuestions and
assessmentxe regularlyused to
diagnose evidence of learning.
Teacher feedback to groups of
students is accurate and specific;
some students engage in self
assessment.

Assessment is fully integrated into
instruction, through extensives@ of
formative assessment. Students appea
to be aware of, and there is some
evidence that they have contributed to
the assessent criteria. Questions and
assessments are ugedularly to
diagnose evidence of learning by
individual students. A varietgf forms

of feedback, from both teacher and
peers, is accurate and specific and
advances learning. Students sedbess
and monitor their own progress. The
teacher successfully differentiates
instruction to address individual

student sdéd mi sunde

Guiding Question: How did you use assessment (teacher, student, peprpvale feedback, monitor student learningnd guide future

instruction?

Evidence:

Galesburg C.U.S.D. #2@ofessionalEvaluation Plan



Galesburg CUSD # 205 Professional Appraisal Plan

3e: The teacherignorest u d e n t | The tegher accepts responsibility The teacher successfully The teacher seizes an opportunity
Demonstrating appropriate quegtipns; when' for the success of all stud_ents buu accommodat es s t|toenhance learning, building on a
erX|b|I|ty and students have difficulty Iearnlng_, has on!ya limited repertowe of and interestdDrawingonabroad | spont aneous event
: the teacher blames them or their | strategies to use. Adjustment of | repertoire of strategiethe teacher| interests, or successfully adjusts
responsIvVeNesy home environment for their lack of the lesson in response to persists in seeking approaches fd and differentiates instruction to
success. The teacher makes no | assessment is minimal or students who have difficulty address individual student
attempt to adjust the lesson even | ineffective. learning. If impromptu measures | mistnderstandings. Using an
\(I:vorr]1te6ntn students d are needgd, the teacher makes gxtensiye repertoire. of
' minor adjustment to the lesson ar instructional strategies and
does so smoothly. soliciting additional resources
from the school or community, the
teacher persists in seeking
effective approaches for students
who need help.
Guiding Question'Howdidyoua dj ust t he | esson to enhance un,dedutizeawdranggof i nc

strategies?

Evidence:
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Domain 4 Professional Responsibilities

Unsatisfactory

Needs Improvement

Proficient

Distinguished

4a
Reflecting
on Teaching

The teacher does not know whethel
lesson was effective or achieved its
instructional outcomes, or the teach
profoundly misjudges the success o
a lesson. The teacher has no
suggestions for how a lesson could
improved.

The teaber has a generally accuraté
i mpression of a
and the extent to which instructiona
outcomes were met. The teacher
makes general suggestions about h
a lesson could be improved.

The teacher makes an accurate
assessment of a
effectiveness and the extent to
which it achieved its instructional
outcomes and can cite general
references to support the judgmen
The teacher makes a few specific
suggestions of what could be tried
another time the lesson is taught.

The teacher makes
thoughtful and accurate

assessment of

effectiveness and the extent to

which it achieved its
instructional outcomes, citing
many specific examples from
the lesson and weighing the
relative strengths of each.
Drawing on an extensive
repertoireof skills, the teacher
offers specific alternative
actions, complete with the
probable success of different
courses of action.

a

Guiding Question:Upon reflection,what worked well and how would you improve théssonor unit of study for the futur®

Evidence:
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4b

sy sy teacherés syThe teacherés sy
Maintaining info'rmation on student completion g infoirmation on student completion g maintaining information on studen] maintaining information on
A t assignments and student progress i assignments and student progress | completion of assignments, studer| student completion of
ccurate learning is nonexistent or in disarray learning is rudimentary and only progress in learning, and non assignments, student progress
Records The teacher 0s

The teacher 6s

re
instructionalactivities are in disarray|
the result being errors and confusio

The teacher 6s

partially effect
records fomoninstructional
activities are adequate but inefficiern
and, unless given frequent oversigh
by the teacher, prone to errors.

The

instructional records is fully
effective.

in learning, and non
instructional records is fully
effective. Students contribute
information and participati&
maintaining the records.

Guiding Question: What is your process for efficiently and effectively maintaining student records,

sources of data to analyze student progress?

Evidence:

and how do you utilize multiple
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

4c:
Communicating
with Families

The teacher provides little
information about the instructional
program to fami/l
communication ab
progress is minimal. The teacher
does not respond, or responds
insensitively, to parental concerns.

The teacher makes sporadic
attempts to communicate with
families about the instructional
program and about the progress g
individual students but does not
attempt to engage families in the
instructional program. Moreover,
the communication that does take
place may not be culturally
sensitive to those families.

The teacher provides frequent a
appropriate information to
families about the instructional
program and conveys informatio
aboutindividual student progress
in a culturally sensitive manner.
The teacher makes some attemy
to engage families in the
instructional program.

The teacher communicates
frequently with families in a
culturally sensitive manner,
with students contributingt
the communication. The
teacher responds to family
concerns with professional
and cultural sensitivity. The
teachero6s effor
families in the instructional
program are frequent and
successful.

Guiding Question:How do youcommunicate with and engage families in tiseudent learningprocess?

Evidence:
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4d: Participating
in a Professional
Community

The teacher s r €
colleagues are negative or self
serving. The teacher avoids
participation in a professional
culture of inquiry, resisting
opportunities to become involved.
The teacher avoids becoming
involved in school events or school
and district projects.

The teacher maintains cordial
relationships with colleagues to
fulfill duties that the school or
district requires. The teacher
participates in
of professional inquiry when
invited to do so. The teacher
participates in school events and
school and district projects when
specifically asked.

The t e aaidnghipdwsth r
colleagues are characterized by
mutual support and cooperation;
the teacher actively participates in
culture of professional inquiry. The
teacher volunteers to participate i
school events and in school and
district projects, making a
sulbstantial contribution.

The teacher ds
with colleagues are
characterized by mutual
support and cooperation, with
the teacher taking initiative in
assuming leadership among
the faculty. The teacher takes
a leadership role in promoting
a cultureof professional
inquiry. The teacher
volunteers to participate in
school events and district
projects, making a substantial
contribution and assuming a
leadership role in at least one
aspect of school or district
life.

r

Guiding Question: How have you etributed to the professional growth of your colleagtkeslow have your colleagues contributed to your
professional growtR?

Evidence:
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4e: Growing and
Developing
Professionally

The teacher engages in no
professional developmeattivities
to enhance knowledge or skill. The
teacher resists feedback on teachi
performance from either superviso
or more experienced colleagues. T|
teacher makes no effort to share
knowledge with others or to assum
professional responsibilities.

The teacher participates to a limite
extent in professional activities
when they are convenient. The
teacher engages in a limited way
with colleagues and supervisors ir
professional conversation about
practice, including some feedback
on teaching performarac The
teacher finds limited ways to assig
other teachers and contribute to tf
profession.

The teacher seeks out
opportunities for professional
development to enhance conteni
knowledge and pedagogical skill
The teacher actively engages wii
colleaguesiad supervisors in
professional conversation about
practice, including feedback abo
practice. The teacher participate:
actively in assisting other
educators and looks for ways to
contribute to the profession.

The teacher seeks out
opportunities for profesional
development and makes a
systematic effort to conduct
action research. The teacher
solicits feedback on practice
from both supervisors and
colleagues. The teacher
initiates important activities
to contribute to the
profession.

Guiding Question:What steps are you taking to ensure that you are growing and developing professionally?

Evidence:
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4f: Showing
Professionalism

The teacher displays dishonesty in
interactions with colleagues,
students, and the public. Ttelacher
is not alert to
contributes to school practices that
result in some students being ill
served by the school. The teacher
makes decisions and
recommendations that are based o
selfserving interests. The teacher
does not comply ith school and
district regulations.

The teacher is honest in interactio
with colleagues, students, and the
public. The tea
serve students are inconsistent, a
unknowingly contribute to some
students being ill served by the
school. The eacher 6s
recommendations are based on
limited though genuinely
professional considerations. The
teacher must be reminded by
supervisors about complying with
school and district regulations.

The teacher displays high
standards of honesty teyrity,

and confidentiality in interactiong
with colleagues, students, and th
public. The teacher is active in
serving students, working to
ensure that all students receive ¢
fair opportunity to succeed. The
teacher maintains an open mind
team or depdamental decision
making. The teacher complies
fully with school and district
regulations.

The teacher can be counted
on to hold the highest
standards of honesty,
integrity, and confidentiality
and takes a leadership role
with colleagues. The teacher
is highly proactive in serving
students, seeking out
resources when needed. The
teacher makes a concerted
effort to challenge negative
attitudes or practices to
ensure that all students,
particularly those

traditionally underserved, are
honored in the schoolhe
teacher takes a leadership role
in team or departmental
decision making and helps
ensure that such decisions are
based on the highest
professional standards. The
teacher complies fully with
school and district
regulations, taking a
leadership role with
colleagues.

Guiding Question:Can you povide examples of how you
1 Maintain honesty/integrity
1 Advocatefor student®
1 Willingly participate in team/dept. decisiomaking?
1 Complyfully with school and districtregulations?

Evidence:
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Form B FrameworkData Documentation Form for Dean of Students

Component

la:
Demonstrates a
knowledge of
school climate
and student
expectations

Domain 1 - Planning and Preparation

Unsatisfactory

Dean demonstrates little understanding of
school climate and student expectations.

Needs Improvement

Dean demonstrates limited understanding
of school climate and student
expectations.

Proficient

Dean demonstrates understanding of
school climate and student expectations.

Distinguished

Dean demonstrates deep and thorough
understanding of school climate and
student expectations and uses that

knowledge to build positive relationships.

1b:
Demonstrates a
knowledge of

Dean displays little knowledge of
adolescent development.

Dean displays basic knowledge of
adolescent development.

Dean displays an accurate understanding
of the typical developmental
characteristics of the age group, as well

In addition to accurate knowledge of the
typical developmental characteristics of
the age group and exceptions to the

Demonstrates a
knowledge of
district, state, and
federal regulations
and guidelines

governmental regulations and of
resources for students available through
the school or district.

governmental regulations and of
resources for students available through
the school or district, but no knowledge of
resources available more broadly.

governmental regulations and utilizes
them in decision making.

adolescent as exceptions to the general patterns. general patterns, dean applies that
development and knowledge to individual students.
behavior

1c: Dean demonstrates little knowledge of Dean displays awareness of Dean displays awareness of most Dean is knowledgeable of government

regulations and is viewed as a resource
within the school community.

1d:
Demonstrates a
knowledge of
progressive
discipline within
the school
discipline code

Dean does not utilize the school discipline
code when managing student behavior.

Dean sporadically utilizes the school
discipline code when managing student
behavior.

Dean consistently utilizes the school
discipline code when managing student
behavior.

Deanconsistently utilizes the school
discipline code when managing student
behavior and collaborates with District
level personnel when the need arises.
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le:
Demonstrates a
knowledge of the
scheduling
process including
the development
of the master
schedule in the
student
management
software.

Demonstrates little knowledge of the
scheduling process and of the student
management system.

Demonstrates basic knowledge of the
scheduling process and of the student
management system.

Demonstrates a sound understanding of
the scheduling process and of the student
management system.

Demonstrates a sound understanding of
the scheduling process and of the student
management system and uses that
knowledge to solve problems.

Evidence:
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Domain 2 - Environment

Component

Unsatisfactory

Needs Improvement

Proficient

Distinguished

2a: Creates and
fosters an
environment of
respect and
rapport

Deands interactions
are negative, inappropriate, or
insensitive to stud

backgrounds and are characterized by
sarcasm, putdowns, or conflict.

Deands i nt estakahdlders n s
are generally appropriate and free from
conflict but may be characterized by
occasional displays of insensitivity or

lack of responsiveness to cultural or
developmental differences among
students.

Deands interacti
are polite and respectful, reflecting
general warmth and caring, and are
appropriate to the cultural and
developmental differences among
groups of students.

on

S

Deands interactions
are highly respectful, reflecting genuine
warmth and caring, and are sensitive to
studentsd cultures
development and foster relationships
based on respect and rapport.

2b: Supports the

Dean does not convey a positive attitude

Dean communicates the importance of

Dean conveys enthusiasm and positive

Dean works to improve support for staff

learning towards providing support to staff and supporting the st af|supportto staff and students to allow for | and students through knowledge of new

environment student learning environment. learning environment minimally. optimal student achievement. or best practices to provide high
expectations for learning of all students.

2c: Establishes Deands office routilDeands office routilDeands office routilDeands office routi

and maintains
procedures within

are either nonexistent or inefficient,
resulting in general confusion.

have been established but function
sporadically. Efforts to establish support

have been established and function
smoothly. Dean supports office

are seamless in their operation. Dean
collaborates with office personnel in

the deans for office personnel are partially personnel in contributing to the success | contributingtothe success o
successful. of the Deands of fi coffice.

2d: There is little evidence that standards of | It appears that the Dean has made an Standards of conduct appear to be clear | Standards of conduct are clear to

Manages/enforces | conduct have been established, and effort to establish standards of conduct | to students, and the Dean monitors st udent s . onitobing af atddent n

expectations for
student behavior

there is little monitoring of student
behavior. Response to student
misbehavior is repressive or
disrespectful of student dignity.

for students and tries to monitor student
behavior and responds to student
misbehavior, but these efforts are not
always successful.

student behavior against those
standards. Deands
misbehavior is appropriate and
respectful to students.

behavior is subtle and preventive, and
response to student misbehavior is
sensitive to individual student needs.

2e:

Provides support
and assistance to
the principal and
assistant
principal

Dean fails to work collaboratively with
the principal and asst. principal and
struggles in stressful situations.

Dean sporadically collaborates with the
principal and asst. principal and
manages stressful situations
inconsistently.

Dean routinely collaborates with the
principal and asst. principal and
consistently manages stressful
situations.

Dean consistently collaborates with the
principal and asst. principal and
independently manages stressful
situations effectively.
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Evidence:
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Domain 3i Delivery of Service

Component

3a:
Collaborates with
teachers

Unsatisfactory

Dean does not effectively collaborate
with classroom teachers in an effort to
enhance the learning environment and
improve the educational process for
students.

Needs Improvement

Dean inconsistently collaborates with
classroom teachers in an effort to
enhance the learning environment and
improve the education process for
students.

Proficient

Dean collaborates with classroom
teachers in an effort to enhance the
learning environment and improve the
educational process for students.

Distinguished

Dean initiates collaboration with
classroom teachers in an effort to
enhance the learning environment,
improve the educational process for
students and locate additional resources
from inside and outside the school.

3b: Dean does not share appropriate Dean inconsistently shares appropriate | Dean shares appropriate information Dean actively shares appropriate

Shares information with the school personnel, information with school personnel, with the school personnel, parents, and | information with the school personnel,

Information parents, and community agencies parents, and community agencies community agencies regarding needs parents, and community agencies
regarding the needs and concerns of regarding the needs and concerns of and concerns of students. regarding the needs and concerns of
students. students. students.

3c: Interaction between Dean and student is | Dean makes some attempt to engage Dean/student interactions represent two | Dean always uses two way

Uses appropriate
Questioning and

one-sided with Dean dominating both
questions and responses. Student does

students in responses to problem or
discussion areas.

way communication between Dean and
student which reflects true participation.

communication which allows for true
participation by both student and Dean.

discussion not respond.

techniques

3d: Dean fails to make use of school related | Dean sometimes refers to school-related | Dean selects school related resources Dean selects and encourages both

Utilizes school resources (other teachers, counselors, resources to support the student or and relates information to student and students and families to use school

and outside and administrators) to support the family in the school setting. families that need to be supported. related resources. These resources are

resources student or family in the school setting. always presented in a timely manner
and are relevant.

3e: Deands ability to nmDeands ability to nDeanés ability to nDeanbds ability to n

Manages situations is highly ineffective. situations is inconsistent. situations is appropriate. Students and situations is highly effective. Students

emergency teachers understand their and teachers understand their

situations responsibilities in case of emergencies. | responsibilities in case of emergencies.
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3f: Promotes a
positive climate
throughout the
school
environment

Dean fails to promote a positive climate.

Deands efforts to
climate are partially effective.

Deands outl ook hel
the knowledge and attitudes that help
ensure a positive learning climate for all
the school.

P

Dean takes an active role in promoting a
positive learning climate. Dean shows
specific examples of a positive climate.

3g: Demonstrates
flexibility and
responsiveness

Dean fails to demonstrate flexibility and
responsiveness when confronted with
evidence of the need for change.

Dean makes modest changes and has
limited responses when confronted with
evidence of the need for change.

Dean shows flexibility when making
revisions that help improve the school
climate.

Dean is continually seeking ways to
improve student, parent, or teacher
input. Dean practices excellent listening
skills and shows promptness and
flexibility in responding to parents,
teachers, etc.

3h:

Manages all
studentsd
including 504
Plans, and may
represent the
administration in
IEP meetings

Dean rarely attends 504 meetings and
rarely ensures accommodations are
being implemented by teachers and
staff. Dean rarely attends necessary
IEP meetings.

Dean minimally attends 504 meetings
and sporadically ensures
accommodations are being implemented
by teachers and staff. Dean minimally
attends necessary |IEP meetings.

Dean attends 504 meetings promptly
and generally ensures accommodations
are being implemented by teachers and
staff. Dean regularly attends necessary
IEP meetings.

Dean facilitates 504 meetings promptly
and ensures accommodations are being
implemented by teachers and staff.
Dean regularly attends necessary IEP
meetings.

3i:

Collaborates with
respective teams,
team leaders, and
teachers
regarding school
matters and
reports necessary
information to
building principal.

Dean does not collaborate effectively in
the school setting.

Dean minimally collaborates with
respective teams, team leaders, and
teachers regarding school matters and
rarely reports necessary information to
the building principal.

Dean consistently collaborates with
respective teams, team leaders, and
teachers regarding school matters and
consistently reports necessary
information to the building principal.

Dean always collaborates with
respective teams, team leaders, and
teachers regarding school matters and
always reports necessary information to
the building principal.
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Evidence:
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Domain 4 - Professional Responsibilities

Component

4a:
Reflecting on practice

Unsatisfactory

Dean does not reflect on practice, or
the reflections are inaccurate or self-
serving.

Needs Improvement

Dean rarely reflects on practice. Dean is
moderately accurate and objective but
does not cite specific examples for
improvement.

Proficient

D e a rrdilection provides an accurate and
objective description of practice, citing
specific positive and negative characteristics.
Dean makes some specific suggestions as to
how the program might be improved.

Distinguished

Deanbs refl ection
accurate and perceptive, citing
specific suggestions for
improvements.

4b:

Preparing and
submitting reports,
and maintaining

records (50

Dean does not prepare or submit
reports in a timely manner and fails to
facilitate meetings.

Dean rarely prepares or submits reports
in a timely manner and rarely facilitates
meetings.

Dean consistently prepares and submits
reports in a timely manner and consistently
facilitates meetings.

Dean always prepares and
submits reports in a timely
manner and always facilitates
meetings.

4c:
Communicating with
the larger community

D e a nréasionships with parents and
colleagues are negative or self-
serving, and the Dean avoids being
involved in school and district events,
and projects.

D e a rréasionships with parents and
colleagues are cordial, and the Dean
participates in school and district events,
and projects when specifically asked to
do so.

Dean patrticipates actively in school and
district events and projects and maintains
positive and productive relationships with
parents and colleagues.

Dean makes a substantial
contribution to school and district
events and projects and assumes
a leadership role with parents and
colleagues.

4d:
Enhancement of
professional

Dean does not participate in
professional development activities,
even when such activities are clearly

D e a rpérticipation in professional
development activities is limited to those
that are convenient or are required.

Dean seeks out opportunities for professional
development based on an individual
assessment of need.

Dean actively pursues
professional development
opportunities and makes a

knowledge needed for the development of skills. substantial contribution to the
profession through such activities
as offering workshops to
colleagues.

4e: Dean displays dishonesty in Dean is honest in interactions with Dean displays high standards of honesty, Dean can be counted on to hold

Showing interactions with colleagues, students, | colleagues, students, and the public, integrity, and confidentiality in interactions the highest standards of honesty,

professionalism,
including integrity,
advocacy, and
maintaining
confidentiality

and the public and violates principles
of confidentiality. Dean does not
advocate for students.

plays a moderate advocacy role for
students, and does not violate norms of
confidentiality. Dean rarely advocates
for students.

with colleagues, students, and the public and
advocates for students when needed.

integrity, and confidentiality and to
advocate for students, taking a
leadership role with colleagues.
Dean is readily accessible to
students, colleagues, and the
public.
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Evidence:
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FORM C: Framework Data Documentation Form for Teacher/Fine Arts Coordinator

Domain 1: Planning and Preparation

Unsatisfactory

Needs Improvement

Proficient

Distinguished

1a:

Demonstrating
Knowledge
of Content
and
Pedagogy

In planning and practice, the
teacher makes content errors or
does not correct errors made by
students. The teacher display
little understanding of
prerequisite knowledge
important to student learning of
the content. The teacher displays
little or no understanding of the
range of pedagogical approaches
suitable to student learning of the
content.

The teacheris familiar with the
important concepts in the discipline
but displays a lack of awareness of
how these concepts relate to one
another. The teacher indicates
some awareness of prerequisite
learning, although such knowledge
may be inaccurate or incomplete.
The teacher’ s pl
reflect a limited range of
pedagogical approaches to the
discipline or to the students.

The teacher displays solid
knowledge of the important
concepts in the discipline and how
these relate to one another. The
teacher demmstrates accurate
understanding of prerequisite
relationships among topics. The
teacher’'s plans
familiarity with a wide range of
effective pedagogical approaches
in the subject.

Theteacherdisplays extensive
knowledge ofthe important
concepts in the discipline and how
these relate both to one another
and to other disciplines. The
teacher demonstrates
understanding of prerequisite
relationships among topics and
concepts and understands théink
to necessary cognitive structures
that ensure studentunderstanding.
The teacher’'s pl
reflect familiarity with awide range
of effective pedagogical approaches
in the discipline andthe ability to
anticipate student misconceptions.

Guiding Question:

What are the key concepts and their relationship to one another?

Evidence:

1b: The teacher displays minimal The teacher displays generally The teache understandtheactive | The teacher understands the
Demonstrating | Understanding of how students accurate knowledge of how studer| natureof student learning and attaif activenature of student learning
Knowledge learrd knowledge of their varied | learn and of their varied approach¢ information about levels of and acquires information about
of Students approaches to learningnowledge | to learning, knowledge and skills, | development for groups of student| levels of development for

and skills, special needs, and
interests and cultural heritages
and does not indicate that such
knowledge is valuable.

special needs, and interests and
cultural heritages yet may apply
this knowledge not to individual
students but to thclass as a whole|

The teacher also purposefully
acquires knowledge froseveral
sources about
varied approaches to learning,
knowledge and skills, special need
and interests ancultural heritages

g

individual students. The teacher
also systematically acquires
knowledge from several sources
about individual
varied approaches to learning,
knowledge and skillsspecial
needs, and interests and cultural
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heritages.

Guiding Question: How did your studends

i n tpear kmewiedgg and experiences impact your planniry

Evidence:

1c: Setting The outcomes represent low Outcomes represent moderately hig) Outcomes represent rigorous and | All outcomes represent higikvel
Instructiona expectationsor students and lack | expectations and rigor. Some reflec| important learning in the discipline | learning in the discipline. They are
1 Outcomes of rigor, and not all of these important learning in the discipline andare clear, are written in the forn clear, are written in the form of

outcomes reflect important learnin
in the discipline. They are stated g
student activities, rather than as
outcomes for learning. Outcomes
reflect only one type of learning
and only one discipline atrand
and are suitable for only some
students.

and consist of a combination of
outcomes and activities. Outcomes
reflect several types of leang, but
the teacher has made no effort at
coordination or integration.
Outcomes, based on global
assessments of student learning, ar
suitable for most of the students in tl
class.

of student learning, and suggest
viable methods of assessment.
Outcomes reflect several different
types of learning and opportunities
for coordination, and they are
differentiated, in whatever way is
needed, for differergroups of
students.

student learning, and permit viable
methods of assessment. Outcomes
reflect several different types of
learning and, wherappropriate,
represent both coordination and
integration. Outcomes are
differentiated, in whatever way is
needed, for individual students.

Guiding Question: How did you develop your targets to meet the varying learning needs of your students?

Evidence:
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1d: The teacher is unaware of resourq Theteacher displays some awarene| Theteacher displays awareness off Thet e a c¢ knewledge of resource
Demonstrating | © assist student learning beyond | of resources beyond those provided resourcedeyond thosgrovided by | for classroom use arfdr extending
Knowledge materials provided bthe school or | by the school or district for classrool  theschool or district, including thog 0 n € 6 s p r oailfissestensive,n
of district, noris the teacher aware off u s e ~an d_ for exte| onthelnternet, forclassroomuse including th_osc_;avqilable throughFhe
resources for e/ professional skill but does notseek| andfore xt e ndi ng o n ¢ School ordistrict, in the community,
Resources professional skill. expand this knowledge. skill, and seeks out suchsources. throug_h prqussional organizations
anduniversities, anen thelnternet.
Guiding Question: How did youletermine andexpand yourknowledge of resourcesthtaci | it at ed students6é content knowl e
Evidence:
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

le:
Designing
Coherent
Instruction

Learning activities are poorly
aligned with the instructional
outcomes, do not follow an
organized progression, are not
designed to engage students in
active intellectual activity, and hay
unrealistic time allocations.
Instructional groups are not suitab
to the activities and offer no
variety.

Some of the learning activities and
materials ee aligned with the
instructional outcomes and represer,
moderate cognitive challenge, but
with no differentiation for different
students. Instructional groups
partially support the activities, with
some variety. The lesson or unit has
recognizable strdare; but the
progression of activities is uneven,
with only some reasonable time
allocations.

Most of the learning activities are
aligned with the instructional
outcomes and follow an organized
progression suitable to groups of
students. The learning adgties have
reasonable time allocations; they
represent significant cognitive
challenges, with some differentiatior
for different groups of students and
varied use of instructional groups.

Thesequence dearning activities
follows acoherensequenceis
aligned to instructionajoals, ands
designed to engage studeim$igh-
level cogntive activity. These are
appropriately differentiated for
individual learners. Instructional
groups are variedppropriately, with
some opportunity for student choice

Guiding Question:

What activities and assignments were developed that emphasize thinkimyaldmbased learning, permistudent choie and initiative, and encourage

depth rather than breadth?

Evidence:
Unsatisfactory Needs Improvement Proficient Distinguished

1f: Assessmenproceduresrenot Assessment procedures are partially All the instructional outcomes may| All the instructional outcomes may b
Designing congruentwith instructional congruent with instructional be assessed by the proposed assessed by the proposed assessm
Stud outcomes and lack criteria by outcomes. Assessment criteria and | assessment plan; assessment plan,with clear criteria folassessing

tudent whichstudent performance will be| standards have been developed, bu  methodologies may have been studentwork. Theplan contains
Assessment | assessed. Theteacherhasnopldt hey are not cl e adapted for groups of students. eviderce ofstudentcontribution to its
S incorporate formative assessment] approach to using formative Assessment criteria and standardg development. Assessment

the lesson or unit.

assessment is rudimentary, includin
only some of the instructional
outcomes.

are clear. The teacher has alwel
developed strategy for using
formative assessment and has
designed particular approaches to
used.

methodologiehavebeenadapted for
individual studentas the neetlas
arisen. The approach to using
formative assessment is well design
and includes student as well as
teacher use of the assess
information.

Guiding Question:

Evidence:

How did you determine appropriate assessments, both formative and summatistdyow will you use the results to plan for future instruction?
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1g: Coordinatordemonstrates little Coordinatordisplays awareness of | Coordinatordisplays awareness of | Coordinatod s kno wl edg

Demonstrates | knowledge of governmental governmental regulations and of | most governmental regulations anq government regulations and is

a knowledge of regulations a_nd of resources for |resources for students qullable utilizes themin decision making. viewed as a resource within the
o students available through the schqthrough the school or district, but n school community.

district, state, or district. knowledge of resources available

and federal more broadly.

regulations and

guidelines

1h: Coordinator does not develop the | Coordinator attempts to develop th| Coordinator develops the District | Coordinator develop$é District

Coordinator District-wide schedules and District-wide schedules and wide schedules and calendars that| wide schedules and calendars that

develops calendars. calendars, but they are incomplete| effective in minimizing conflicts. effec_t|ve in minimizing conflicts ang
. . and do not work. provides it in a timely and organize

Districtwide manner. Coordinator also provideg

schedules and information to outside organization

calendars when appropriate and/or necessary

Domain 2: The Classroom Environment/Environment

Unsatisfactory

Needs Improvement

Proficient

Distinguished

2a: Creating
an
environment
of respect
and rapport

Patterns of classroom
interactions, both between
teacher and students and
among students, are mostly
negative, inappropriate, or
insensitive t
cultural backgrounds, and
developmental levels.
Student interactions are
characterized by sarcasm,
putdowns, or conflict. The
teacher does not deal with
disrespectful behavior.

(0]

Coordinators intexctions with
stakeholders are also negative
and inappropriate.

Patterns of classroom interactions,
both between teacher and students
and among students, are generally
appropriate but may reflect
occasional inconsistencies,
favoritism, and disregard for
studentsd ages,
developmental levels. Students
rarely demonstrate disrespect for
one another. The teacher attempts
to respond to disrespectful
behavior, with uneven results. The
net result of the interactions is
neutral, conveying neither wath
nor conflict.

Coordinators interactions with
stakeholders are generally appropriate
but there may be occasional displays
of negative or inappropriate behavior.

Teacherstudent interactions are
friendly and demonstrate general
caring and respect. Suaiteractions
are appropriate to the ages, culturg
and developmental levels of the
students. Interactions among
students are generally polite and
respectful, and students exhibit
respect for the teacher. The teaché
responds successfully to
disrespectfubehavior among
students. The net result of the
interactions is polite, respectful, an
businesslike, though students may
be somewhat cautious about takin
intellectual risks.

Coordinators interactions with

stakeholders are polite and respectful.

Classroom interactions between
teacher and students and among
students are highly respectful,
reflecting genuine warmth, caring, an
sensitivity to students as individuals.
Students exhibit respect for the teach
and contribute to high levels of civility
among all members of the class. The
net result is an environment where al
students feel valued and are
comfortable taking intellectual risks

Coordinators interactions with stakeholdg
are highly respectful.
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Guiding Question: How do you ensure that interactions within the classroom are respectful and how do you effectively resplsrdspectful

behavior?

Evidence

2b:
Establishing a
culture for
learning

The classroom culture is
characterized by a lack of
teacher or student commitment
to learning, and/or little or no
investment of student energy ir
the task at hand. Hard work an
the precise use of language ar¢
not expected or valueMedium
to low expecttions for sudent
achievement are the norm, with
high expectations for learning
reserved for only one or two
students.

The classroom culture is
characterized by little commitment t
learning by the teacher or students.
The teacher appe
through the moti
indicate that they are interested in tt
completion of a task rather than the
quality of the work. The teacher
conveys that student success is the
result of natural ability rather than
hard work, and refers only in pasgi
to the precise use of language. High
expectations for learning are reservg
for those students thought to have g

natural aptitude for the subject.

The classroom culture is a place
where learning is valued by all; high
expectations for both learning and
hard work are the norm for students
Students understand their role as
learners and consistently expend
effort to learn. Classroom interactior
support learning, hard work, and the
precise use of language.

The classroom culture is a cognitively
busy placecharacterized by a shared
belief in the importance of learning.
The teacher conveys high expectatio
for learning for all students and insist
on hard work; students assume
responsibility for high quality by
initiating improvements, making
revisions, adimg detail, and/or
assisting peers in their precise use o
language.

Guiding Question: How do you develop a culture of high expectations for learning that promotes high levels of student effort?
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Evidence:

2c Managing
Classroom
Procedures

Much instructional time is lost
due to inefficient classroom
routines and procedures. There
is little or evidence of the
teacher 6s mana
groups and transitions and/or
handling of materials and
supplies effectively. There is
little evidencethat students
know or follow established
routines.

Someinstructional time is lost due tc
partially effective classroom routines
and procedures.
management of instructional groups
and transitions, or handling of
materials and supplies, ooth, are
inconsistent, leading to some
disruption of learning. With regular
guidance and prompting, students
follow established routines.

There is little loss of instructional
time due to effective classroom
routines and procedures. The
teacher 6dstofmanage
instructional groups and transitions
or handling of materials and
supplies, or both, are consistently
successful. With minimal guidance
and prompting, students follow
established classroom routines.

Instructional time is maximized due t
efficientand seamless classroom
routines and procedures. Students tg
initiative in the management of
instructional groups and transitions,
and/or the handling of materials and
supplies. Routines are well understo
and may be initiated by students.

Guiding Question: How do you promote classroom routines and procedures that maxtimeefor student learnin@

Evidence:
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2d Managing
Student
Behavior

There appear to be are no
established standards of
conduct, or students challenge
them. There is little or no
teacher monitoring of student
behavior, and response to
studentsod6 mishb
repressive or disrespectful of
student dignity.

Standards of catuct appear to have
been established, but their
implementation is inconsistent. The
teacher tries, with uneven results, tc
monitor student behavior and respoil
to student misbehavior.

Student behavior is generally
appropriate. The teacher monitors
studentehavior against established
standards of conduct. Teacher
response to student misbehavior is
consistent, proportionate, and
respectful to students and is effectiv

Student behavior is entirely
appropriate. Students take an active
role in monitoringtheir own behavior
and/or that of other students against
standards of conduct. Teacher
monitoring of student behavior is
subtle and preve
response to student misbehavior is
sensitive to individual student needs
and respecgndy st ud

Guiding Question: Whastudent behavioexpectations have been implemented, how are theyitooed effectively, and how dgou respond to

positive and negative behavior?

Evidence:

2e: Organizing
physical space

The classroonenvironmenis
unsafe, oréarning is not
accessible to many. There is
poor alignment between the
arrangement of furniture and
resources, including computer
technology, and the lesson
activities.

The classroom is safe and essential
learning is accessible most
students. The teacher makes mode;
use of physical resources, including
computer technology. The teacher
attempts to adjust the classroom
furniture for a lesson or, if necessar)
to adjust the lesson to the furniture,
but with limited effectiveness.

The classroom is safe, and studen
haveequalaccess to learning
activities; the teacher ensures that
the furniture arrangement is
appropriate to the learning activitie
and uses physical resources,
including computer technology,
effectively.

Theclassroom environment is safe,
and learning is accessible to all
students, including those with specia,
needs. The teacher makes effective
of physical resources, including
computer technology. The teacher
ensures that the physical arrangeme
is appropiate to the learning activities
Students contribute to the use or
adaptation of the physical environme
to advance learning.

Guiding Question: How are the physical arrangemerand use of resources conducive to student learning?

Evidence:
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2f: Supports the
learning
environment

Coordinator does not convey a positive
attitude toward providing support to staff
and student learning environment.

Coordinator communicates the
importance of supporting the staff and
students learning environment minimally.

Coordinator conveys enthusiasm and
positive support to staff and students to
allow for optimal student achievement.

Coordinator works to improve support for
staff and students through knowledge of
new or best practices to provide high
expectations for learning of all students.

2g: Establishes
and maintains
procedures within
the coord
office

Coordinatoro6s offi
procedures are either nonexistent or
inefficient, resulting in general confusion.

C|

Coor di noffice mutidesand
procedures have been established but
function sporadically. Efforts to establish
support for office personnel are partially
successful.

Coordinatorés offic
procedures have been established and
function smoothly. Coordinator supports
office personnel in contributing to the
success of the Coor

Coordinatorés of fic
procedures are seamless in their
operation. Coordinator collaborates with
office personnel in contributing to the
success ofthe Coor di nat or 6s

2h: Coordinator
develops and
coordinates
enrichment
experiences for
students district
wide within the
parameters of
budget and
scheduling
constraints

Coordinator does not develop
enrichment experiences or develops the
experiences, but does not remain within
the budgetary and/or scheduling
constraints.

Coordinator minimally develops the
enrichment experiences and
occasionally goes beyond the budgetary
and/or scheduling constraints.

Coordinator develops programming that
enriches most students within the district
and meets budgeting and scheduling
constraints.

Coordinator develops programming that
enriches all students within the district
and meets budgeting and scheduling
constraints.
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Domain 3: Instruction/Delivery of Service

Unsatisfactory

Needs Improvement

Proficient

Distinguished |

3a:

Communicatin

g with students

The instructional purpose of the
lesson is unclear to students, and
directions and procedures are
confusing. The t
explanation of the content containg
major errors and does not include
any explanation of strategies
students might
spoken or written language contair
errors of grammar or syntax. The
teacherds acaderi
inappropriate, vague, or used
incorrectly, leaving studds
confused.

The teacher ds &
the instructional purpose has on
limited success, and/or direction
and procedures must be clarifieg
after initial student confusion.
The teacher ds ¢
content may contain minor error
someportions are clear, others
di fficult to fq
explanation does not invite
students to engage intellectually
or to understand strategies they
might use when working

The instructional purpose of the
lesson is clearly communicated tq
students, including where it is
situated within broader learning;
directions and procedures are
explained clearly and may be
model ed. The te
of contentis scaffoldedglear, and
accurate and connects with
student sé6 knowl
experience. During the explanatiqg
of content, the teacher focuses, a
appropriate, on strategies studen

The teacher links the instructional
purpose of the lesson to the larger
curriculum; the directions and
procedures are clear and anticipate
possible studarmisunderstanding. The
teacherds expl anal
thorough and clear, developing
conceptual understanding through cleg
scaffolding and connecting with
studentsd interesi
extending the content by explaining
concepts to thir classmates and
suggesting strategies that might be use

independent|l y. - The teacherds spo
spoken language is correct but | can use when working language is expressive, and the teache
uses vocabularthat is either independently and invites studen{ f i nds opportunit.i
limited or not fully appropriate to| intellectual engagement. The vocabularies, both within the discipline
the studentsd g teacher 6s s pok e|andformore general use. Students
backgrounds. The teacher rarely language is clear and correct and contribute to the correct use of academ
takes opportunities to explain suitable to st u|Vvocabulary.
academic vocabulary. intere¢ s. The teac

academic vocabulary is precise a|

serves to extend student

understanding.

Guiding Question: Were the |l earning targets cl ear | ybaskgreuhde d ,

knowledge to the new concepts?

Evidence:
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

3b: Using
Questioning /
Prompts and
Discussion

The teacher 6s ¢
cognitive challenge, with single
correct responses, and are asked
rapid succession. Interaction
between théeacher and students i
predominantly recitation style, with
the teacher mediating all question|
and answers; the teacher accepts
contributions without asking
students to explain their reasoning
Only a few students participate in
the discussion.

Theeacher 6s ques
students through a single path of
inquiry, with answers seemingly
determined in advance.

Alternatively, the teacher attemp
to ask some questions designed
engage students in thinking, but
only a few students are involved.
The teacher attempts to engage 4
students in the discussion, to
encourage them to respond to of
another, and to explain their
thinking, with uneven results.

While the teacher may use some
low-level questions, he poses
questions designed to promote
student thking and understanding
The teacher creates a genuine
discussion among students,
providing adequate time for
students to respond and stepping
aside when doing so is appropriat]
The teacher challenges students {
justify their thinking and
successfully egages most student
in the discussion, employing a
range of strategies to ensure that
most students are heard.

The teacher uses a variety or series of
guestions or prompts to challenge
students cognitively, advance hitgvel
thinking and discourse, andgmote
metacognition. Students formulate ma
questions, initiate topics, challenge on
anotheré6s thinkin
contributions. Students themselves
ensure that all voices are heard in the
discussion.

Guiding Question: How did yodacilitate student engagement through the use of questioning that promotes student interaction and discuss

Evidence:
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3c: Engaging
Students in
Learning

The learning tasks/activities,
materials, and resources q@orly
aligned with thenstructional
outcomes, or require only rote
responses, with only one approacl|
possible. The groupings of studen
are unsuitable to the activities. Thi
lesson has no clearly defined
structure, or the pace of the lessol
is too slow or rushed.

The learningasks and activities
are partially aligned with the
instructional outcomes but requir
only minimal thinking by students
and little opportunity for them to
explain their thinking, allowing
most students to be passive or
merely compliant. The groupings
of gudents are moderately suitab
to the activities. The lesson has &
recognizable structure; however,
the pacing of the lesson may not
provide students the time needed
to be intellectually engaged or m:
be so slow that many the majority
students have a csiderable
amount of HAdown

The learning tasks and activities
are fully aligned with the
instructional outcomes and are
designed to challenge student
thinking, inviting students to maks
their thinking visible. This
technique results in active
intellectual engagement by most
with important and challenging
content and with teacher
scaffolding to support that
engagement. The groupings of
students are suitable to the
activities. The lesson has a clearl
defined structure, and the pacing
the lesson is apppriate, providing
most the time needed to be
intellectually engaged.

Virtually all students are intellectually
engaged irthallenging content through
well-designed learning tasks and
activities that require complex thinking
by students. The teachgirovides
suitable scaffolding and challenges
students to explain their thinking. Ther
is evidence of some student initiation ¢
inquiry and student contributions to the
exploration of important content;
students may serve as resources for o
another. Théesson has a clearly define
structure, and the pacing of the lesson
provides students the time needed not
only to intellectually engage with and
reflect upon their learning but also to
consolidate their understanding.

Evidence:

Guiding Question: Were students iellectually engged in weltldesigned, scaffoldelarning tasks that promoted higher order thinking?
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3d: Using
Assessment in
Instruction

Students do not appear to be awa
of the assessment criteria, and the
is little or no monitoringf student
learning; feedback is absent or of
poor quality. Students do not
engage in self or peer assessmen

Students appear to be only
partially aware of the assessme
criteria, and the teacher monitor
student learning for the class as
whole Questions and
assessmentwerarelyused to
diagnose evidence of learning.
Feedback to students is general
and few students assess their o
work.

Students appear to be aware of th
assessment criteria, and the teacl
monitors student learning for
groups of studentsQuestions and
assessmentwe regularlyused to
diagnose evidence of learning.
Teacher feedback to groups of
students is accurate and specific;
some students engage in self
assessment.

Assessment is fully integrated into
instruction,through extensive use of
formative assessment. Students appes
to be aware of, and there is some
evidence that they have contributed to
the assessent criteria. Questions and
assessments are ugedularly to
diagnose evidence of learning by
individual dudents. A variety of forms
of feedback, from both teacher and
peers, is accurate and specific and
advances learning. Students sedbess
and monitor their own progress. The
teacher successfully differentiates
instruction to address individual

s t u d eisubhdsrétandmgs.

instruction?

Guiding Question: How did you use assessment (teacher, student, peprdvale feedback, monitor student learningnd guide future

success. The teacher makes no
attempt to adjust the lesson even
when students d
content.

Coordinator does not effectively
collaborate with teachers in an effort
to enhance the learning environment
and improve the educational process
for students.

assessment is minimal or
ineffective.

Coordinator inconsistently
collaborates with teachers in an
effort to enhance the learning
environment and improve the
educational process for students

Evidence:

3e: Theteacher gnor es st | Theteacher accepts responsibilif The teacher successfully The teacher seizes an opportunity

Demonstrating appropriate questions; when for the success of all studentsbu accommodat es s t|toenhance learninguiiding ona

flexibility and students have difficulty Iearnlng., has on[ya limited repeﬂre of and interestDrawingonabroad [ s pont aneous event
g the teacher blames them or their | strategies to use. Adjustment of | repertoire of strategiethe teacher| interests, or successfully adjusts

responsIiVeNesy home environment for their lack of the lesson in response to

persists in seeking approaches fq
students who have difficulty
learning. If impromptu measures
are needed, the teachmakes a
minor adjustment to the lesson ar
does so smoothly.

Coordinator collaborates with teachers
in an effort to enhance the learning
environment and improve the

and differentiates instruction to
address individual student
misunderstandings. Using an
extensive repertoire of
instructional strategies and
soliciting additional resources
from the school or community, the
teacher persists in seeking
effective approaches for students
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educational process for students.

who need help.

teachers in an effort to enhance the

additional resources from inside and
outside the school.

Coordinator initiates collaboration with

learning environment and improve the
educational process for student&nd locate
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Gui ding Question How did you adjust the | es,amlauatlizcaoviderangeoh c e
strategies?
Evidence:
3f: Coordinator does not share appropriate | Coordinator inconsistently shares Coordinator shares appropriate Coordinator actively shares appropriate
Shares information with the school personnel, appropriate information with school information with the school personnel, information with the school personnel,
Information parents, and community agencies personnel, parents, and community parents, and community agencies parents, and community agencies
regarding the needs and concerns of agencies regarding the needs and regarding needs and concerns of regarding the needs and concerns of
students. concerns of students. students. students.
30: Coordinator fails to make use of school | Coordinator sometimes refers to school- | Coordinator selects school related Coordinator selects and encourages
Utilization of related resources (other teachers, related resources to support the student | resources and relates information to both students and families to use school
school and counselors, and administrators) to or family in the school setting. student and families that need to be related resources. These resources are
outside resources | support the student or family in the supported. always presented in a timely manner.
school setting.



Domain 4 Professional Responsibilities

Unsatisfactory

Needs Improvement

Proficient

Distinguished

4a Reflecting on
Teaching/Practice

The teacher does not know wheth|
a lesson was effective or achievec
its instructional outcomes, or the
teacher profoundly misjudges the
success of a lesson. Tteacher has
no suggestions for how a lesson
could be improved.

Coordinator does not reflect on
practice or the reflections are
inaccurate or selfserving.

The teacher has a generally
accurate i mpres
effectiveness and the extent to
whichinstructional outcomes were
met. The teacher makes general
suggestions about how a lesson
could be improved

Coordinator’ s ref
moderately accurate and objective
without citing specific examples, and
with only global suggestions ago
how they might be improved.

The teacher makes an accurate
assessment of a
effectiveness and the extent to
which it achieved its instructional
outcomes and can cite general
references to support the
judgment. The teacher makes a
few specific sugestions of what
could be tried another time the
lesson is taught.

Coordinator’s ref
accurate and objective description of
practice, citing specific positive and
negative characteristics. Coordinator
makes some specific suggestions as
to how the Fine Arts program might
be improved.

The teacher makes a
thoughtful and accurate
assessment of a
effectiveness and the extent
to which it achieved its
instructional outcomes, citing
many specific examples from
the lesson and weighingeth
relative strengths of each.
Drawing on an extensive
repertoire of skills, the
teacher offers specific
alternative actions, complete
with the probable success of

different courses of action.
Coordinator’ s ref
accurate and perceptive, ¢ing
specific examples that were not fully
successful. Coordinator draws on an
extensive repertoire to suggest
alternative strategies.

Evidence:

Guiding Question: Upon reflectionwhat worked well and how would you improve théssonor unit of study for the futur@
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4b Maintaining
Accurate
Records

The teacherds s
maintaining information on studen|
completion of assignments and
student progress in learning is
nonexistent or in disarray. The
teacherés frecor |
instructional activities are in
disarray, the result being errors ar
confusion.

Coordinator does not maintain
accurate records.

The teacherdés s
maintaining information on studen
completion of assignments and
student pogress in learning is
rudimentary and only partially
effective. The
norninstructional activities are
adequate but inefficient and, unleg
given frequent oversight by the
teacher, prone to errors.
Coordinator maintains records but
they are minimally accurate.

The teacher 6s s
maintaining information on
student completion of
assignments, student progress ir|
learning, and noinstructional
records is fully effective.

Coordinator maintains accurate
records on an annual basis.

The teacher 6s
maintaining information on
student completion of
assignments, student progress
in learning, and non
instructional records is fully
effective. Students contribute
information and participate in
maintaining the records.

Coordinator maintains accurate
records on an annual basis and
presents the information to the

appropriate parties.

S

Evidence:

Guiding Question: What is your process for efficiently and effectively maintaining student records, and how do you utilize m ultiple
sources of data to analyze student progress?
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Unsatisfactory Needs Improvement Proficient Distinguished

4c: The teacher provides little The teacher makesporadic The teacher provides frequent an¢ The teacher communicates
Communicating information about the instructional | attempts to communicate with appropriate information to familie§ frequently with families in a
with Families and program to f ami I| familiesaboutthe instructional about the instructional program ar| culturally sensitive mamer,

. communi cati on alprogramand aboutthe progress g conveys information about with students contributing to
collaborates with | progress is minimal. The teacher | individual students but does not | individual student progressina | the communication. The
the Iarge_r QOeant. respond, or responds attempt to engage families in the | culturally sensitive manner. The | taqcher responds to family
community insensitively, to parental concerns.| instructional program. Moreover, | teacher makgs some attempts to | .,carns with professional

the communication that does take| engage families in the instructiong e
. o and cultural sensitivity. The
Coor di metationshids svith parents place may not beutturally program. teacherds effor
and colleagues are negative or self- sensitive to those families Coordinator part_icipates actively ir_1 . . . .
serving, and the coordinator avoids being | Co o r d i metationshigs svith parents | SC0ol and district events and projects families in the instructional
involved in school and district events, and | and colleagues are cordial, and the and maintains positive and productive program are frequent and
. ) “ o relationships with parents and successful
projects. coordinator participates in school and colleagues and other community .
district events, and projects when organizations.

Coordinator makes a substantial
contribution to school and district events
and projects and assumes a leadership
role with parents and colleagues and
other community organizations.

specifically asked to do so.

Guiding Question: How do youcommunicate with and engage families in tlstudent learningprocess?

Evidence:
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

4d: Participating
in a Professional
Community

The teacher s r €
colleagues are negative or self
serving. The teacher avoids
participation in a professional
culture of inquiry, resisting
opportunities to beconmiavolved.
The teacher avoids becoming
involved in school events or school
and district projects.

The teacher maintains cordial
relationships with colleagues to
fulfill duties that the school or
district requires. The teacher
partici pat e sulturen
of professional inquiry when
invited to do so. The teacher
participates in school events and
school and district projects when
specifically asked.

The teacher ds r
colleagues are characterized by
mutual support and cooperation;
the eacher actively participates in
culture of professional inquiry. The
teacher volunteers to participate i
school events and in school and
district projects, making a
substantial contribution.

The teacher ds
with colleagues are
characterizethy mutual
support and cooperation, with
the teacher taking initiative in
assuming leadership among
the faculty. The teacher takes
a leadership role in promoting
a culture of professional
inquiry. The teacher
volunteers to participate in
school events andistrict
projects, making a substantial
contribution and assuming a
leadership role in at least one
aspect of school or district
life.

r

Evidence:

Guiding Question: How have you contributed to the professional growth of your collea@ sy have your colleaguesontributed to your
professional growtR?
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

4e: Growing and
Developing
Professionally

The teachédcoordinatorengages in
no professional development
activities to enhance knowledge or
skill. The teachédcoordinatorresists
feedback on teaching performance
from either supervisors or more
experienced colleagues. The
teachefcoordinatormakes no effort
to share knowledge with others or |
assume professional responsibilitie

The teachdcoordinatomarticipates
to a Imited extent in professional
activities when they are convenier
The teachdcoordinatorengages in
a limited way with colleagues and
supervisors in professional
conversation about practice,
including some feedback on
teaching performance. The
teachefcoordinatorfinds limited
ways to assist other teachers and
contribute to the profession.

The teachécoordinatorseeks out
opportunities for professional
development to enhance conten
knowledge and pedagogical skill
The teachécoordinatoractively
engage with colleagues and
supervisors in professional
conversation about practice,
including feedback about practic
The teachédcoordinator
participates actively in assisting
other educators and looks for wg
to contribute to the profession.

The teachédcoordinatorseeks
out opportunities for
professional development and
makes a systematic effort to
conduct action research. The
teachefcoordinatorsolicits
feedback on practice from
both supervisors and
colleagues. The
teachefcoordinatorinitiates
importantactivities to
contribute to the profession.

Evidence:

Guiding Question: What steps are you taking to ensure that you are growing and developing professionally?
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Unsatisfactory

Needs Improvement

Proficient

Distinguished

4f: Showing
Professionalism,
including
integrity,
advocacy, and
maintaining
confidentiality

The teacher displays dishonesty in
interactions with colleagues,
students, and the public. The teach
is not alert to
contributes to school practices that
result in some students being ill
served by the school. The tber
makes decisions and
recommendations that are based o
self-serving interests. The teacher
does not comply with school and
district regulations.

Coordinator displays dishonesty in
interactions with colleagues, students,

and the public and violates principles of
confidentiality. Coordinator does not
advocate for students and/or the Fine

Arts program.

The teacher is honest in interactio
with colleagues, students, and the
public. The tea
serve students are inconsistent, a
unknowingl contribute to some
students being ill served by the
school The tea
recommendations are based on
limited though genuinely
professional considerations. The
teacher must be reminded by
supervisors about complying with
school and districregulations.
Coordinator is honest in interactions with
colleagues, students, and the public,
plays a moderate advocacy role for
students, and does not violate norms of
confidentiality. Coordinator rarely
advocates for students and/or the Fine
Arts program.

The teacher displays high
standards of honesty, integrity,
and confidentiality in interactions
with colleagues, students, and th
public. The teacher is active in
serving students, working to
ensure that all students receive g
fair opportunity tosucceed. The
teacher maintains an open mind
team or departmental decision
making. The teacher complies
fully with school and district
regulations.

Coordinator displays high standards of
honesty, integrity, and confidentiality in
interactions with colleagues, students,
and the public, and advocates for
students and the Fine Arts program.

The teacher can be counted
on to hold the highest
standards of honesty,
integrity, and confidentiality
and takes a leadership role
with colleagues. The teacher
is highly proactive in serving
students, seeking out
resources when needed. The
teacher makes a concerted
effort to challenge negative
attitudes or practices to
ensure that all students,
particularly those

traditionally underserved, are
honored in the school. The
teacher takes a leadership role
in team or departmental
decision making and helps
ensure that such decisions are
based on the highest
professional standards. The
teacher complies fully with
school and district
regulations, taking a
leadership role with
colleagues.
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| Unsatisfactory | Needs Improvement Proficient

Distinguished

Guiding Question: Can you vide examples of how you
1 Maintain honesty/integrity
1 Advocatefor student®
1 Willingly participatein team/dept. decisiomaking?
1 Complyfully with school and districtregulations?

budget requirements, 6"

grade electives, grants, etc.)

Evidence:
49: Coordinator does not prepare Coordinator completes reports with Coordinator consistently prepares and Coordinator always prepares and
Prepares and submits | necessary reports. minor errors and they are not completed | submits reports in a timely manner. submits reports in a timely
reports (ie. calendars, in a timely manner. manner.

4h: Coordinator Coordinator does not facilitate Coordinator holds some departmental Coordinator holds organized and
facilitates departmental meetings and meetings and presentations, but they are | informational departmental meetings and
departmental presentations. disorganized and unclear. presentations.

meetings and
presentations

Coordinator holds organized and
informational departmental
meetings and presentations and
does so with enthusiasm.

4i: Coordinator Coordinator does not assist with the Coordinator rarely assists with the Coordinator consistently assists with the
assists with the recruiting, screening, and hiring of recruiting, screening, and hiring of Fine recruiting, screening, and hiring of Fine Arts
recruiting, screening, | Fine Arts teachers Arts teachers. teachers

and hiring of Fine
Arts teachers

Coordinator enthusiastically
assists with the recruiting,
screening, and hiring of Fine Arts
teachers throughout the school
year and during the summer
months when necessary.

4j: Coordinator Coordinator does not facilitate all Coordinator attempts to facilitate all Coordinator effectively facilitates all aspects
facilitates all aspects | aspects of 6™ grade elective selection. | aspects of 6" grade elective selection, including communications, forms, and

of 6" grade elective but is ineffective. meetings necessary for 6™ grade elective
selection selection.

Coordinator effectively facilitates
all aspects including
communications, forms, and
meetings necessary for 6" grade
elective selection and follows up
with all loose ends.
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Domain 1: Planning and Preparation

Component

FORM D: Framework Data Documentation Form &@hoolGuidanceCounselors

Unsatisfactory

Needs Improvement

Proficient

Distinguished

la: Counselor demonstrates little Counselor demonstrates basic Counselor consistently demonstrates Counselor demonstrates deep and
Demonstrating understanding of counseling theory and understanding of counseling theory and understanding of counseling theory and thorough understanding of counseling
knowledge techniques. techniques. techniques. theory and techniques.

of counseling

theory and

techniques

1b: Counselor displays little or no knowledge | Counselor displays partial knowledge of Counselor displays accurate Counselor displays a thorough
Demonstrating of child and adolescent development. child and adolescent development. understanding of the typical understanding of the typical
knowledge developmental characteristics of the age | developmental characteristics of the age
of child and group, as well as exceptions to the group, as well as exceptions to the
adolescent general patterns and communicates that | general patterns and regularly

development

information to students, parents, and
faculty.

communicates that information to
students, parents, and faculty.

1c:

Establishing goals
for the counseling

program

appropriate to the

setting
and the students
served and

develops a plan to

evaluate.

Counselor has no clear goals and/or plan
for the counseling program, or they are
inappropriate to either the situation or the
age of the students.

Couns el o raderegoaidn of
the counseling program are rudimentary
and are partially suitable to the situation
and the age of the students.

Couns el oradkreploaion ®f the
counseling program are clear and
appropriate to the situation in the school
and to the age of the students.

Couns el oradkr ecploaion ®f the
counseling program are highly appropriate
to the situation in the school and to the
age of the students and have been
developed following consultations with
students, parents, and colleagues.
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1d:
Demonstrating
knowledge of
state and federal
regulations and of
resources both
within and beyond
the school and
district

Counselor demonstrates little or no
knowledge of governmental regulations
and of resources for students available
through the school or district.

Counselor displays awareness of
governmental regulations and of
resources for students available through
the school or district, but no knowledge of
resources available more broadly.

Counselor displays awareness of
governmental regulations and of
resources for students available through
the school or district, and some familiarity
with resources external to the school.

Counselorés knowl ed
regulations and of resources for students
is extensive, including those available
through the school or district and in the
community.

Evidence:
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Domain 2: Environment
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Component

2a:

Creating an
environment of
respect and

Galesburg C.U.S.D. # 205 Professional Appraisal Plan

Unsatisfactory

Counselorods interac
are negative or inappropriate, and the
counselor does not promote positive
interactions among students.

Needs Improvement

Counsel or 6s i nmixefr ac
positive and negat.i
efforts at encouraging positive

interactions among students are partially

Proficient

Counsel ords interac
are positive and respectful, and the
counselor actively promotes positive
student-student interactions.

Distinguished

Students seek out the counselor,
reflecting a high degree of comfort and
trust in the relationship. Counselor
teaches students how

rapport successful. to engage in positive interactions.

2b: Counselor makes no attempt to establish [Couns el or 6 s at t e mp t|Counselor promotes a culture The culture in the school for productive
Establishing a a culture for productive communication culture throughout the school for throughout the school for productive and | and respectful communication between
culture for in the school as a whole, either among productive and respectful respectful communication between and | and among students and teachers is
productive students or among teachers, or between | communication between and among among students and teachers. guided by the counselor for positive and

communication

students and teachers.

students and teachers are partially
successful.

proactive communication.

2c:

Managing
routines

and procedures

Counselordéds routinge

center are nonexistent or in disarray.

Counselor has rudimentary and partially
successful routines for the counseling
center.

Counselords routi

center work effectively.

n ¢

Counselords routinge
center or classroom are seamless, and
students assist in maintaining them.

2d:

Establishing
standards of
conduct and
contributes to the
culture for
student behavior
throughout the
school

Counselor has established no standards
of conduct for students during
counseling sessions and makes no
contribution to maintaining an
environment of civility in the school.

Counselorés efforts
standards of conduct for counseling
sessions are partially successful.
Counselor attempts, with limited

success, to contribute to the level of
civility in the school as a whole.

Counselor has established clear
standards of conduct for counseling
sessions and makes a significant
contribution to the environment of civility
in the school.

Counselor has established clear
standards of conduct for counseling
sessions, and students contribute to
maintaining them. Counselor
consistently takes an active role in
maintaining the environment of civility in
the school.

2e:
Organizing
physical space

The physical environment is in disarray.

Counsel or 0 screate ane mp t
inviting and well-organized physical
environment are partially successful.

Counseling center and individual office
arrangements are inviting and conducive
to the counseling atmosphere.

Counseling center and/or individual
office are inviting and conducive to the
counseling atmosphere. Counselor
seeks input from students and
colleagues.
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Evidence:
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Component

3a:
Assessing
student needs

Galesburg C.U.S.D. # 205 Professional Appraisal Plan

Domain 3: Delivery of Service

Unsatisfactory

Counselor does not assess student
needs, or the assessments result in
inaccurate conclusions.

Needs Improvement

Counsel oro6s
needs are perfunctory.

assessn

Proficient

Counselor assesses student needs and
knows the range of student needs in the
school.

Distinguished

Counselor conducts detailed and
individualized assessments of student
needs to contribute to program planning.

3b:

Assisting
students in the
formulation of
academic,
personal/social,
and career plans,
based on
knowledge of
student needs

Counselor does not attempt to assist
students formulate academic,
personal/social or academic plans.

Counselor attempts to assist students
formulate academic, personal/social,
and career plans.

Counselor helps most students
formulate academic, personal/social,
and career plans.

Counselor helps all students formulate
academic, personal/social, and career
plans.

3c: Counselor has few counseling Counselor displays a narrow range of Counselor uses a range of counseling Counselor uses an extensive range
Using counseling | techniques to help students acquire counseling techniques to help students technigues to help students acquire of counseling techniques to help
techniques skills in decision making and problem acquire skills in decision making and skills in decision making and problem students apply learned skills in decision
in individual and | solving for both interactions with other problem solving for both interactions with | solving for both interactions with other making and problem solving for both
classroom students and future planning. other students and future planning. students and future planning. interactions with other students and
programs future planning.

3d: Counselor does not prioritize and is not | Counselor makes modest changes in the | Counselor makes revisions in the Counselor is continually seeking ways to
Demonstrating responsive to the needs of others. counseling services when confronted counseling services when they are improve and is proactive in revising
flexibility and with evidence of the need for change. needed. counseling services and makes changes

responsiveness

as needed in response to student,
parent, or teacher input.
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Evidence:
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Component

4a:
Reflecting on practice

Galesburg C.U.S.D. # 205 Professional Appraisal Plan

Domain 4. Professional Responsibilities

Unsatisfactory

Counselor does not reflect on practice,
or the reflections are inaccurate or
self-serving.

Needs Improvement

Counseloroés refl
moderately accurate and objective
without citing specific examples and with
only global suggestions as to how it
might be improved.

ect

Proficient

Counsel orbés reflecti
and objective description of practice, citing

specific positive and negative characteristics.

Counselor makes some specific suggestions
as to how the counseling program might be
improved.

0

Distinguished

Counseloros refl
accurate and perceptive, citing
specific examples that were not
fully successful for at least some
students. Counselor draws on an
extensive repertoire to suggest
alternative strategies.

4b:

Maintaining records
and submitting
reports in a timely
fashion

Counselorbés report
documentation are missing, late, or
inaccurate, resulting in confusion.

Counselords reports
documentation are generally accurate
but are occasionally late.

Counselords reports,
documentation are accurate and are
submitted in a timely manner.

Counselorb6s appr
keeping is highly systematic and
efficient and serves as a model

for colleagues.

4c:
Communicates with
families

Counselor provides no information to
families, either about the counseling
program as a whole or about individual
students.

Counselor provides limited though
accurate information to families about
the counseling program as a whole and
about individual students while
maintaining necessary confidentiality.

Counselor provides thorough and accurate
information to families about the counseling
program as a whole and about individual
students while maintaining necessary
confidentiality.

Counselor is proactive in
providing information to families
about the counseling program
and about individual students
through a variety of means while
maintaining necessary
confidentiality.

4d:
Participating in a
professional

Counselords relati
colleagues are negative or self-

serving, and counselor avoids being

Counselorbs relatio
colleagues are cordial, and counselor
participates in school and district events

Counselor participates actively in school and
district events and projects and maintains
positive and productive relationships with

Counselor makes a substantial
contribution to school and district
events and projects and assumes

community involved in school and district events and projects when specifically colleagues. leadership with colleagues.
and projects. requested.

4e: Counselor does not participate in Counsel ords parti cil|Counselorseeks outopportunities for Counselor actively pursues

Engaging in professional development activities development activities is limited to those | professional development based on an professional development

professional
development

even when such activities are clearly
needed for the development of
counseling skills.

that are convenient or are required.

individual assessment of need.

opportunities and makes a
substantial contribution to the
profession through the sharing of
information with colleagues.
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A4f:
Showing
professionalism

Counselor displays dishonesty in
interactions with colleagues, students,
and the public; violates principles of
confidentiality.

Counselor is honest in interactions with
colleagues, students, and the public;
does not violate confidentiality.

Counselor displays high standards of
honesty, integrity, and confidentiality in
interactions with colleagues, students, and
the public; advocates for most students when
needed.

Counselor can be counted on to
hold the highest standards of
honesty, integrity, and
confidentiality and to advocate for
all students.

Evidence:
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Galesburg C.U.S.D. # 205 Professional Appraisal Plan

Form E Framework Data Documentation Form for Outreach Worker

Component

la:
Demonstrating
knowledge of
school climate
and student
expectations

Domain 1 - Planning and Preparation

Unsatisfactory

Outreach Worker demonstrates minimal
understanding of school climate and
student expectations.

Needs Improvement

Outreach Worker demonstrates basic
understanding of school climate and
student expectations.

Proficient

Outreach Worker demonstrates a
consistent understanding of school
climate and student expectations.

Distinguished

Outreach Worker demonstrates an
extensive understanding of school climate
and student expectations.

1b:
Demonstrating
knowledge of

Outreach Worker displays minimal
knowledge of child and adolescent
development.

Outreach Worker displays basic
knowledge of child and adolescent
development.

Outreach Worker displays an accurate,
consistent understanding of the typical
developmental characteristics of the age

In addition to an accurate, extensive
knowledge of the typical developmental
characteristics of the age group and

Demonstrating
knowledge of
district, and state
regulations and
guidelines

knowledge of governmental regulations
and of resources for students available
through the school or district.

awareness of governmental regulations
and of resources for students available
through the school or district, but no
knowledge of resources available more
broadly.

adolescent group, as well as exceptions to the exceptions to the general patterns,
development and general patterns. individual plans are developed for those
behavior students.

1c: Outreach Worker demonstrates minimal Outreach Worker displays a basic Outreach Worker displays a consistent Outreach Workerds Kk

awareness of governmental regulations
and of resources for students available
through the school or district, and some

familiarity with resources external from the

school.

government regulations and of resources
for students is extensive, including those
available through the school or district and
the community.

1d:
Demonstrating
knowledge of the
Student Code of
Conduct as it
relates to the
Qutreach Worker
position.

Outreach Worker displays a minimal
knowledge of the Student Code of
Conduct.

Outreach Worker displays a basic
knowledge of the Student Code of
Conduct.

Outreach Worker displays a consistent
knowledge of the Student Code of
Conduct.

Outreach Worker displays an extensive
knowledge of the Student Code of
Conduct.
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Galesburg C.U.S.D. # 205 Professional Appraisal Plan

le: Established
goals for the
Outreach program
appropriate to the
setting and the
students served

Outreach Worker has no clear goals for
the Outreach Program, or they are
inappropriate to either the situation or the
age of the students.

Outr each WadsroktherOdteeack
Program are rudimentary and are partially
suitable to the situation and the age of the
students.

Outreach Workeros
Program are clear and appropriate to the
situation and the age of the students.

g

Out r each dasisrfoktherOditeeach
Program are highly appropriate to the
situation in the school, to the age of the
students and have been developed
following consultation with students,
parents, and colleagues.

Evidence:
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Domain 2 - Environment

Component

2a: Creating and
fostering an
environment of
respect and rapport

Unsatisfactory

Outreach Worker6 steractions with
stakeholders are negative,
inappropriate,
cultural backgrounds and are
characterized by sarcasm, putdowns,
and does not maintain professional
interactions.

or

Needs Improvement

OutreachWorker6 s i nt er act
stakeholders are generally appropriate
and free from conflict but may be
characterized by occasional displays of
insensitivity or lack of responsiveness to
cultural or developmental differences
among students and inconsistently
maintains professional interactions.

Proficient

OutreachWorker6 s i nt er act
stakeholders are polite and respectful,
reflecting general warmth and caring,
and are appropriate to the cultural and
developmental differences among
groups of students and consistently
maintains professional interactions.

Distinguished

Outreach Workerd s i

nteract

stakeholders are highly respectful,
reflecting genuine warmth and caring,
and is sensitive and responsive to

student sod

cultures

development and always maintains

professional interactions.

2b: Establishes a
culture for
productive
communication and
supports the
learning
environment.

Outreach Worker makes no attempt to
establish a culture of productive
communication in the school as a whole,
either among students or among
teachers, or between students and
teachers.

Outreach Worker attempts to promote a
culture throughout the school for
productive and respectful
communication between and among
students and teachers.

Outreach Worker regularly promotes a
culture throughout the school for
productive and respectful
communication between and among
students and teachers.

Outreach Worker always promotes a
culture throughout the school for

productive and respectful

communication between and among

students and teachers.

2c: Establishes and
maintains
procedures within
the Outreach

Wor kerds o

Outreach Workeros
procedures are either nonexistent or
inefficient, resulting in general
confusion.

I

OQutreach Workerés r
procedures have been established but
function sporadically. Efforts to

establish support for office personnel

are partially successful.

OQutreach Workeroés
procedures have been established and
function smoothly. Outreach Worker
supports office personnel in contributing
to the success of the school.

I

Outreach

Woneskaadr 6 s

procedures are seamless in their
operation. Outreach Worker supports
office personnel in contributing to the
success of the school and works to
enhance routines and procedures.

1l

2d:
Managing/enforcing
expectations for
student behavior

Monitoring of student behavior is
minimal. Response to student
misbehavior is repressive or
disrespectful of student dignity.

It appears that the Outreach Worker has
made a basic effort
behavior but the responses to student
behavior are sometimes repressive or
disrespectful of student dignity.

The Outreach Worker consistently
monitors student behavior. The
Outreach Workeros
behavior are appropriate and respectful
to students.

I

OQutreach

Wor ker 6s

behavior is subtle and preventive, and
response to student misbehavior is
sensitive to individual student needs.

f
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Evidence:
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Domain 31 Delivery of Service

Component

3a:
Collaborates with
staff

Unsatisfactory

Outreach Worker does not effectively
collaborate with staff in an effort to
enhance the learning environment and
improve the educational process for
students.

Needs Improvement

Outreach Worker inconsistently
collaborates with staff in an effort to
enhance the learning environment and
improve the education process for
students.

Proficient

Outreach Worker consistently
collaborates with staff in an effort to
enhance the learning environment and
improve the educational process for
students.

Distinguished

Outreach Worker initiates collaboration
with staff in an effort to enhance the
learning environment and improve the
educational process for students.

3b: Outreach Worker does not share Outreach Worker inconsistently shares Outreach Worker consistently shares Outreach Worker actively and

Information appropriate information with the school appropriate information with school appropriate information with the school extensively shares appropriate

sharing personnel, parents, and community personnel, parents, and community personnel, parents, and community information with the school personnel,
agencies regarding the needs and agencies regarding the needs and agencies regarding needs and concerns | parents, and community agencies
concerns of students. concerns of students. of students. regarding the needs and concerns of

students.

3c: Outreach Worker fails to make use of Outreach Worker sometimes refers to Outreach Worker consistently refers Outreach Worker refers and encourages

Utilization of school related resources (other school-related resources or outside school related resources and outside both students and families to use school

school and teachers, counselors, and resources to support the student or resources and relates information to and outside related resources and

outside resources

administrators) or outside resources to
support the student or family in the
school setting.

family in the school setting.

students and families that need support.

assists students and families in
accessing those resources.

3d:

Manages
emergency/crisis
situations

Out r each allityrtkneanages
emergency situations is highly ineffective
and is unable to remain calm and
professional.

Out r each aliytkneanages
emergency situations is inconsistent and
is sometimes able to remain calm and
professional.

OQut r each alliytkneanages
emergency situations is appropriate and
consistently remains calm and
professional.

Out r each aliytkneanages
emergency situations is highly effective
and always remains calm and
professional.

3e: Promotes a
positive climate
throughout the
school
environment

Outreach Worker fails to promote a
positive school climate.

Outreach Worker inconsistently
promotes a positive school climate.

Outreach Worker consistently promotes
a positive learning climate.

Outreach Worker always promotes a
positive learning climate and seeks
effective practices.

3f: Demonstrates
flexibility and
responsiveness

Outreach Worker fails to demonstrate
flexibility and responsiveness.

Outreach Worker inconsistently
demonstrates flexibility and
responsiveness.

Outreach Worker consistently
demonstrates flexibility and
responsiveness.

Outreach Worker always demonstrates
flexibility and responsiveness and seeks
ways to improve.
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Component

4a:
Reflecting on practice

Domain 4 - Professional Responsibilities

Unsatisfactory

Outreach Worker does not reflect on
practice and does not seek out ways
to improve.

Needs Improvement

Outreach Worker inconsistently reflects
on practice and rarely seeks out ways to
improve.

Proficient

Outreach Worker consistently reflects on
practice and consistently seeks out ways to
improve.

Distinguished

Outreach Worker extensively
reflects on practice and always
seeks out ways to improve.

4b:

Prepares and submits
reports and maintains
records

Outreach Worker does not prepare
reports, nor are records maintained.

Outreach Worker inconsistently prepares
and submits reports, and records are
minimally maintained.

Outreach Worker consistently prepares and
submits reports, and records are consistently
maintained.

Outreach Worker always
prepares and submits reports,
and records are always
maintained.

4c:
Communicates with
the larger community

Outreach Worker does not
communicate with outside
organizations and does not participate
in school projects.

Outreach Worker minimally
communicates with outside
organizations and minimally participates
in school projects.

Outreach Worker consistently communicates
with outside organizations and consistently
participates in school projects.

Outreach Worker always
communicates with outside
organizations and initiates school
projects.

4ad:
Enhancement of
professional

Outreach Worker does not participate
in professional development activities,
even when such activities are clearly

OQutreach Wor kernds
professional development activities is
limited to those that are convenient or

P

Outreach Worker seeks out opportunities for
professional development based on an
individual assessment of need.

Outreach Worker actively pursues
professional development
opportunities and shares

professionalism,
including integrity,
advocacy, and
maintaining
confidentiality

students, and the public and violates
principles of confidentiality and does
not advocate for students.

and the public, plays a moderate
advocacy role for students, and does not
violate norms of confidentiality.

interactions with colleagues, students, and
the public and advocates for students when
needed.

knowledge needed for the development of skills. are required. information with colleagues.
4e: Outreach Worker displays dishonesty | Outreach Worker is honest in Outreach Worker displays high standards of | Outreach Worker can be counted
Showing in interactions with colleagues, interactions with colleagues, students, honesty, integrity, and confidentiality in on to hold the highest standards

of honesty, integrity, and
confidentiality and to advocate for
students, taking a leadership role
with colleagues.
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Domain 1: Planning and Preparation

Component

FORM F: Framework Data Documentation Form &@hoolNurse

Unsatisfactory

Needs Improvement

Proficient

Distinguished

la:
Demonstrates
medical
knowledge and
skill in nursing

Nurse demonstrates little understanding of
medical knowledge and nursing
techniques.

Nurse demonstrates basic understanding
of medical knowledge and nursing
techniques.

Nurse demonstrates understanding of
medical knowledge and nursing
techniques.

Nurse demonstrates deep and thorough
understanding of medical knowledge and
nursing techniques and stays current in
the current standards of practice.

techniques

1b: Nurse displays little or no knowledge of Nurse displays basic knowledge of child Nurse displays accurate understanding of | In addition to accurate knowledge of the
Demonstrates child and adolescent development. and adolescent development. the typical developmental characteristics | typical developmental characteristics of
knowledge of of the age group, as well as exceptions to | the age group and exceptions to the
child and the general patterns. general patterns, nurse modifies
adolescent interactions to meet the needs of

development

individual students.

lc:
Demonstrates
knowledge of
government,
community, and
district
regulations and
resources

Nurse demonstrates little or no knowledge
of governmental regulations and
resources for students available through
the school or district.

Nurse displays a basic awareness of
governmental regulations and resources
for students available through the school
or district, but no knowledge of resources
available more broadly.

Nurse displays an understanding of
governmental regulations and resources
for students available through the school
or district and some familiarity with
resources external to the school.

Nu r skadwledge of governmental
regulations and resources for students is
extensive, including those available
through the school or district and in the
community.

1d:

Identifies and
formulates plans
for students with
specific health
needs

Nurse does not formulate necessary
plans.

Nurse minimally formulates necessary
plans.

Nurse identifies students with health
needs, develops necessary health plans,
and shares them with appropriate staff
members.

Nurse identifies students with health
needs, develops necessary health plans,
and shares them with appropriate staff
members. Nurse implements and
monitors the plans and makes revisions
when necessary.
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le: Nurse resists suggestions regarding
Nurse reviews the |improvement and modifications to the
nursing program | nursing program.

on an ongoing
basis

Nurse partially implements suggestions
and modifications to the nursing program.

Nurse implements suggestions and
modifications to the nursing program
when appropriate.

Nurse implements suggestions and
modifications when appropriate and
continues to evaluate the nursing program
for further enhancements.

Evidence:
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Domain 2: Environment

Component

2a:

Creates an
environment of
respect and
rapport

Unsatisfactory

Nurseds interacti
students are negative or inappropriate.

on

Needs Improvement

Nurseds interacti
mix of positive and negative.

o

n

Proficient

Nursebds interactreo
positive and respectful.

n

Distinguished

Students seek out the nurse, reflecting a
high degree of comfort and trust in the
relationship.

2b:

Establishes a
culture for health
and wellness

Nurse makes no attempt to establish a
culture for health and wellness in the
school as a whole, or among students or
among teachers.

Nurse inconsistently attempts to promote
a culture throughout the school for
health and wellness.

Nurse promotes a culture throughout the
school for health and wellness.

Nurse consistently promotes a culture
throughout the school for health and
wellness and works with staff and
students to imbed it.

2c:
Following health
protocols and

Nurseb6s procedures
are nonexistent or in disarray.

Nurse has rudimentary and partially
successful procedures for the nursing
office.

Nur seds
work effectively.

procedur es

Nursebs procedures
are seamless, anticipating unexpected
situations.

procedures
2d: No guidelines for delegated dutieshave |[Nur seds ef forts t o |Nursehas established guidelines for Associates work independently,
Supervising been established, or the guidelines are delegated duties are partially successful. | delegated duties and monitors indicating clear guidelines for their work.
health associates | unclear. Nurse does not monitor Nursemoni t or s associ atlassociatesd activitiNurseds supervision
(ex. Secretaries, HCA etc) |@S SOCi at es® act i vi t|sporadically. professional.
2e: Nurseds office is i|Nursebds attempt-s toNursebds office is WNurseds office is ¢
Organizing inappropriate to the planned activities. organized physical environment are appropriate to the planned activities. is highly appropriate to the planned
physical space Medications are not properly stored. partially successful. Medications are Medications are properly stored and well | activities. Medications are properly
stored properly but are difficult to find. organized. stored and well organized.
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Component

3a:
Assessing
student needs

Galesburg C.U.S.D. #205 Professional Evaluation Plan

Domain 3: Delivery of Service

Unsatisfactory

Nurse does not assess student needs,
or the assessments result in inaccurate
conclusions.

Needs Improvement

Nurseds assessment
are perfunctory and sporadically
implements appropriate action.

S|

Proficient

Nurse assesses student needs and
generally implements appropriate
actions.

Distinguished

Nurse conducts detailed and
individualized assessment of student
needs and consistently implements
appropriate actions.

3b:
Administering
medications
to students

Medications are administered with no
regard to state or district policies.

Medications are administered by
designated individuals; signed release
forms are not consistently on file and are
not conveniently stored.

Medications are administered by
designated individuals, and signed
release forms are generally on file and
are conveniently stored and available
when needed.

Medications are administered by
designated individuals, and signed
release forms are consistently on file
and are conveniently stored. Nurse
takes an active role in ensuring district
forms are in compliance.

3c: Nurse has no plan for emergency Nurseds plans for e€eNurseds plans for eNurseds plans for ¢
Manages situations. have been developed for the most have been developed for the most have been developed for the most
emergency frequently occurring situations. frequently occurring students and frequently occurring students and remain
situations remains calm, in control and supportive. | calm, in control and supportive. Nurse
provides leadership to others.
3d: Nurse adheres to the plan or program, in | Nurse makes modest changes in the Nurse makes revisions in the nursing Nurse is continually seeking ways to
Demonstrates spite of evidence of its inadequacy. nursing program when confronted with program when they are needed. improve the nursing program and works
flexibility and evidence of the need for change. collaboratively to make those changes

responsiveness

when appropriate.

3e:

Collaborates with
staff to develop
specialized health
plans for students
with diverse
medical needs

Nurse declines to collaborate with
classroom teachers to develop
specialized educational programs.

Nurse collaborates with classroom
teachers in developing student health
plans when specifically asked to do so.

Nurse initiates collaboration with
classroom teachers in developing
student health plans.

Nurse initiates collaboration with
classroom teachers in developing
student health plans and coordinates
with health care providers.
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Domain 4: Profession&esponsibilities

Component

4a:

Maintains health
records in
accordance with
policy and submits
reports in a timely

Unsatisfactory

Nursebs reports, r
documentation are missing, late, or
inaccurate, resulting in confusion.

Needs Improvement

Nurseds reports, re
documentation are generally accurate,
but are occasionally late.

Proficient

Nurseds reports, reco
are accurate and are submitted in a timely
manner.

Distinguished

Nursebs approach
keeping is highly systematic and
efficient and serves as a model

for colleagues across the district.

Participates in a
professional

are negative or self-serving, and nurse
avoids being involved in school and

cordial, and nurse participates in school
and district events and projects when

district events and projects and maintains
positive and productive relationships with

fashion

4b: Nurse provides no information to Nurse provides limited though accurate Nurse provides thorough and accurate Nurse is proactive in providing

Communicates with families, either about the nursing information to families about the nursing | information to families about the nursing information to families about the

families program as a whole or about individual | program as a whole and about individual | program as a whole and about individual nursing program and about

students. students. students. individual students through a

Var‘iety of means (ex.: phone, e-mail, home
visits, etc.)

4c: Nursebds relationshNur s e 6 snshipewittacolieagues are | Nurse participates actively in school and Nurse participates actively in

school and district events and
projects and maintains positive

professional
development

even when such activities are clearly
needed for the development of nursing
skills.

that are convenient or are required.

individual assessment of need.

community district events and projects. specifically requested colleagues. and productive relationships with
to do so. colleagues. Nurse
assumes a leadership role within
the community.
4d: Nurse does not participate in Nur seds partici pat i|lNurseseeks outopportunities for Nurse actively pursues
Engages in professional development activities, development activities is limited to those | professional development based on an professional development

opportunities and makes a
substantial contribution to the
profession through sharing
information obtained at
workshops with colleagues.

4e:
Shows
professionalism

Nurse displays dishonesty in
interactions with colleagues, students,
and the public; violates principles of
confidentiality.

Nurse is honest in interactions with
colleagues, students, and the public;
does not violate confidentiality.

Nurse displays high standards of honesty,
integrity, and confidentiality in interactions
with colleagues, students, and the public.

Nurse can be counted on to hold
the highest standards of honesty,
integrity, and confidentiality and to
advocate for students.
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Form G: Framework Data Documentation Form for School Psychologists and Social Workers

Domain | for SchooPsychologists/School Social Workes: Planning and Preparation

Level of Performance

COMPONENT UNSATISFACTORY | NEEDS PROFICIENT DISTINGUISHED
IMPROVEMENT
la: Psychologist/Social | Psychologist/Social | Psychologist/Socal Worker | Psychologist/Social
Worker Worker uses a uses appropriate convergent | Worker

Demonstrating
knowledge and skill in
using psychological
instruments to
evaluatestudents

demonstrates little
or no knowledge and
skill in using
psychological
instruments to
evaluate students.

limited number of
psychological
instruments to
evaluate students.

data to evaluate and
determine eligibility.

demonstrates a wide range
of extensive knowledge of
data to evaluate students
and know the proper
situations in which various
datashould be usal.

Ib:

Demonstrating
knowledge of child
and adolescent
development and

Psychologist/Social
Worker
demonstrates little
or no knowledge of
child and adolescent

Psychologist/Social
Worker
demonstrates basic
knowledge of child
and adolescent

Psychologist/Social Worker
demonstrates thorough
knowledge of child and
adolescent development and
psychopathology.

Psychologist/Social
Worker demonstrates
extensive knowledge of
child and adolescent
development and
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psychopathology development and development and psychopathology and
psychopathology. psychopathology. knows variations of the
typical patterns.
Ic: Psychologist/Social | Psychologist/Social |[Psy chol ogi st / |Psychologist/Social
o Worker hasnoclear [(Wor ker ' s ¢goals for the| Worker’'s goal
Establishing goals for | 4oals for the t he st ude rareclearandappropriateto [st udent s’ | EF

the psychology
program appropriate

student s’
are inappropriate to

rudimentary and
are partially suitable

the situation in the school
and to the age of the

appropriate to the situation
in the school and to the age

to the setting and the | gjther the situation | to the situation and | students. of the students and have
students served or the age of the the ageof the been developed following
students. students. consultations with
students, parents, and
1d: Psychologist/Social Psychologist/Socia Psychologist/Social P scylleagues. o gi st ' s

Demonstrating
knowledge of district,
state and federal
regulations and

\Worker demonstrates

Worker demonstrat

s | Worker demonstrates

owledge of special

little or no knowledge
of special education
laws and procedures

basic knowledge of

and procedures.

special education laws

thorough knowledge
of special edwcation is
laws and procedures.

education laws and procedures

psychologist/social worker
takes a leadership role in

extensive;

guidelines reviewing and revising district
policies.
le: Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social Worker

Demonstrating
knowledge of
resources, both within
and beyond the school
and district

Worker demonstrates
little or no knowledge
of resources for
students available
through the school or
district.

basic knowledge of

school or district.

Worker demonstrates

resources for students
available through the

Worker demonstrates
thorough knowledge
of resources for
students available
through the school or
district and some
familiarity with
resources outside the
district.

demonstrates extensive
knowledge of resources for
students available through the
school or district and in the
larger community.

If:

Psychologist/Social
Wor ker ' s s

Psychologist/Social
dWor ker ' s

Psychologist/Social P
s | Worker has

plan is highly organized and

sychol ogist/ S
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Planning the
Psychology/Social
worker program,

integrated with the

regular school

program, to meet the

needsof individual
students and

including prevention.

poorly planned to
allow assignment
completion.

has a number of
worthwhile activities,
but some of them
don’ t jbbi t
description or
assignment.

developed a plan that
reflects efficient use
of time to complete
assignment.

allows for completion of

assignment and other activities

that support services to
students.

Domain 2 for SchoolPsychologists/School Social Workes: The Environment

Level of Performance

COMPONENT | UNSATISFACTORY NEEDS IMPROVEMENT | PROFICIENT DISTINGUISHED
2a: Psychologist /Social Psychologist /Social Psychologist /Social Students, parents,
o Worker’'s int|Worker’s int{Worker’s i ntjteachersand staff seek
Establishing with students, parents, a mix of positive and with students, parents, out the
rapport with teachers and staff are negative; the teachers and staff are Psychologist/Social
students negative or inappropriate. | Psychologist /Social positive and respectful. | Worker, reflecting a high
Wor ker ' s eff degree of comfort and

developing rapport are
partially successful with
students, parents,

trust in the relationship.
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teachers and staff.

2b:

Organizing time

Psychologist/Social
Worker exercises poor
judgment in setting

Psychol ogi st
Wor ker =s tim
management skills are

Psychologist/Social
Worker exercises good
judgment in setting

Psychologist/Social
Worker demonstrates
excellent time-

effectively priorities, resulting in moderately well priorities , resulting in management skills,
confusion, missed developed; essential clear schedules and accomplishing all tasks in
deadlines, and confliing | activities are carried out, | important work being a seamless manner;
schedules. but not always in the most| accomplished in an teachers and students
efficient manner. efficient manner. understand their
scheadules.
2c: No procedures for Psychologist/Social Procedures for referrals | Procedures for all aspects

Establishing and

referrals have been
established; when

Worker has esablished
procedures for referrals,

and for meetings and
consultations with

of referral and testing
protocols are clar to

maintaining teachers want to refer a | but the details are not parents and everyone and have been
clear student for special always clear. administrators are clear | developed in consultation
procedures for | sepyices, they are not sure to everyone. with teachers and
referrals. how to go about it. administrators.
2d: NoO standards of conduct | Standards of conduct Standards of conduct Standards of conduct have
o have been established, appear to have been have been established in | been established in group
Establishing and Psychologist/Social | established group counseling. counseling.
standards of worker disregards or fails | Psychologist/Social Psychologist/Social Psychologist/Social
conduct in to address negative Worker attempts to Worker monitors student | Worker monitoring of
group student behavior during | monitor and correct behavior against those | students is subtle and
counseling group counseling. negative student behavior | standards; response to | preventive, and students

during group counseling.

students is appropriate
and respectful.

engage in seHmonitoring
of behavior.
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Domain 3 for SchoolPsychologists/School Social Workes: Delivery of Service

COMPONENT

Level of Performance

UNSATISFACTORY

NEEDS IMPROVEMEN]

PROFICIENT

DISTINGUISHED

3a:

Responding to
referrals;
consulting with
teachers and
administrators.

Psychologist/Social
Worker fails to

consult with IEP Team
or to tailor

evaluations to the
guestions raised in
the referral.

Psychologst/Social
Worker consults on a
sporadic basis with IEP
Team, making partially
successful attempts to
tailor evaluations to the
guestions raised in the
referral.

Psychologist/Social
Worker consults
frequently with IEP
Team tailoring
evaluations to the
guestions raised in the
referral.

Psychologist/Social Worker
consults frequently with IEP
Team, contributing own insights
and tailoring evaluations to the
guestions raised in the referral.

3b:

Evaluating
student needs in
compliance with
National
Associationof
School
Psychologist
(NASP)/
National
Association of

Psychologist/Social
Worker resists
administering
evaluation, selects
instruments
inappropriate to the
situation, or does not
follow established
procedures and time
lines.

Psychologist/Social
Worker attempts to
administer appropriate
evaluation instruments
to students but does not
always follow
established time lines,
safeguards and
procedures.

Psychologist/Social
Worker administers
appropriate evaluaion
instruments to students
and ensures that all
procedures, safeguards
and time lines are
faithfully adhered to.

Psychologist/Social Worker
selects, from a broad repertoire,
those assessments that are most
appropriate to the referral
guestions and conduts
information sessions with IEP
Team to ensure that they fully
understand and comply with
procedural time lines, safeguards
and procedures.
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Social Worker

(NASW)
guidelines and
KWSED
Procedures
3c: Psychologist/Social Psydologist/Social Psychologist/Social Psychologist/Social Worker
- Worker declines to Worker assumes Worker assumes assumes leadership of the
Chairing assume leadership of | leadership of the leadership of the evaluation and takes initiative in

evaluation team

the evaluation team.

evaluation team when
directed to do so,
preparing adequate
evaluation and

evaluation team as a
standard expectation;
prepares detailed
evaluation and eligibility

assembling materials for
meetings. Evaluation and

eligibility reports are prepared

in an exemplary manner.

eligibility reports .

reports.

3d: Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social
) Worker fails to plan Worker plans for students | Worker plans for students | Worker develops

Planning interventions suitable to | are partially suitable for | are suitable for them and | comprehensive plans for
Interventions 10 | sy dents, or interventions | them or are sporadically | are aligned with identified | students, finding ways to
MEbtinzs are mismatched with the | aligned with identified needs. creatively meet student
st udent sndings of the needs. needs and incorporate
likelihood of assessments. many related elements.
success
3e: Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social

- Worker declines to Worker maintains Worker maintains Worker maintains
Maintaining maintain contact with occasional contact with | ongoing contact with ongoing contact with
contact with physiciansand physicians and physicians and physicians and
physicians and | community mental health | community mental health | community mental health | community mental health
community service providers. service providers. service providers. service providers and
mental health initiates contacts when
service needed.
providers.
3f: Psychologist/Social Psychologist/Social Psychologist/Social Psychologist/Social
Collecting Worker negleds to collect | Worker collects most of | Worker collects all the Worker is proactive in
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information;

writing reports

important information on
which to base decisions
for evaluation; reports are
inaccurate or not
appropriate to the
audience.

the important information
on which to base
decisions for evaluation;
reports are accurate but
lacking in clarity and not
always appropriate.

important information on
which to base decisions
for evaluation; reports are
accurate and appropriate.

collecting important
information, interviewing
teachers, parents and
related service providers

If necessary; reports are
accurate and clearly
written and are tailored
for the audience.

Domain 4 for SchoolPsychologists/School Social Workes: Professional Responsibilities

COMPONENT

Level of

Performance

UNSATISFACTORY

NEEDS IMPROVEMENT]

PROFICIENT

DISTINGUISHED

4a:

Reflecting on
practice

Psychologist/Social
Worker does not reflect
on practice, or the
reflections are
inaccurate orself-
serving.

Psychol ogi s
Wor ker’'s r el
practice is moderately
accurate and objective
without citing specific
examples, and with only
global suggestions as to
how it might be
improved.

Psychol ogi st
Worker s ref
provides an accurate and
objective description of
practice, citing specific
positive and negative
characteristics.
(Psychologist/Social
Worker makes some
specific suggestions as to
how the counseling
program might be
improved.)

Psychol ogi st
Wo r k e r ‘ct®n ig heglily
accurate and perceptive,

citing specific examples that

were not fully successful for
at least some students.
Psychologist/Social Worker
draws on an extensive
repertoire to suggest
alternative strategies.
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4b:

Communicating

Psychologist/Social
Work fails to
communicate with

Psychologist/Social
Wor ker ' s
communication with

Psychologist/Social
Worker communicates
with families and secures

Psychologist/Social Worker
secures necessary
permissions and

with families families and secure families is partially necessary permission for | communicates with families
necessary permission successful; permissions | evaluations and does so in| in a manner highly sensitive
for evaluations or are obtained but there | a manner sensitive to to cultural and linguistic
communicates in an are occasional culturally and linguistic traditions.
insensitive manner. insensitivities to cultural | traditio ns. Psychologist/Social Worker
and linguistic traditions. reaches out to families of
students to enhance trust.
4c: Psychologist/Social Psychologist/Social Psychol ocli st|{Psychol ogi st’
L Worker’s re(Worker’s re(Worker’'s rec|/Worker’s reco
Maintaining disarray; they may be | accurate and legible and | accurate and legible, well | accurate and legible, well
accurate missing, illegible, or are stored in a secure | organized, and stored in a | organized, and stored in a
records stored in an insecure location. secure location. secure location. They are
location. written to be
understandable to arother
qualified professional.
4d: Psychol ogi st|Psychol ogi s t|Psychdogist/Social Psychologist/Social

Participating in
a professional

Wor ker’'s rel
with colleagues and

administrators are

Wor ker ' s
with colleagues and
administrators are

re

| | Worker participates
actively in school and
district events and

Worker makes a
substantial contribution
to school and district

community negative or selfserving, | cordial, and projects and maintains events and projects and
and psychologist/social psychologist/social positive and productive assumes leadership with
worker avoids being worker participates in relationships with colleagues and
involved in school and school and district events | colleagues and administrators.
district events and and projects when administrators.
projects. specifically requested.

de: Psychologist/Social Psychol ogi s t|Psychologist/Social Psychologist/Social

o Worker does not Wor ker ' s par|Worker seeks out Worker actively pursues
Engaging in participate in professional | professional development | opportunities for professional development
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professional
development

development activities,
even when such activities
are clearly needed dér the
ongoing development of
skills.

activities is limited to
those that are convenient
or are required.

professionaldevelopment
based on an individual
assessment of need.

opportunities and makes
a substantial contribution
to the profession through
such activities as offering
workshops to colleagues.

4f;

Showing
professionalism

Psychologist/Social
Worker displays
dishonesty in interactions
with colleagues, students,
and the public and
violates principles of
confidentiality.

Psychologist/Social
Worker is honest in
interactions with
colleagues, studentsand
the public, plays a
moderate advocacy role
for students, and does not
violate confidentiality.

Psychologist/Social
Worker displays high
standards of honesty,
integrity and
confidentiality in
interactions with
colleagues, students, and
the public, and avocates
for students when
needed.

Psychologist/Social
Worker can be counted on
to hold the highest
standards of honesty,
integrity, and
confidentiality and to
advocate for students,
taking a leadership role
with colleagues.

49:

Collaborating
with teachers
and
administrators

Psychologist/Social
Worker is not available to
staff for questions and
planning and declines to
provide background
material when requested.

Psychologist/Social
Worker is available to
staff for questions and
planning and provides
background material
when requested.

Psychologist/Social
Worker initiates contact
with teachers and
administrators to confer
regarding individual
cases.

Psychologist/Social
Worker seeks out
teachers and
administrators to confer
regarding cases, soliting
their perspectives on
individual students.
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Form H: Framework Data Documentation Form for Secondary Library/Information Specialists

Component

la:

Demonstrates a
knowledge of
*literature and
current trends in
library/information
practice and
information
technology

DOMAIN 1 - PLANNING AND PREPARATION

Unsatisfactory

Library/Information specialist
demonstrates little or no knowledge of
*literature and of current trends in practice
and information technology.

Needs Improvement

Library/Information specialist
demonstrates limited knowledge of
*literature and of current trends in practice
and information technology.

Proficient

Library/Information specialist
demonstrates thorough knowledge of *
literature and of current trends in practice
and information technology.

Distinguished

Drawing on extensive professional
resources, Library/Information specialist
demonstrates rich understanding of
*literature and of current trends in
information technology.

1b:
Demonstrates a

Library/Information specialist
demonstrates little or no knowledge of the

Library/Information specialist
demonstrates basic knowledge of the

Library/Information specialist
demonstrates thorough knowledge of the

Library/Information specialist takes a
leadership role within the school and

Establishes goals
for the
library/information
program
appropriate to the
setting and the
students served

goals for the media program, or they are
inappropriate to either the situation in the
school or the age of the students.

the media program are rudimentary and
are partially suitable to the situation in the
school and the age of the students.

knowledge ofthe |school 6s content st{school 6s content stischool ds content st {districtby participatingin school/district
school 6s studentsd needhieratyor [st udent sd needHkeratyor |student sé6 needs f or i n{curriculum planning meetings to articulate
curriculum in all within those standards. within those standards. within those standards. the needs of students for information
content areas and literacywi t hin the schoo
student program.

information needs

within that

program

1c: Library/Information specialist has no clear |Library/Informations peci al i st § Library/Informatons peci al i st 4 Library/Informatons peci al i st §

the media program are clear and
appropriate to the situation in the school
and to the age of the students.

the media program are highly appropriate
to the situation in the school and to the
age of the students and have been
developed following consultations with
students and colleagues.
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1d:
Demonstrates a
knowledge of
resources, both

Library/Information specialist
demonstrates little or no knowledge of
resources available for students and
teachers in the school, in other schools in

Library/Information specialist
demonstrates basic knowledge of
resources available for students and
teachers in the school, in other schools in

Library/Information specialist is fully aware
of resources available for students and
teachers in the school, in other schools in
the district, and in the larger community to

Library/Information specialist is fully aware
of resources available for students and
teachers and actively seeks out new
resources from a wide range of sources to

program and
integrates it with
the overall school
program

dondét fit with the

within and beyond | the district, and in the larger community to | the district, and in the larger community to | advance program goals. enrich the school 6s
the school and advance program goals. advance program goals.

district,

and access to

such resources as

interlibrary loan

le: Library/Information program consists of a | Library/Informations peci al i st § Library/Informatons peci al i st 4 Library/Informatons peci al i st §
Plans the library/ | random and unrelated activities, lacking guiding principle and includes a number of | designed to support both teachers and highly coherent, taking into account the
information coherence or an overall structure. worthwhile activities, but some of them students in their information needs. competing demands of scheduled time in

the library and is supportive of both
teachers and students in their
informational needs.

1f:

Develops a plan to
evaluate the
library/information
program

Library/Information specialist has no plan
to evaluate the program or resists
suggestions that such an evaluation is
important.

Library/Information specialist has a
rudimentary plan to evaluate the
library/media program.

Library/Informations peci al i st §
evaluate the program is organized around
clear goals and the collection of evidence
to indicate the degree to which the goals
have been met.

Library/ 1 nf or mevdluatom
plan is highly sophisticated, with unique
sources of evidence and a clear path
toward improving the program on an
ongoing basis.

1g:

Demonstrates
collaboration with
other teachers to
use print and
electronic sources
and to integrate
technology.

Library/Information specialist rarely
collaborates with other teachers.

Library/Information specialist minimally
collaborates with other teachers.

Library/Information specialist frequently
collaborates with other teachers by
sharing observations and designing
instruction.

Library/Information specialist fully
collaborates with other teachers by
sharing observations, designing
instruction, and assisting in the
development of assessments.
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Evidence:

*Literature throughout this document means: fictional and informational text, as well as electronic information.
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Domain 2 - Environment

Component

Unsatisfactory

Needs Improvement

Proficient

Distinguished

2a:

Creates an
environment of
respect and

Interactions, both between the
library/media specialist and students and
among students, are mostly negative,
inappropriate, or

Interactions, both between the
library/media specialist and students and
among students, are generally
appropriate but may reflect occasional

Interactions, both between the
library/media specialist and students and
among students, are friendly and
demonstrate general caring and respect.

Interactions among the library/media
specialist and individual students are
highly respectful, reflecting genuine
warmth and caring and sensitivity to the

rapport ages, cultural backgrounds, and inconsistencies, favoritism, and Such interactions are appropriate to the | students as individuals. Students exhibit
developmental levels. Interactions are di sregard for st ud e agesofthestudents. Students exhibit respect for the Library/Information
characterized by sarcasm, put-downs, or | and developmental levels. Students respect for the teacher. Interactions specialist and contribute to high levels of
conflict. Library/Information specialist rarely demonstrate disrespect for one among students are generally polite and | civility. The net result of interactions is
does not deal with disrespectful another. Library/Information specialist respectful. Library/Information that of connections with students as
behavior. attempts to respond to disrespectful specialist responds successfully to individuals.
behavior, with uneven results. The net disrespectful behavior among students.
result of the interactions is neutral: The net result of the interactions is polite
conveying neither warmth nor conflict. and respectful, but business-like.
2b: Library/media specialist conveys a Library/media specialist goes through Library/media specialist, in interactions Library/media specialist, in interactions
Establishes a sense that the work of seeking the motions of performing the work of with both students and colleagues, with both students and colleagues,
culture for information and reading literature is not | the position, but without any real conveys a sense of the importance of conveys a sense of the importance of

investigation and
love of literature

worth the time and energy required.

commitment to it.

seeking information and reading
literature.

seeking information and reading
literature. Students appear to have
internalized these values.

2c:

Establishes and
maintains library
i procedures and
communicates
procedures to
students and

Library routines and procedures (for
example, for circulation of materials,
working on computers, independent
work) are either nonexistent or
inefficient, resulting in general confusion.

Library routines and procedures (for
example, for circulation of materials,
working on computers, independent
work) have been established, are
communicated to students and staff, but
function sporadically.

Library routines and procedures (for
example, for circulation of materials,
working on computers, independent
work) have been established, are
communicated to students and staff and
they function smoothly.

Library routines and procedures (for
example, for circulation of materials,
working on computers, independent
work) are seamless in their operation,
with students and staff, assuming
considerable responsibility for their
smooth operation.

staff.

2d: There is no evidence that standards of It appears that the library/media Standards of conduct appear to be clear | Standards of conduct are clear.
Manages student | conduct have been established, and specialist has made an effort to establish | to students, and the library/media Library/ media speci
behavior there is little or no monitoring of student | standards of conduct for students and specialist monitors student behavior student behavior is subtle and

behavior. Response to student
misbehavior is repressive or
disrespectful of student dignity.

tries to monitor student behavior and
respond to student misbehavior, but
these efforts are not always successful.

against those standards. Library/media
s p ec i abponsetdssudent
misbehavior is appropriate and
respectful to students.

preventive, and response to student
misbehavior is sensitive to individual
student needs. Students take an active
role in monitoring the standards of
behavior.
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2e:

Organizes
physical space to
enable smooth
flow

Library/Information specialist makes
poor use of the physical environment,
resulting in poor traffic flow, confusing
signage, inadequate space devoted to
work areas and computer use, and
general confusion.

Library/Information s peci al i st

make use of the physical environment
are inconsistent, resulting in occasional
confusion.

Library/Information specialist makes
effective use of the physical
environment, resulting in good traffic
flow, with clear signage.

Library/Information specialist makes
highly effective use of the physical
environment, resulting in clear signage,
with excellent traffic flow. In addition,
displays are attractive and inviting.

Evidence:
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Domain 3 - Delivery of Service

Component

Unsatisfactory

Needs Improvement

Proficient

Distinguished

3a:

Maintains and
extends the
library collection
in accordance
with the
needs and within
budget limitations

Library/Information specialist fails to
adhere to district or professional
guidelines in selecting materials for the
collection and does not periodically
purge the collection of outdated material.
Collection is unbalanced among different
areas.

Library/Information specialist is partially
successful in attempts to adhere to
district or professional guidelines in
selecting materials, to weed the
collection, and to establish balance.

Library/Information specialist adheres to
district or professional guidelines in
selecting materials for the collection and
periodically purges the collection of
outdated material. Collection is balanced
among different areas.

Library/ Information specialist selects
materials for the collection thoughtfully
and in consultation with teaching
colleagues, and periodically purges the
collection of outdated material.
Collection is balanced among different
areas.

3b:
Collaborates with
teachers in the

Library/Information specialist declines to
collaborate with classroom teachers in
the design of instructional lessons and

Library/Information specialist
collaborates with classroom teachers in
the design of instructional lessons and

Library/Information specialist initiates
collaboration with classroom teachers in
the design of instructional lessons and

Library/Information specialist initiates
collaboration with classroom teachers in
the design of instructional lessons and

design of units. units when specifically asked to do so. units. units, locating additional resources both
instructional units inside and outside of the school.

and lessons

3c: Students are not engaged in enjoying Only some students are engaged in Students are engaged in enjoying Students are highly engaged in enjoying
Engages students | literature and in learning information enjoying literature and in learning literature and in learning information literature and in learning information

in enjoying skills because of poor design of activities | information skills due to uneven design skills because of effective design of skills and take initiative in using those
literature and in and/or inappropriate materials. of activities and/ or partially appropriate | activities, the use of appropriate skills.

learning materials. materials, as well as a variety of

information skills

instructional strategies.

3d:

Assists students
and teachers in
the use of
technology
throughout the
school

Library/Information specialist declines to
assist students and teachers in the use
of technology.

Library/Information specialist assists
students and teachers in the use of
technology when specifically asked to do
Sso.

Library/Information specialist initiates
sessions to assist students and teachers
in the use of technology throughout the
school.

Library/Information specialist is proactive
in initiating sessions to assist students
and teachers in the use of technology
throughout the school.
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3e:
Demonstrates
flexibility and
responsiveness

Library/media specialist adheres to the
program, in spite of evidence of its
inadequacy.

Library/media specialist makes modest
changes in the library/information
program when confronted with evidence
of the need for change.

Library/media specialist makes revisions
to the library/information program when
they are needed.

Library/Information specialist is
continually seeking ways to improve the
library/media program and makes
changes as needed in response to
student, parent, or teacher input.

Evidence:
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Component

4a:
Reflects on practice

Domain 4 - Professional Responsibilities

Unsatisfactory

Library/Information specialist does not
reflect on practice, or the reflections
are inaccurate or self-serving.

Needs Improvement

Library/Informations peci al i st
on practice is moderately accurate and
objective, without citing specific
suggestions for improvement.

Proficient

Library/Informations peci al i st 6s
provides an accurate and objective
description of practice, citing specific positive
and negative characteristics.
Library/Information specialist makes some
specific suggestions as to how the
information program might be improved.

Distinguished

Library/Informations peci al
reflection is highly accurate and
perceptive, citing specific
examples in research and
instructional methods. Library/
Information specialist draws on an
extensive repertoire to suggest
alternative strategies and their
likely success.

4b:
Prepares and submits
reports and budgets

Library/Information specialist ignores
teacher requests when preparing
requisitions and budgets or does not
follow established procedures.
Inventories and reports are routinely
late and the catalogue is not
maintained.

Library/Informations peci al i st
prepare budgets are partially successful,
responding sometimes to teacher
requests and following procedures.
Inventories and reports are sometimes
submitted on time and the catalogue is
somewhat maintained.

Library/Information specialist honors teacher
requests when preparing requisitions and
budgets and follows established procedures.
Inventories and reports are submitted on time
and the catalogue is adequately maintained.

Library/Information specialist
anticipates teacher needs when
preparing requisitions and
budgets, follows established
procedures, and suggests
improvements to those
procedures. Inventories and
reports are submitted on time and
the catalogue is accurate and is
used to facilitate access to the
library resources.

4c:
Communicates with
the larger community

Library/Information specialist makes
no effort to engage in outreach efforts
to parents and/or the larger

Library/Information specialist makes
sporadic efforts to engage in outreach
efforts to parents and/or the larger

Library/Information specialist engages in
outreach efforts to parents and/or the larger
community.

Library/Information specialist is
proactive in reaching out to
parents and/or establishing

Participates in a
professional
community

relationships with colleagues are
negative or self-serving, and the
specialist avoids being involved in
school and district events and
projects.

relationships with colleagues are cordial,
and the specialist participates in school
and district events and projects when
specifically requested.

actively in school and district events and
projects and maintains positive and
productive relationships with colleagues.

community. community. contacts with outside resources,
coordinating efforts for mutual
benefit.
4d: Library/Informations p e c i al i s |Library/Informations pe ci al i st |Library/Information specialist participates Library/Information specialist

makes a substantial contribution
to school and district events and
projects and assumes leadership
with colleagues.
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4e:

Engages in
professional
development

Library/Information specialist does not
participate in professional
development activities, even when
such activities are clearly needed for
the enhancement of skills.

Library/Informations peci al i st
participation in professional development
activities is limited to those that are
convenient or are required.

Library/Information specialist seeks out
opportunities for professional development

based on an individual assessment of need.

Library/Information specialist
actively pursues professional
development opportunities and
makes a substantial contribution
to the profession through such
activities as offering workshops to
colleagues.

A4f:
Shows
professionalism

Library/Information specialist displays
dishonesty in interactions with
colleagues, students, and the public;
violates copyright laws.

Library/Information specialist is honest in
interactions with colleagues, students,
and the public; respects copyright laws.

Library/Information specialist displays

high standards of honesty and integrity in
interactions with colleagues, students, and
the public; adheres carefully to copyright
laws.

Library/Information specialist can
be counted on to hold the highest
standards of honesty and integrity
and takes a leadership role with
colleagues in modeling
established policies, laws
(including copyright laws),
principals of intellectual freedom,
and ethical behavior.

Evidence:
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Form I: Framework Data Documentation Form for Special Education Coordinators

Domain I: Planning andPreparation

Level of Performance

COMPONENT UNSATISFACTORY | NEEDS PROFICIENT DISTINGUISHED
IMPROVEMENT
la: School Coordinator | School Coordinator | School Coordinator School Coordinator

Demonstrating
knowledge and skill in
using assessment
instruments to
evaluate students

demonstrates little
or no knowledge and
skill in using
assessments to
evaluate and identify
students eligible for
services.

demonstrates
knowledge of a
limited number of
assessments to
evaluate and
identify students
eligible for services.

demonstrates knowledge in
the use of appropriate
convergentdata to evaluate
and determine students
eligible for services

demonstrates a wide range
of extensive knowledge of
non-discrimination
evaluation procedures and
application of datato
evaluate and determine
students eligible for
services.

Ib:

Demonstrating
knowledge of child
and adolescent
development

School Coordinator
demonstrates little
or no knowledge of
child and adolescent
development.

School Coordinator
demonstrates basic
knowledge of child
and adolescent
development.

School Coordinator
demonstrates thorough
knowledge of child and
adolescent development.

School Coordinator
demonstrates extensive
knowledge of chld and
adolescent development
and knows variations of the
typical patterns.
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Ic:

Establishing goals for
the program
appropriate to the
setting and the
students served

School Coordinator
has no clear goals for
programs for
students or they are
inappropriat e to
either the situation

or the age of the
students.

School Coordinator
goals for the
students are
rudimentary and
are partially suitable
to the situation and
the age of the
students.

School Coordinator goals for
programs for students are
clear and appropiate to the
situation in the district or
school and to the age of the
students.

School Coordinator goals
for programs for students
are highly appropriate to
the situation in the school
or district and to the age of
the students and have been
developed with the
application of research,
statistics, and evaluation
techniques.

1d:

Demonstrating
knowledge of district,
state and federal
regulations and

School Coordinator
demonstrates little or
no knowledge of
special education laws
and procedures

School Coordinator
demonstrates basic
knowledge of special
education laws and
procedures.

School Coordinator
demonstrates
thorough knowledge
of special education
laws and procedires.

School Coordin
knowledge of special
education laws and procedures
is extensive;School
Coordinator takes a leadership
role in reviewing and revising

guidelines district policies and
procedures.
le: School Coordinator School Coordinator School Coordinator School Coordinator

Demonstrating
knowledge of
resources, both within
and beyond the school
and district

demonstrates little or
no knowledge of
resources for students
available through the
school or district.

demonstrates basic
knowledge of

available through the
school or district.

resources for students

demonstrates
thorough knowledge
of resources for
students available
through the school or
district and some
familiarity with
resources outsde the
district.

demonstrates extensive
knowledge of resources for
students available through the
school or district and in the
larger community.
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School Coordinator
has developed a plan
that reflects efficient

School Coordinator s p | 4
highly organized and allows

School Coordinator s
schedule has a
number of

If: Sdool Coordinator s
schedulesupports
services to students

Pl anning t

activities to meet the
needs of individual
students and staff.

and staffand reflects
activities that are
poorly planned to
allow assignment
completion.

worthwhile activities,
but some of them
don’ t jbbi t
description or
assignment.

use of time to
complete assignment.
Activities are
appropriate to
support services to
students and staff.

for completion of assignment
and other activities thatresult
in system changes for services
to students and staff.

Domain 2: The Environment

Level of Performance

COMPONENT | UNSATISFACTORY NEEDS IMPROVEMENT | PROFICIENT DISTINGUISHED
2a: School Coordinator s School Coordinator s School Coordinatot s Students, parents,

i interactions with interactions are a mix of | interactions with teachers staff, and
Creating an students, parents, positive and negative; the | students, parents, administrators seek out

environment of
respect and
rapport.

teachers staff, and
administrators are
negative or inappropriate.

Co or disefottsatr
developing rapport are
partially successful with
students, parents,
teachers staff, and
administrators.

teachers staff, and
administrators are
positive and respectful.

the School Coordinator
reflecting a high degree of
comfort and trust in the
relationship.
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2b:

Organizing time

SchoolCoordinator
exercises poor judgment
in setting priorities,

School Coordinator s
time-management skills
are moderately well

School Coordinator
exercises good judgment
In setting priorities,

School Coordinator
demonstrates excellent
time-management skills,

effectively resulting in confusion, developed; essential resulting in clear acaomplishing all tasks in
missed deadlines, and activities are carried out, | schedules and important | a seamless manner;
conflicting schedules. but not alwaysin the most | work being accomplished | teachers administration
efficient manner. in an efficient manner. and related service
personnelunderstand
their schedules.
2c: School Coordinator School Coordinator School Coord School Coord
o demondrates little demonstrates emerging | knowledge for procedures for all aspects
Establishing and| nowledge of clear knowledge of clear establishing proceduresis | of service delivery to
maintaining procedures legally procedures legally consistently applied and | students are clear to
clear appropriate for service appropriate for service demonstrates clear everyone and are
procedures delivery to students. delivery to students. procedures legally consistently applied and
legally appropriate for service demonstratesprocedures

appropriate for
service delivery
to students.

delivery to students.

legally appropriate for
service delivery to
students.

2d:

Establishing
standards of
conduct.

No standards of conduct
have been established,
and the School
Coordinator disregards or
fails to address the
organization, flow, and
tone of IEP meetings.

Standards of Conduct
appear to have been
established. The School
Coordinator attempts to
monitor the organization
flow and tone of IEP
meetings.

Standards of conduct
have been established.
The School Coordinator
monitors standards using
identified procedures.
The response of IEP team
member is appropriate
and respectful.

Standards of conduct have
been established in IEP
meetings. The School
Coo di nator ' s
of IEP meeting is subtle
and preventive, and the
IEP team members engage
in self-monitoring of
behavior.
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Domain 3: Delivery of Service

COMPONENT

Level of Performance

UNSATISFACTORY

NEEDS IMPROVEMEN]

PROFICIENT

DISTINGUISHED

3a:

Responding to
referrals;
consulting with
teachers and
administrators.

School Coordinator
fails to consult with
IEP Teamor guide
case managers in
devel opmen
that address legal
requirements and
needs of students.

SchoolCoordinator
consults on a sporadic
basis with IEP Team
and guides case
managers in

devel opment
that address legal
requirements and
needs of students.

School Coordinator
consults frequently with
IEP Teamand guides
case managers in
development ofl EP’ ¢
that address legal
requirements and needs
of students.

School Coordinatorconsults
consistently with IEP Team,
contributing own insights and
guides case managers in
devel opment of
address legal requirements and
needs of students.

3b:

Chairing IEP
team meeting

School Coordinator
declines to assume
leadership of thelEP
team.

School Coordinator
assumes leadership of
the IEP team when
directed to do so.

School Coordinator
assumes leadership of
the IEP team as a
standard expectation.

Schml Coordinator assumes
leadership of the IEP teamand
takes initiative to ensure that the
necessary preparation has
occurred.

3c:

Facilitation of
planning
interventions to
maximize
student s

School Coordinator
fails to facilitate
planned interventions
suitable to students,
or interventions are
mismatched with the
findings of the

School Coordinator
facilitates plans for
students that are
partially suitable for
them or are
sporadically aligned

Schod Coordinator
facilitates plans for
students that are
suitable for them and are
aligned with identified
needs.

School Coordinator facilitates
the development of
comprehensive plans for
students, finding ways to
creatively meet student needs
and incorporate research,
statistics and technology aligned
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likelihood of assessments. with identified needs. with identified needs.

success

3d: School Coordinator School Coordinator School Coordinator School Coordina
. fails to identify and plans are partially plans are suitable and comprehensive and incorporate

Identifying and | pjan in-service suitable and aligned with identified present and future identified

Fs):aaxir::lgg . appropriate to the appropriate to the needs of administators, | needs.

appropriate to
the needs of
administrators,
staff and
students.

needsof
administrators, staff,

parents and students.

needs of
administrators, staff,

parents and students.

staff, parents and
students.

Plans are supported by research
and reflect long range planning.
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Domain4: Professional Responsibilities

COMPONENT

Level of Performance

UNSATISFACTORY

NEEDS IMPROVEMENT]

PROFICIENT

DISTINGUISHED

4a:

Reflecting on

School Coordinator does
not reflect on practice,
or the reflections are

School Coor {
reflection on practice is
moderately accurate and

School Coord
reflection provides an
accurate and olpective

School Coordi
reflection is highly accurate
and perceptive, citing

practice inaccurate or self- objective without citing | description of practice, specific examples supported
serving. specific examples, and | citing specific positive and | by research and statistics
with only global negative characteristics. | that were not fully
suggestions as to how it successful for ateast some
might be improved. students or other staff.
4b: School Coor (School Co o r ( School Coordinator School Coordinator

Communicating

fails to communicate
with families or

communication with
families is partially

communicates with
families and does so in a

communicates with families
in a manner highlysensitive

with families communicates in an successful, but thereare | manner sensitive to to cultural and linguistic
insensitive manner. occasional insensitivities | culturally and linguistic traditions. School
to cultural and linguistic | traditions. Coordinator reaches out to
traditions. families of students to
enhance trust.
4c: School Coor(School Coor (School Coord|School Coor di
- records are in disarray; | records are accurate and| records are accurate and | records are accurate and
Maintaining they may be missing, legible and are stored in | legible, well organized, legible, well organized, and
?gggrrgte illegible, or stored in an | a secure location. and stored in a secure stored in a secure location.
S

They are written to be
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insecure location. location. understandable to another
qualified professional.
4d: School Coord/School Co o r d| School Coordinator School Coordinatormakes

Participating in
a professional

relationships with
colleagues and
administrators are

relationships with
colleagues and
administrators are

participates actively in
school and district events
and projects and

a substantial contribution
to school and district
events and projects and

community negative or selfserving, | cordial, andSchool maintains positive and assumes leadership with
and School Coordinator | Coordinator participates | productive relationships | colleagues and
avoids being involved in | in school and district with colleagues and administrators.
school and district events | events and projects when | administrators.
and projects. specifically requested.
4e: School Coordinatordoes |[Sc hool Co or d| School Coordinatorseeks | School @ordinator
- not participate in participation in out opportunities for actively pursues
Engaging in professional development | professional development | professional development | professional development

professional
development

activities, even when such
activities are clearly
needed for the ongoing
development of skills

activities is limited to
those that are convenient
or are required.

based on an individual
assessment of need.

opportunities and makes
a substantial contribution
to the profession through
such activities as offering
workshops to colleagues.

4f:

Showing
professionalism

School Coordinator
displays dishonesty in
interactions with
colleagues, students, and
the public and violates
principles of
confidentiality.

School Coordinatoris
honest in interactions
with colleagues, students,
and the public, plays a
moderate advocacy role
for students, and does not
violate confidentiality.

School Coordinator
displays high standards of
honesty, integrity and
confidentiality in
interactions with
colleagues, students, and
the public, and advocates
for students when
needed.

School Coordinatorcan be
counted on to hold the
highest standards of
honesty, integrity, and
confidentiality and to
advocate for students,
taking a leadership role
with colleagues.
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49:

Collaborating
with teachers
and
administrators

SchoolCoordinator is not
available to staff for
guestions and planning
and declines to provide
background material
when requested.

School Coordinatoris
available to staff for
guestions and planning
and provides background
material when requested.

School Coordirator
initiates contact with
teachers and
administrators to confer
regarding individual
cases.

School Coordinatorseeks
out teachers and
administrators to confer
regarding cases, soliciting
their perspectives on
individual students.
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Form J: Framewor k Data Documentation For
PROFESSIONAL PRACTICES OF SPERGISUAGE PATHOLOGISD®MAIN 1: PLANNING AND PREPARATION
Level of Performance
COMPONENT | UNSATISFACTORY| NEEDS PROFICIENT DISTINGUISHED
IMPROVEMENT
la Speechlanguage Speechlanguage Speechlanguage Speechh anguage pathol o

Demonstrating
knowledge and

pat hol ogi ¢
and practice
demonstrates little

pat hol ogi
and practice
demonstrates basic

q

|

pat hol ogi st

practice demonstrates

thorough knowledge and

practice demonstrates extensive knowledge
and skill in the application of therapeutic
services within a schol-based program

skills in the or no knowledge in | knowledge and skill | skill in the application of | The communication practices specific to
delivery of the application of in the application of | therapeutic services identified needs of the students receiving
speech— therapeutic services | therapeutic services | within a school-based services builds upon knowledge of best
language therapy| ithin a schook within a schook program and the practices including models of intervention
practices basedprogram basedprogram communication and evidence based practices.
including models of | including models of | practices specific to the
intervention and inter vention and identified needs of the
evidence based evidence based students receiving
practices. practices. servicesincluding
models of intervention
and evidence based
practices.
1b Speechlanguage Speechlanguage Speechlanguage Speechlanguage pathologist has a plan for
o pathologist has no | pathologist has a pathologist has a plan the therapy services that is diagnostically
Establishing plan for rudimentary plan for the therapy services | aligned to the identified needs of the

speechlanguage
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pathology plan
aligned to the
identified needs
of students
served through a

individualizing
speechlanguage
services that are
appropriate to the
student s’

for the therapy
services that is only
partially suitable to
the needs of the
students and/or the

that is clear and
appropriate to the needs
of the students and/or
educational setting of
the school.

student(s) and the educaional setting of the
school. The plan has been developed
collaboratively with all relevant
stakeholders.

schoolbased and/or educational | educational setting
program. setting ofthe school. | of the school.
1c Speechlanguage Speechlanguage Speechlanguage Speechh anguage pathol o

Demonstrating
knowledge of
district, state,
and federal
regulations and
guidelines for
speechlanguage

pathologist
demonstrates little
or no knowledge of
governmental
regulations and
procedures
including local
eligibility guidelines

pathologist
demonstrates basic
knowledge of
governmental
regulations and
procedures
including local
eligibility guidelines

pathologist
demonstrates thorough
knowledge of
governmental
regulations and
procedures as it relates
to the provision of
school based services

governmental regulations and procedures
are extensive and includes local eligibility
guidelines as it relates to school based
services. The speeclanguage pathologist
takes a leadership role within the team in
reviewing and revising district practices as
they relate to the therapeutic services.

pathology. as it relates to as it relates to including local eligibility
school based school based guidelines as it relates to
services. services. school based services.

1d Speechlanguage Speechlanguage Speechlanguage Speechlanguage pathologist demonstrates
pathologist pathologist pathologist extensive knowledge of resources for

Demonstrating
knowledge of
resources, both
within and
beyond the
school and
district

demonstrates little
or no knowledge of
resources for
students available
through the school
or district.

demonstrates basic
knowledge of
resources for
students available
through the school
or district.

demonstrates thorough
knowledge of resources
for students available
through the school or
district and some
familiarity with
resources outside the
district.

students awilable through the school, the
district, and outside the district and seeks
the necessary resources as needed for the
provision of service within a schoolbased
program.
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le

Formulating a
diagnostic plan for
the therapy
services to meet the
needs ofstudents in
a schootbased

Therapy planning
consists of a random
collection of
unrelated activities,
lacking coherence or
an overall structure
and does not link to
overall

Speechlanguage
pathologi st ' s
sessions have guiding
objectives and include
a number of
meaningful activities,
but does not meet the
overall

Speechlanguage
pathologist has developed
planned sessions that
include the diagnostically
aligned activities that
correspond to the
identified
goal(s)/benchmark(s) of

Speechh anguage path
planned sessions are coherent and
effective supporting the identified
students and facilitates
generalization across educational or
community settings.

progranmis goal(s)/benchmark(s) | goal(s)/benchmark(s) | the student(s) receiving
of students receiving | of the student(s) services.
services. receiving services.
1f Speechlanguage Speechlanguage Speechlanguage Speechh anguage path

Developing a plan
to revise the
therapy services in
order to meet the
needs of students in
a schootbased
program

pathologist has no
plan to revise the
services and resists
suggestions that such
arevision is
indicated.

pathologist has a
rudimentary plan, but
accepts and
implements
suggestions for
revision of the plan.

pathologist has a clear
plan that is supported by
evidencebased practice
and quantitative and
qualitative data. The
speechlanguage
pathologist interprets and
uses data to measure
progress and revise
interventions as
necessary.

evaluation plan is diagnostically
aligned and effective, incorporating
multiple sources of evidence, (for
example, collaboration of other
stakeholders) which identify
necessary revision of therapeutic
practice based upon quantitative and
gualitative data.
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PROFESSIONAL PRACTICES OF SPHEAGCIKEUAGE PATHOLOGISDOMAIN 2. ENVIROMENT

Level of Performance

COMPONENT
UNSATISFACTORY NEEDS PROFICIENT DISTINGUISHED
IMPROVEMENT
2a Speechlanguage Speechlanguage Speechlanguage Speechh anguage pat
o pat hol ogi st’ gpathol ogi s |pathologist * s i nt e r|interactions with the students are
Establishing with students are negative | interactions are a mix | with students are positive positive and respectful; the
rapport with or inappropriate; students | of positive and and respectful; students students are comfortable in the
students appear uncomfortable in negative; the speech | appear comfortable in the evauation and therapy setting as
the evaluation and therapy || anguage p|evaluation and therapy evidenced by a least one of the
setting. efforts at developing | setting. following behaviors; seeking out
rapport are partially the speechlanguage pathologist,
established. cooperating during expected
tasks, coming to scheduled
therapy sessions independently,
and/or completing homework
assignments.
2b Speechlanguage Speechlanguage Speechlanguage patilogist | Speechlanguage pathologist is
o pathologist has no pathologist has some | has organizational skills to organized and meets deadlines for
Utilizing organizational skills organizational skills | meet deadlines for evaluating students and

therapeutic
time effectively

demonstrated by the

inability to meet deadlines

for evaluations and
meetings, not providing
therapy based on a set
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schedule, and not

completing paperwork in a

timely manner.

schedule, and

manner.

completes some
paperwork in a timely

manner.

the needs of students assigned to
the caseload for services.

2c Speechlanguage Speechlanguage Speechlanguage Speechlanguage pathologist groups
i pathologist does not | pathologist does not | pathologist considers students based on age/communication

Managing group students consistently group | student needs in needs, has materials/supplies prepared in
therapy based on students based on | developing therapy advance, and transitions in a timely manner
procedures age/communication | age, communication| groups based upon age, | Students demonstrate an understanding of
including needs, does not haveg needs, communication needs, | their goals by independenty incorporating
instructional materials, supplies has materials, supplies | the skills derived from the therapyservices
groups, prepared in does not prepared in advance, into successful participation in the
materials, advance, and does | consistently have and transitions in a classroom setting.
supplies and not transition materials/supplies timely manner.
student students in a timely | Prepared in
transitions manner. Poor advance, and does

transitioning results | NOt consistently

in ineffective use of | transitions student

therapy time. in a timely manner.
2d Speechlanguage Speechlanguage Speechlanguage Speechlanguage pathologist has clear rules

o pathologist has no | pathologist has clear| pathologist has clear of conduct in the evaliation and therapy
Establishing clear set rules of rules of conduct in | rules of conduct in the | session that are consistently enforced and
iz)inddirtd'?\ of conduct in the the evduation and | evaluation and therapy | the efforts to monitor and correct negative
uct i

therapy sessions

evaluation and
therapy session and
disregards or fails to
address negative
student behavior
during evaluation or

therapy session that
are inconsistently
enforced and
attempts to monitor
and correct negative
student behavior
during evaluation

session that are
consistently enforced
and the efforts to
monitor and correct
negative student
behavior are successful.
Rules of conduct are

student behavior are successful. Rules of
conduct are accessible to students and
discussed with the students. Students
engage in self monitoring ofppropriate
behavior.
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therapy. and therapy are posted and accessible to
only partially students.
successful.
2e The speech The speech The speechlanguage The speechlanguage pathologist has an
. language language pathologist has an organized evaluation and therapy space anc
Organizing pathologist has a pathologist has an | organized evaluation uses the furniture and materials available to
physical space | gisorganized organized and therapy space and | conduct evaluations and therapy. The

for testing of
students and
providing
therapy

evaluation and
therapy space and
does not arrange the
space to work with
students. Materials
are not readily
available.

evaluation and
therapy space and
uses the furniture
and materials
available to conduct
evaluations and
therapy. The setting
is not rearranged or
modified to meet
each st udeé
individual needs.

uses the furniture and
materials available to
conduct evaluations and
therapy. The setting is
rearranged or modified
to meet eac
individual needs.

setting is rearranged or modified to meet
each student’ s indiyV
speechlanguage pathobgist seeks out
additional equipment, materials, and
therapeutic resources to enhance student
achievement of therapy.
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PROFESSIONAL PRACTICES OF SPEACIEUAGE PATHOLOGISDOMAIN 3: DELIVERY OF SERVICE

Level of Performance
COMPONENT UNSATISFACTORY NEEDS PROFICIENT DISTINGUISHED
IMPROVEMENT
3a The speech The speechlanguage | The speechlanguage The speechlanguage pathologist is
i language pathologist responds | pathologist responds to a proactive in responding to written
Responding | pathologist fails to | to a written referral written referral within the referrals within the mandated time
to referrals respond to a within the mandated | mandated time frame and frame and completes the indicatd
and ) written referral time frame, but the provides a clear explanation of| assessments documented in the
evaluating upon receipt of the | response does not fully| interventions and/or referral with clear explanations of the
student documentation address the identified | assessments, which have been interventions/assessments that were
needs within the areas of concern listed | aligned to the identified areas | provided. The speecHanguage
mandated time in the referral. There | of need within the referral and | pathologist integrates convergent data
frame. are no clear collaborates with the IEP team | from the evaluation process
explanations of to determine if there is a collaborating with the IEP team to
planned interventions | disability and if the child is determine if there is a disability, its
and/or assessment. eligible for services. impact on learning and if child is
eligible for services.
3b The speech Speechlanguage Speechl anguage p g Speechlanguage pathologist develops
_ language pat hol ogi s t|IEP goals for students are educationally relevant and
Developing | hathologist fails to | for students are only | diagnostically aligned with measureable long term |EP goals for
gnd ) develop IEP goals | partially suitable for identified needs and individual | students, finding ways to meet student
implementing | g itaple for them or the alignment | goals are appropriately needs and incorporating the
goals and students, or goals | lacks comectionwith |assessed i n t h|diagnostically relevantinterventions
benchmarks | 5re mismatched identified individual educational plans. The goals | that correspond with assessment data
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to maximize | with the findings of | needs. are educationallyrelevant and | into classroom learning. Student
st ud e n t| assessments. measureable. progress is documented to measure
successes rate of progress and update goals as
appropriate.

3c Therapy activities, Therapy activities, materials, Therapy activities, Therapy activities, materials, and

_ materials, and and groupings of students are | materials, and groupings of students are effective
Engaging grouping of students | moderately appropriate to groupings of students | in achieving the IEP goals set for
studentsin | 5re inappropriate to achieve the IEP goals set for the are fully appropriate | the student(s) involvedin therapy.
tsr;enr/?f:s““c meet the IEP goals set | student(s) involved in to achieve the IEP As applicable, the students are able

for the student(s)
involved in therapeutic
services resulting in
little to no student
engagement.

therapeutic services resulting in
moderate student engagement.

goals set for the
student(s) receiving
services. Students are
fully engaged and the
therapy sessions
illustrate a
diagnostically aligned
level of challenge to
achieve the intended
performance from the
student.

to demonstrate independence in
the execution of the therapeutic
activities resulting in improved
performance from the student.
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3d Speechlanguage Speechlanguage pathologist Speechlanguage Speechlanguage pathologist is

_ pathologist neglects to | gathers limited information on | pathologist gathers proactive in gathering relevant
Collecting gather relevant which to base therapy goals; | sufficient information | information, interviewing teachers
information | information on which | reports are accurate, but on which to base and parents if necessary; reports
and writing | {5 pase therapy goals; | lacking in clarity and only therapy goals; reports | are accurate, clearly written and
reports reports are inaccurate | partially substantiated. are accurate and substantiated.

or unsubstantiated. substantiated.
3e The speech The speech The speechlanguage The speechlanguage pathologist amends
_ language language pathologist amends the | the IEP when there is evidence of a need fo

Demonstrating | hathologist adheres | pathologist makes | IEP when there is a change in services. Revisions of IEP goal
flexibility and to the IEP goals and | modest changes in | evidence ofaneedfor |ar e coordinated wit N
F€SPONSIVENESS | henchmarks, in spite| the interventions change and makes demonstrated level of needs and minutes of

of evidence of its and documents the

inadequacy. changes in the
Minutes of service | progress reports,
are not but does not amend
individualized to the IEP when
meet t he ¢confronted with
needs. evidence ofthe need

for change.
Student '’ s
considered when
assigning minutes of
service.

revision in the therapy
progr am. ST
needsare monitored on
an ongoing basis as a
part of the

determination of their
needs for services.

service are adjusted accordingly. Evidenee
based practices are used to determine if
adjustment in IEP goals, benchmarks,
and/or minutes of service are needed.
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PROFESSIONAL PRACTICES OF SPERACIEUAGIPATHOLOGISTHOMAIN 4: PROFESSIONAL RESPONSIBILITIES

Level of Performance

COMPONENT | UNSATISFACTORY | NEEDS PROFICIENT DISTINGUISHED
IMPROVEMENT
da The speech The speech The speechlanguage Thespeechh anguage pathol
language language pat hol ogi st ]reflectionis accurate and perceptive, citing

Reflecting on
practice

pathologist does not
reflect on practice,
or the reflections
are inaccurate or
self-serving. The
speechlanguage
pathologist is
unable to identify
any evidencebased
practice to support
therapeutic
interventions.

pat hol ogi ¢
reflection on
practice is
moderately accurate
and objective
without citing
specific examples,
and with only global
suggestions as to
how it might be
improved. The
speechlanguage
pathologist
demonstrates a
vague
understanding of
evidencebased
practice and how it
relates to their

provides an accurate and
objective description of
practice, citing specific
evidence. The speech
language pathologist
makes some specific
suggestions as to how
the therapy program
might be improved
through useof evidence
based practice.

specific examples that were not fully
successful for at least some students. The
speechlanguage draws on an extensive
repertoire to suggest alternative strategies
and consistantly incorporates evidence
based practices.
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therapeutic
interventions.

4b

Maintaining an
effective data

The speech
language
pathologist data

The speech
language
pathologist has

The speechlanguage
pathologist has
developed an organized

The speechlanguage pathologist has
developed an effective data management
system for monitoring student progress

management system| developed a data managemat across settings and uses it to update IEP
management is either non- rudimentary or system for monitoring goals. The speechanguage pathologist
system existent or insufficient data student progress and uses the system to communicate with

inappropriate; it management system| uses it to update IEP stakeholders.

cannot be used to | for monitoring goals.

monitor student student progress

progress or to and occasionally

adjust IEPgoals. uses it to adjust IEP

goals.

4c The speech The speechlanguage | The speechpathologist The speechlanguage pathologist

language pathologist is initiates contact with staff to | seeks out staff to provide information

Communicating
with parents,
staff, and
administrators

pathologist is
unavailable to
stakeholders for
guestions and
planning and does

available to
stakeholders for
guestions and
planning and provides
background material

provide information
pertaining to students and
documents
consultation/collaboration in
progress notes and data

pertaining to students, solicits their
perspectives on individual students,
and documents
consultation/collaboration in
progress notes and data collection.

not provide when requested. The | collection. Parents are Parents are informed on an ongoing
background speechlanguage informed as needed. The basis. The speeclanguage
material when pat hol ogi s |speechlanguage pathologist | pathologist communicates with
requested. communication with | communicates with families | families in a manner highly sensitive
families is partially in a manner sensitive to to cultural and linguistic traditions.
successful, but there | culturally and linguistic Speechlanguage pathologisteaches
are oca@asional traditions. out to families of students to enhance
insensitivities to trust.
cultural and linguistic
traditions.
4d The speech The speechlanguage | The speechlanguage The speechlanguage pathologist
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Participating in a
professional

language
pathologist

pathologist
relationships with

pathologist participates in
school and district events S

makes a substantial contribution to

chool and district events and/or

community relationships with colleagues are cordial,| and/or projects and projects andassumes a leadership

colleagues are and they participate | maintains positive and role with colleagues.

negative or self in school and district | productive relationships

serving, and events and/or with colleagues.

specialist avoids projects when

being involved in requested.

school and district

events and/or

projects.
de The speechlanguage | The speechlanguage The speechlanguage The speech language pathologist

) pathologist does not pathologist participates | pathologist seeks seeks out opportunities for

Growing and participate in in professional opportunities for professional development based upon
developing professional development activities | professional development | individualized assessment of need

professionally

development activities,

even when such
activities are clearly
needed for the
development of skills.
The speechlanguage
pathologist is resistant
to feedback from
supervisors or
colleagues.

that are convenient or
are required. The
speechlanguage
pathologist accepts
with some reluctance,
feedback from
supervisors and
colleagues.

based on an individual
assessment of need and
shares expertise with
others. The speech
language pathologist
welcomes feedback from
supervisors and colleagues

and contributes to the professional
development of others through such
activities as workshops/staff
development to colleagues.
Additionally, the speech-Hanguage
pathologist seeks constructive
feedback from supervisors and
colleagues as appropriate in the
pursuit of his/her ongoing
professional growth.

4f

Showing
professionalism

The speechlanguage
pathologist is not
trustworthy or
dependable in his/her
interactions with
colleagues, students
and the public. The
speechlanguage

The speechlanguage
pathologist is
trustworthy and
dependable in
interactions with
colleagues, students,
and the public. The
speechlanguage

The speechpathologist
displays high standards of
honesty, integrity, and
confidentiality in
documentation and
interactions with
colleagues, students, and
the school community

The speechlanguage pathologist
demonstrates the highest standards
of ethical conduct, inclusive of
confidentiality in documentation and
sound therapeutically meaningful
interactions with colleagues, students
and the school community. The
speechlanguage pathologist
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pathologist fails to
comply with school
and district policies
and practices. The
speechlanguage
pathologist violates
practices of
confidentiality as
defined by state and
federal law.

pathologist complies
minimally wit h school
and district policies and
practices. The speech
language pathologist
plays a moderate
advocacy role for
students, and does not
violate practices of
confidentiality.

speechlanguage

pathologist advocates for
students when needed.

The speechlanguage

pathologist complies fully
and voluntarily with school
and district policies and
practices and maintains
confidentiality as required
by state and federal law.

consistently advocates for students
and takes a leadership role with
colleagues.
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Form K: Tenured Component Improvement Notification
For Teacher

Certified Staff Member Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as “needs
improvement”.

Conversation Components Observable Components

Additional Notes:

Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional Classroom Instruction
Preparation Responsibilities Environment

la- Demonstrating Knowledge of
Content and Pedagogy

1b - Demonstrating Knowledge of
Students

1c - Setting Instructional Outcomes

1d —Demonstrating Knowledge of
Resources

1e- Designing Coherent Instruction

1f - Designing Student Assessments

4a- Reflecting on Teaching

4b — Maintaining Accurate Records

4c - Communicating with Families

4d - Participating in a Professional
Community

4e - Growing and Developing
Professionally

4f - Showing Professionalism

2a- Creating an Environment of
Respect and Rapport
2b - Establishing a Culture for Learning
2c - Managing Classroom Procedures
2d - Managing Student
Behavior
2e—0Organizing Physical Space

3a- Communicating with Students

3b —Using Quesibning and Discussion
Techniques

3c- Engaging Students in Learning

3d - Using Assessment in Instruction

3e - Demonstrating Flexibility and
Responsiveness

| acknowledge that | have reviewed and discussed the above concemish my Evaluator.

Certified Staff Member ' sE\Salgun&gnaiured®siteDat e
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Form K: Tenured Component Improvement Notification
For Dean of Students

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as
“needs improvement”.

Conversation Components Observable Components
Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional The Environment Delivery of Service
Preparation Responsibilities
la-Demonstrates aknowledge 4a— Reflecting on practice 2a—Creates and fosteran 3a-— Collaborates with teachers
of school climate and student| 4b —Prepares and submits reports Environment of Respect and | 3b— Shares information
expectations and maintains Rapport 3c—Uses appropriate questioning
1b —Demonstrates aKnowledge Il EP"s, etc.) 2b — Supports the learning and discussiontechniques
of adolescent development 4c - Communicating withthe environment 3d - Utilizes school and outside
and behavior larger community 2c - Established and maintains resources
1c—Demonstrates aknowledge of | 4d - Enhancement of professional procedur es wi tl 3e—Manages emergency
district, state, and federal knowledge office situations
regulations and guidelines 4e - Showsprofessionalism, 2d —Maintains/enforces 3f - Promotes a positive climate
1d — Demonstrates aknowledge including integrity, advocacy, expectations for student throughout the school
of progressive discipline and maintains confidentiality behavior environment
within the school discipline 2e—Provides support and 3g- demonstrates flexibility and
code assistance to the principal responsiveness
le-Demonstrates a knowledge of and assistant principal 3h—-Manages all st
the schedulingprocess including 504 plans, and
including the development of may represent the
the master chedule in the administration in IEP
student management meetings
software 3i —Collaborates with respective
teams, team leaders, and
teachers regarding school
matters and reports
necessary information to
building principal

Additional Notes:

| acknowledge that | have reviewed and discussed the above concerns with my Evaluator.

Certified Staff Member’'s EBivghawbtope/ PaSéegnature/ Dat e
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Form K: Tenured Component Improvement Notification
For Teacher/Fine Arts Coordinator

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been
identified as “needs improvement”.
Conversation Components

Observable Components

Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional The Environment Delivery of Service
Preparation Responsibilities

la- Demonstrating Knowledge of
Content and Pedagogy
1b - Demonstrating Knowledge of

4a—Reflecting on practice
4b - Maintaining Accurate Records
4c - Communicating with Families

2a- Creating an Environmentof
Respect and Rapport
2b - Establishing a Culture for

3a- Communicating with Students
3b —Using Questioning and
Discussian Techniques

Students 4d - Participating in a Learning 3c- Engaging Students in
1c- Setting Instructional Professional Community 2c - Managing Classroom Learning
Outcomes 4e - Growing and Developing Procedures 3d - Using Assessment in
1d — Demonstrating Knowledge of Professionally 2d - Managing Student Instruction
Resources 4f - Showing Professionalism Behavior 3e - Demonstrating Flexibility and
le- Designing Coherent 4g—Prepares and submits reports | 2e—Organizing Physical Space Responsiveness
Instruction 4h — Coordinator facilitates 2f — Supports the learning 3f —Shares Information
1f- Designing Student departmental meetings and environment 3g - Utilizes school and outside
Assessments presentations 2g-—Established and maintains resources

1g- Demonstrates knowledge of
district, state, and federal
regulations and guidelines

1h —Coordinator develops
district -wide schedules and
calendas

4j — Coordinator assists with the
recruiting, screening, and
hiring of Fine Arts teachers

4j — Coordinator facilitates all
aspects of ® grade elective
selection

procedures within the
coordinator’s
2h —coordinator develops and
coordinates enrichment
experiences for students district
wide within the parameters of
budget and scheduling constraints

o f

Additional Notes:

| acknowledge that | have reviewed and discussed the above concerns with my Evaluator.

Cert

fied Staff
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Form K: Tenured Component Improvement Notification
For School Guidance Counselor

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been
identified as “needs improvement”.

Conversation Components Observable Components
Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional The Environment Delivery of Service
Preparation Responsibilities
la- Demonstrating Knowledge of | 4a—Reflects on practice 2a- Creaing an Environment of 3a—Assesses student needs
counseling theory and 4b —Maintaining Accurate Respect and Rapport 3b —Assists students in the
techniques Recordsand submits reports | 2b - Establishing a Culture for formulation of academic,
1b - Demonstrating Knowledge of in a timely fashion productive communication personal/social, and career
child and adolescent 4c - Communicating with Families | 2c - Managingroutines and plans based on knowledge of
development 4d - Participating in a procedures student needs
1lc—Establishesgoals for the Professional Community 2d — Establishes standards of 3c—Uses counseling techniques in
counseling program 4e—Engages in professional conduct and contributes to individual and classroom
appropriate to the setting development the culture for student programs
and the students served and | 4f - Showing Professionalism behavior throughout the 3d - Demonstrates fexibility and
develops a plan to evaluate school Responsiveness
1d — Demonstrating Knowledge of 2e—Organizing Physical Space
state and federal regulations
and of resourcesboth within
and beyond the school and
district

Additional Notes:

| acknowledge that | have reviewed and discussed the above concerns with my Evaluator.

Certified Staff MemberEwalSu gtnart’'usy eJiDpntaet ur e/ Dat e
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Form K: Tenured Component Improvement Notification
For Outreach Worker

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been
identified as “needs improvement”.

Conversation Components Observable Components
Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional The Environment Delivery of Service
Preparation Responsibilities
la- Demonstrating Knowledge of | 4a—Reflects on practice 2a-Creates and fosteran 3a- Collaborates with staff
school climate and student 4b — Prepares and submis reports Environment of Respect and | 3b—Information sharing
expectations and maintainsrecords Rapport 3c— Utilizes school and outside
1b - Demonstrating Knowledge of | 4c- Communicating withthe 2b - Establishing a Culture for resources
adolescent development and larger community productive communication 3d - Manages emergency/crisis
behavior 4d - Enhancement of professional and supports the learning situations
1c—Demonstrates knowledge of knowledge environment 3e—Promotes a positive climate
district and state regulations | 4e- Shows pofessionalism, 2c - Establishes and maintains throughout the school
and guidelines including integrity, advocacy, procedures within the environment
1d — Demonstrating Knowledge of and maintains confidentiality Outreach office 3f —Demonstrates flexibility and
the Student Code of Conduct 2d —Manages/enforces responsiveness
as it relates to the Outreach expectations for student
Worker position behavior
le—Establishes goals for the
Outreach program
appropriate to the setting
and the students served

Additional Notes:

| acknowledge that | have reviewed and discussed the above concerns with my Evaluator.

Certified Staff Member’ ' s BEviaglnuaattuorre’/sDaSiegnat ur e/ Dat e
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Form K: Tenured Component Improvement Notification
For School Nurse

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been

identified as “needs improvement”.
Conversation Components

Observable Components

Domain 1
Planning and
Preparation

Domain 4
Professional
Responsibilities

Domain 2
The Environment

Domain 3
Delivery of Service

la- Demonstrating medical
knowledge and skill in
nursing techniques

1b - Demonstrating knowledge of
child and adolescent
development

1c—Demonstrates knowledge of
government, community,
and district regulations and
resources

1d - Identifies and formulates
plans for students with
specific health needs

le—reviews the nursing program
on anongoing basis

4a—Maintains health records in
accordance with policy and
submits reports in a timely
fashion

4bh — Communicateswith Families

4c - Participates in a professional
community

4d — Engages in professional
development

4f - ShowsProfessionalism

2a- Creating an Environment of
Respect and Rapport

2b - Establishing a Culture for
health and wellness

2c - Follows health protocols and
procedures

2d — Supervises health associates

2e—Organizing Physical Space

3a- Assessestudent needs

3b — Administers medications to
students

3c—Manages emergency
situations

3d - Demonstrates flexibility and
responsiveness

3e—Collaborates with staff to
develop specialized health
plans for students with
diverse medical needs

Additional Notes:

| acknowledge that | have reviewed and discussed the above concerns with my Evaluator.

Cert

f

ied Staff

Galesburg C.U.S.D. #205 Evaluation Plan
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Form K: Tenured Component Improvement Notification
For Secondary Library/Information Specialists

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as “needs
improvement”.

Conversation Conponents Observable Components
Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional The Environment Delivery of Service
Preparation Responsibilities
la—Demonstrates a knowledge of 4a—Reflects onpractice 2a- Creates an Environment of respect | 3a—Maintains and extends the library
literature and current trends in 4b — Prepares and submits reports and and rapport collection in accordance with the
library/media practice and budgets 2b - Establishing a culture for school’'s needs
information technology 4c - Communicates with the larger investigation and love of budget limitations
1b —Demonstrates a knowledge of the community literature 3b —Collaborates with teachers in the
school s curri c| 4d -Participates in a professional 2c - Establishes and maintains library design of instructional units and
areas and student information community procedures lessons
needs within that program 4e—Engages in professional 2d - Managing Student 3c- Engages students in enjoying
1c—Establshes goals for the development Behavior literat ure and in learning
library/media program 4f - Shows professionalism 2e—0Organizes physical space to enabl information
appropriate to the setting and a smooth flow 3d - Assists students and teachers in
the students served the use of technology in the
1d —Demonstrating knowledge of library/media center
resources, both within and 3e - Demonstrates flexibility and
beyond the school and district, responsiveness
and access to such resources as
interlibrary loan
le—Plans the librarymedia program
and integrates it with the overall
school program
1f —Develops a plan to evaluate the
library/media program
1g-Demonstrates collaboration with
other teachers to use print and
electronic sources and to
integrate technology

Additional Notes:

| acknowledge that | have reviewed and discussed the abogencerns with my Evaluator.

Certifi ed SSignatufe/Défle mbelEVv al uator’s Signature/ Dat e
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Form K: Tenured Component Improvement Notification
For School Psychologist/ School Social Worker

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as
“needs improvement”.

Conversation Components Observable Components
Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional The Environment Delivery of Service
Preparation Responsibilities
1la- Demonstrating knowledge and 4a—Reflecting on practice 2a—Established rapport with the 3a—Responding to referrals;
skill in using psychological 4b - Communicating with Families students consulting with teachers and
instruments to evaluate students | 4c—Maintaining accurate records 2b —Organizes time effectively administrators
1b - Demonstrating knowledge of child | 4d - Participating in a Professional 2c - Established and maintains clear 3b —Evaluating student needs in
and adolescent development and Community procedures for referrals compliance with NASP/NASW
psychopathology 4e—Engaging in professional 2d — Established standards of conduct guidelines and KWSED
1c—Established goals for psychology development in group counseling procedures
program appropriate to the 4f - Showing Professionalism 3c—Chairing evaluation team
setting and the students served 4g - Collaborating with teachers and 3d - Planning interventions to
1d — Demonstrating knowledge of administrators maxi mi ze studen
district, state, and federal success
regulations and guidelines 3e—Maintaining contact with
le—Demonstrating knowledge of physicians and community
resources, bith withinand mental health service providers
beyond the school and district 3f —Colecting information; writing
1f — Planning the Psychology/Social reports
Worker program, integrated with
the regular school program to
meet the needs of individual
students, including prevention

Additional Notes:

| acknowledge that | have reviewed and discussed the above concerns with my Evaluator.

Certified Staff MembermEval Sliagmat sr &/i DQataeg ur e/ Dat e
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Form K: Tenured Component Improvement Notification
For Speech Pathologist

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as
“needs improvement”.

Conversation Components Observable Components
Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional Classroom Delivery of Service
Preparation Responsibilities Environment
la- Demonstrating knowledge and 4a—Reflecting on practice 2a-Establishing rapport with students | 3a—Responding to referrals and
skills in the delivery of speech 4b — Maintaining an effective data 2b — Utilizing therapeutic time evaluating student needs
language therapy practices management system effectively 3b —Developing and implementing
1b — Establishing speecHanguage 4c - Communicatingwith parents, staff, | 2c - Managing therapy procedures goals and benchmarks to
pathology plan aligned to the and administrators including instructional groups, maxi mi ze studen
identified needs of students 4d - Participating in a professional materials, supplies and student 3c- Engaging Students in therapeutic
served through schoolbased community transitions services
program 4e - Growing and developing 2d - Establishing standards of conduct | 3d - Collecting information and writing
1c—Demonstrating knowledge of Professionally in therapy sessions reports
district, state, and federal 4f - Showing professionalism 2e—0rganizing physical space 3e- Demonstrating flexibility and
regulations and guidelines for for testing of students and responsiveness
speechlanguage pathology providing therapy
1d —Demonstrating knowledge of
resources, both within and
beyond the school and district
le—Formulating a diagnostic plan for
the therapy services to meet the
needs ofstudents in a school
based program
1f —Developing a plan to revise the
therapy services in order to meet
the needs of students in a schoel
based program

Additional Notes:

| acknowledge that | have reviewed and discussed the above concerns with my Evaluator.

Certified Staff MembEvabu&ignasubegmDatere/ Dat e
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Form K: Tenured Component Improvement Notification
For Special Education Coordinator

Certified Staff Member: Date/Time:

Evaluator: School/Position:

Based upon the evidence collected in the Framework Data Documentation Form, the highlighted area(s) have been identified as
“needs improvement”.

Conversation Components Observable Components
Domain 1 Domain 4 Domain 2 Domain 3
Planning and Professional The Environment Delivery of Service
Preparation Responsibilities
la- Demonstrating knowledge and 4a—Reflecting on practice 2a- Creating an environment of 3a—Responding to referrals;
skill in using assessment 4b - Communicating with families respect and rapport consulting with teachers and
instruments to evaluate students | 4c—Maintaining accurate records 2b —Organizing time effectively administrators
1b - Demonstrating knowledge of child | 4d - Participating in a professional 2c - Establishing and maintaining clear | 3b —Chairing IEP meeting
and adolescent development community procedures legally appropriate 3c—Facilitation of planning
1c-Establishing goals for the program | 4e—Engaging in professional for service delivery to students interventions to maximize
appropriate to the setting and development 2d - Establishing standards of conduct student s’ i kel
the students served 4f - Showing Professionalism 3d - Identifying and planning in-
1d — Demonstrating knowledge of 49— Collaborating with teachers and service appropriate to the needs
district, state and federal administrators of administrators, staff and
regulations and guidelines students
1le—Demonstrating knowledge of
resources, both within and
beyond the school and district
1f-Pl anning the yea
meet the needs of individual
students and staff

Additional Notes:

| acknowledge that | have reviewed and discussetie above concerns with my Evaluator.

Certified Staff MembeEVal 8agoatsesr 8/ Datteur e/ Dat e
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Form L: Professional Development Plan

Name: Supervisor/Evaluator:

Date of PDP:

PDP Priorities:

1. Domain/ Indicators for Effective Teaching (e.g., Critical Attributes):
Component:
Date of Improvement Strategies/Tasks Supports and Resources:

Development

Date of Updates | Updates on Improvement Strategies/Tasks

Supports and Resources:

2. Domain/ Indicators for Effective Teaching (e.g., Critical Attributes):
Component
Date of Improvement Strategies/Tasks: Supports and Resources:

Development

Date of Updates | Updates on Improvement Strategies/Tasks

Supports and Resources:

3. Domain/ Indicators for Effective Teaching (e.g., Critical Attributes):

Component

Galesburg C.U.S.D. #205 Evaluation Plan

pagel48




Galesburg C.U.S.D. #205 Professional Evaluation Plan

Date of
Development

Improvement Strategies/Tasks:

Supports and Resources:

Date of Updates

Updates on Improvement Strategies/Tasks

Supports and Resources:

PDP Initial Signatures:

Signature Section

Evaluator: Certified Staff
Member:
Date: Date:

PDP Observation #1 Signatures:

Evaluator: Certified Staff
Member:
Date: Date:

PDP Observation #2 Signatures:

Evaluator: Certified Staff
Member:
Date: Date:

PDP Observation #3 Signatures:

Evaluator: Certified Staff
Member:
Date: Date:

Galesburg C.U.S.D. #205 Evaluation Plan
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Form M: Teacher Planning Protocol Pre-Observation Form

Teacher: Date of Observation:

Evaluator: Subject Area:

Where do you prefer the evaluator to sit? Time of Observation:

1.

What do you want your students to know and be able to do? How does this learning fit in th
sequence of learning for this class? (1a, 1d, 1le)

How will you know when they have learned it? (1f)

3. How will you respond when tith(@aylcde bff t | e a|
4. Is there anything you would like specifically observed in the lesson? (4a, 4e, 4f)
5. How will you engage the students in the learning? What will you do? What will the student

do? Will the students work in groups, or individually, or as a large group? Bring any

Galesburg C.U.S.D. #205 Evaluation Plan pagel50



Galesburg C.U.S.D. #205 Professional Evaluation Plan

worksheets or other materials the students will be usingluring the observed lesson or
relevant to the unit of studyto the pre-observation conference. (1a, 1c, 1d, 1e, 1f)

7. Briefly describe the students in your class, including those with special needs. How will you
differentiate instruction for different individuals or groups of students in the class@a, 1b, 1c, le, 1f)

8. (Specific question determined by evaluator)

9. (Specific question determined by evaluator)
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Form N: Teacher Self - Post Observation
Reflection

Teacher: Date of Observation:

Evaluator: Subject Area:

Directions: Please answer the following questions concerning the lesson that was observed. Your responses will ser
as the bass for conversation during your postobservation conference.

1. What did your students learn from this lesson? (4a)

2.How do you know they have learned it? (4a, 3d)

3Did you alter your instruction based upon

4.1f you had the opportunity to teach this lesson to the same group of studerdgain, what
would you do differently? Why? (4a, 3d)

5. What next steps are you considering? What support would be helpful in taking these next
steps?(4a)

6. Howdoyouknowt he | esson’ s ¢ wadappropriate forgdurstedents?(4ag s
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m procedur

r c roo
the cl assr4aonm

u | S
ent d

7.Pl ease comment on yo
conduct . To what ext

2c, 2d, 2e)

as
i d

8. To what extent was your feedback to thetudents accurate, substantive, constructive, specifig
and/or timely? How might you have responded differently?4a, 3a, 3d)

9. What else would you like to share regarding your professional practice related to your unit,
lesson or other teaching pradtes? (4a, 4b, 4c, 4d, 4e, 4f)

Bring additional documents/artifacts that reflect student progress to the PosDbservation Conference.
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Appeal Process:

1. Atenured teacher may appeal a summative evaluation rating of Needs Improvement
only. Only twelve appeals (on first come, first served basis), may be made per year.

2. The appeal must be submitted in writing on the Official Appeal Request Form, to the
Galesburg C.U.S.D. #205 Superintendent within 15 calendar dayshee summative

meeting.

3. The burden of proof for a change in rating falls on the teacher. All information being
contested must have been included in the evaluation process. Hew information may
be presented by the teacher.

4. All grounds for appeal must be written in a single document. Amgyounds not raised in
the document shall be deemed waived.

5. The appeal process must be completed with a final decisiaithin 45 calendar days
from the date of submission of the appeal letter. The appeal does not affect the
timelines outlined in the evaluation plan and/or the lllinois School Code.

6. The review panel will be comprised of 2 administrators choseby the superintendent
and 2 association members chosen by thessociation. Panel members may not be
directly involved in the appealing teacher’s evaluation. A
Danielson’s Framework training atehtraicingorwi | | include either th
the District training held Jan- May of 2013. Individuals who have similar training in the
evaluation process must be approved jointly by the GEA President and the Director for
Human Resources. The superintendent, Dirr for Human Resources, and the GEA
president will not be a part of the review panel.

7. Panelists must be cognizant that there are very strict standards of confidentiality that
must upheld.

8. The review panelists work independenthyand provides the superintendent with a
written recommendation using the standard appeal form, developed for this process,
within 14 days of receiving the information.
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9. The review panel only makes eecommendationto the Galesburg C.U.B. #205
Superintendent.

10. The Galesburg C.U.S.D. #205 Superintendent is the final decision making authority in

determining a change in the final rating.

11. The superintendent will provide the teacher with his/her written
decision within the 45 days.

12. This process is a substitute for the grievance process and therefore, this process is NOT
grievable.

13. The District will bear no costs related to this appeaglrocess.
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Form O: Official Appeal Process Recommendation Form

I have carefully reviewed the information related to the appeal of

evaluation and make the following recommendation:

(Please check one)

The overall summative rating should stand as stated in the evaluation.

______ The overall summative rating should be changed to
because the following

component(s) (list one or more)
were rated incorrectly and should be , not

Signature of Review Panelist Date

Please forward to the Galesburg CUSD No. 205 Superintendent.
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Form P: Official Appeal Request Form

Name: Date:

Grounds for the appeal:

(All grounds for appeal must be written in a single document. Any grounds not raised in the document shall be deemed)waived.
Additional pagesand/or information may be attached.

I give my permission for the information contained here, as well as information contained in my evaluation, to be
shared with the designated Review Panelists, as well as the Superintendent for the sole purpose of implementing the
Appeal Process.

Signature:
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APPENDIX D for Part-Time Teachers:

Certified Staff works 75% or more of the designated work day/work year: evaluate per thglan

Certified Staff works 26%74% of the designated work day/work year: receives one informal and one
formal observation with feedback

Certified Staff works 25% or less of the designated work day/work year: receives one formal observation
with feedback

Galesburg C.U.S.D. #205 Evaluation Plan pagel58



